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ABSTRACT
This is an inquiry into the experiences Black males have with the current high school curricula.
Theoretically drawing on critical race theory (Bell, 1992; Delgado, 1995; Dixson & Rousseau,
2006; Ladson-Billings, 2009; Solórzano & Yosso, 2001, 2004), I explore how high school Black
males’ suggestions and ideas can be used to shift the current curricula to a curricula that is more
culturally sustaining. I challenge deficit research on Black male learners by focusing on the
educational successes of Black males. Methodologically, I utilize counterstorytelling (Delgado,
2017; Solórzano & Yosso, 2002) to illustrate the experiences of three academically successful
high school Black males. Six findings emerged from this inquiry including: (1) Personal
connections between participants and teachers encouraged academic success and engagement in
the curriculum; (2) Curricular choice supports college and career readiness; (3) Participants used
writing as an outlet to express themselves and to reflect on life; (4) The importance of teaching
beyond the standardized history curriculum was voiced by some, but not all the participants; (5)
The negative impact of majoritarian tales on Black male students’ beliefs about education was
evident in the responses of the participants. (6) Participants used academic success strategically
as a means of securing future success and as a counternarrative against majoritarian tales about
Black males.
INDEX: Black males, Critical race theory, Counterstorytelling, Strengths-based research, White
privilege, Culturally sustaining pedagogy
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PROLOGUE
Unraveling the Fairytale of the Nice White Lady in Education
Once upon a time, there was a nice White lady who wanted to improve education for
Black males. The nice White lady occupied a proximity to Blackness that made the topic of
Black male education personally relevant. Through her graduate studies, she absorbed
mountains of educational statistics that identified numerous problems for Black males and
their education. Due to her Whiteness, she was convinced that she could give Black males the
cultural, familial, and psychological resources they needed to overcome the injustices they
face in school and receive rigorous and high-quality education.
The nice White lady entered the EdD program in Curriculum Studies, with her
fairytale intact and her dissertation topic set. After having been exposed to critical reading s by
scholars of color and critical conversations with faculty with expertise in critical theories of
race, critical Black studies, and strengths-based perspectives on Black education, her fairytale
of saving Black males began to unravel. As she began to digest the implications of work by
scholars of color, who provided critical analyses of the achievement gap, she slowly began to
see how problematic concepts such as the achievement gap were when considered outside of
the context of subtle and overt racial discrimination and the legally sanctioned exclusion and
racial segregation endemic to historical and current operations of U.S. schools (Horsford &
Grosland, 2013). She came to see that any genuine attempt to remedy persistent inequalities of
U.S. schools required sustained focus, not on the achievement gap, but on the educational debt
owed to Black Americans and the ongoing intergenerational health, income, and legal
consequences of that unpaid debt on Black lives (Ladson-Billings, 2006).
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She began to understand that her misplaced focus on Black males and education
needed to be refocused on Black males and schooling. The lack of Black education provided to
Black students leads to them to be “schooled” rather than educated. This is due to the social
order that exists within the United States such as racially defined national identities, unequal
power relations, which contributes to the hierarchy of power, culturally imposed knowledge
through schools, and cultural oppression (Shujaa, 2003). Schooling, the nice White lady
learned, was also an apt description of the indoctrination that she had received. What she had
learned throughout her years in school encouraged White supremacist views that presented
Blackness as a deficit and Whiteness as the unquestioned norm (Rector-Aranda, 2016). This
schooling highlights an investment in Whiteness as curriculum that simultaneously overvalues
White lives and undervalues the lives and cultural ways of being of other racialized groups
(Lipsitz, 2006). This pervasive curriculum of White value and worth encouraged the nice
White lady to view the educational experiences and outcomes of Black male learners as
“problems” that she could solve.
The nice White lady’s fairytale can also be understood as a majoritarian tale that
downplays race and racism in institutions, promotes deficit ideologies, and places
responsibility of failure or success on students rather than examining the educational
inequities that contribute to differences in educational outcomes (Viesca, 2013). These stories
are also based on White privilege as being the “norm” which is why they are rarely
questioned. Perhaps the most devastating aspect of the seemingly innocent fairy tale of the
nice White lady is that it appears to contest majoritarian tales of Black male educational
failure when in reality, it reinforces these deficit-oriented racial stories.
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I am a White female teacher and a recovering nice White lady. I am continually
working to unlearn what I have learned about education and freedom. In the remaining
sections of this Prologue, I attempt to communicate: (1) my evolving understanding of the
challenges I face as a White woman in carrying out a strengths-based study of Black male
learners and their educational experiences and desires; and (2) my personal and social
justifications for engaging in this research despite these challenges.
Unforeseen Challenges
My fairytale of the nice White lady who saves Black students was a seemingly
innocent and good intentioned social construction that shaped and concealed my
understandings of the value and normalcy of Whiteness and of Black males as problems.
Landsman (2018) captures the manner in which these social constructions play out for White
females in the following quote; “The day-by-day bombardment of biased statements, media
portrayals, and family or peer perceptions is often combined with a lack of understanding
about their own Whiteness on the part of White females” (p. 33).
I am continuing to come to terms with my Whiteness and am realizing how my privilege
plays a role in the classroom and in my research. Picower (2009) stated, “Within this system,
Whiteness is the ideology and way of being in the world that is used to maintain White
supremacy” (p. 198). I was blind, and continue to be in some areas, to my own privilege as well
as my hegemonic actions that reinforce the institutional hierarchies. Despite all of the courses I
have taken in my undergraduate, master’s, and even specialist’s programs, the only classes which
related to race were “multicultural” courses that provided me with little to no deep-thinking
material. It took entering the current doctoral program for me to truly begin to appreciate the
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pervasiveness and invisibility of Whiteness and privilege and how they affect me and those
around me.
Before entering the Ed. D. in Curriculum Studies program at Georgia Southern
University, my schooling encouraged obliviousness to the injustices that Black people and
other marginalized individuals encounter on a daily basis. I knew that there were racist
individuals; however, I failed to see the structural inequalities that perpetuated racist acts. I
realize now that the majority of the information included in the curriculum is intended to be
taught by White teachers through a White lens and directed towards and meant for the
consumption of White students.
Just last year, I had a personal experience in which the parent of a Black student was
offended by an assignment I gave while teaching about Colonial America. The students were
instructed to read a passage about the southern colonies and in it a statement was made to the
effect that enslaved people were brought over to help work the fields. The parent interpreted
that to mean that the imprisoned people had come voluntarily rather than having been brought
here against their will. Although it was not specifically stated under what conditions they
were brought here, it made me realize that my interpretation of things as a White woman
might be different from that of someone of another race due to my White blinders.
My understandings of myself as a White woman and of the White lens that I use to see
the world is complicated by the proximity to Blackness that I maintain through my personal
relationships and through the students that I teach. For the past six years, I have taught in
predominantly Black communities. Each year, it seems as though the “problem students” are
always Black males. The cluster in which I currently teach is over 70% Black with under 6%
White students, yet there are more White students enrolled in the gifted and AP courses than
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Black. Additionally, there is a disparity at my school and at other schools across the country
between the number of Black males enrolled in special education courses compared to any other
ethnicity. Although I have some knowledge of the struggles that exist in the Black community, I
know and understand that there is still a lot left for me to learn.
I came into the Curriculum Studies doctoral program at Georgia Southern believing that,
because of my close relationship with those around me who were Black, I was “woke” when it
came to the Black community. During my first semester in the program, I quickly realized that
my knowledge was based on false information and was lacking in depth. Although I thought that
my mindset was shifting away from what I once had, I realized that I was going through a back
and forth pull, not wanting to open myself up to the ugliness of the world. The more I learned,
the more I had to recognize and come to terms with the complexity of other cultures and grapple
with their struggles. And, the more I learned, the less I wanted to “know” because it left me
feeling unsettled and susceptible to the seductiveness of Whiteness and my own culture because
of the security it provides me.
Stated differently, I felt like I was conceptually stuck; I wanted to move forward and
remain in place at the same time. Poetter (2019) argues that these contradictory experiences of
both learning about social injustices and not wanting to know are consequences of lived
experiences of colonizing Whiteness that necessitate intervention if they are to be overcome. For
Poetter (2019), this intervention came from reading Gaztambide-Fernandez’s “Decolonization
and the Pedagogy of Solidarity.” Discussing the bleakness of being conceptually stuck and the
relief from that paralysis offered by Gaztambide-Fernandez’s conceptualization of solidarity,
Poetter writes:
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It’s no one’s fault I felt paralyzed. The colonizer can’t see behind or beyond, typically,
blinded by the present, a not so hidden past, and all of the power that imbues existence
and possible futures/futurity: the living and being inside white supremacy. But I hungered
as a learner, a scholar, and a teacher, a human being for some hope, a vision of ‘the
possible,’ and I was led to it by Ruben [Gaztambide-Fernandez]: the challenge of
solidarity. (2019, pp. 105 - 106)
Solidarity as a Way Forward
My goal is to study high school Black males’ perceptions of the current state of
curriculum and to gather their thoughts and ideas about the ways in which they believe it can be
altered. Recognizing now that the textbooks used in schools are limited in the information that
is presented to the students, I understand how and why many Black males may feel
disconnected from the content included in the curriculum. Black males, like other
marginalized students, are forced to come to school and to learn about “heroes,” who were
known for the cruel and inhumane acts they inflicted on Blacks, yet they rarely learn about
any heroes of their own culture aside from the most obvious well-known figures.
Furthermore, they rarely if ever have an opportunity to voice their opinions about the
curriculum to which they are exposed. Through my dissertation, I heard what Black males had
to say about the state of education and their ideas and suggestions about ways to alter the
curriculum. This allowed them to contribute to the scholarship that views narratives of Black
males from a different perspective.
I recognize that there are power differentials, differences of cultures, and complicated
optics of race/ethnicity and gender associated with my proposed study of Black males and their
curricular views. Entering into this research as a White woman, I know that there are many
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things I do not know and will never know about what it is like to be Black in schools and in
America in general. There are specific drawbacks of a White woman interviewing and
researching Black males. One is the possibility that the participants in my study will feel s ome
hesitation about sharing their thoughts with me on this matter. By building relationships with
the participants, however, I hope to gain their trust and make it known that I am interested in
sharing their stories and not in telling my own. I want my participants to speak for themselves
and claim ownership over their roles as Black males in education (Katsarou, Picower, &
Stovall, 2010). I want to convey to them that, although I have never felt marginalized in the
way they do, I can appreciate how valuable their insights would be in developing a culturally
sustaining curriculum. By gaining insight into their perceptions of the curriculum, I can alter
my own teaching practices for the better, continue to broaden my knowledge on the subject,
and encourage others to do the same.
There is also the continual process of unlearning Whiteness as domination to which I am
committed even though I continue to struggle with experiences of being conceptually stuck as a
result of my largely unintentional investment in Whiteness. I have had several salient reminders
of this unintentional investment in Whiteness during my proposal defense and in the subsequent
revisions of my dissertation document. At the beginning of writing this dissertation, I felt as
though I had grown so much through the three years in the program that I finally had enough
knowledge to write about Black males through a strengths-based perspective. However, during
my proposal defense, a committee member emphasized my problematic language in the
dissertation. For example, I had unintentionally expressed a White woman savior mentality
throughout the document. Another example was found in a section of writing where I indicated
my desire to “give voice” to Black male learners. Through my research, it is not my intent to
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“give voice” to the students in my study; they have voice already. That phrase, which I wrote
without thinking about its cultural and political implications, is a powerful example of the ways
that cultural domination had seeped into my subconscious to influence my writing. These
experiences have revealed to me the unforeseen challenges of engaging in this research as a
White woman; they provide for me a reminder of the deliberate action in which I must engage in
order to challenge external and internalized White supremacy.
During my proposal hearing meeting, Dr. David Stovall suggested that I use three words
to guide my continued dissertation work and demonstrate my commitment to challenging
external and internalized White supremacy: integrity, humility, and solidarity. Of those three
words, I struggled the most with solidarity. Solidarity is a frequently used, but rarely theorized
term (Gaztambide-Fernandez, 2012) and my initial attempts to integrate the term into my work
were superficial. What I needed was an understanding of how I could actualize the concept of
solidarity and enable that actualization to permeate through my proposed research with Black
male learners.
Following Poetter (2019), I turned to Gaztambide-Fernandez’s (2012) conceptualization
of solidarity as a way forward for my research. Gaztambide-Fernandez (2012) discussed the
pedagogy of solidarity and its commitment to decolonization. Although I understand that his
thinking is different from mine as a White woman, I agree with his stance that in order to
move away from the colonization mindset, we must move toward solidarity, engage in it, and
yearn for it. He also believed that to truly embrace decolonization, three modes of solidarity
need to be embedded within the pedagogy of solidarity that include relational, transitive, and
creative solidarity. To achieve this in schools, educators must abandon the traditional formal
schooling and “…pursue modes of human relationality that might constitute forms of
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resistance to, as well as healing from, the coloniality of present conditions” (p. 42). There
have been many failed attempts at embracing decolonization including a push for
multiculturalism and cosmopolitism. Gaztambide-Fernandez (2012) explained that the
decolonizing pedagogy of solidarity shifts the focus away from the hegemony of those in
power and challenges existing social arrangements, which is something lacking in
multiculturalism and cosmopolitism. Creative solidarity, one of the modes of solidarity,
focuses on using culture as a site of action. It also rejects the dominant view of culture and
reappropriates concepts to allow viewers to focus on the social and economic injustices
(Gaztambide-Fernandez, 2012).
In describing creative solidarity, Gaztambide-Fernandez (2012) explained,
…the pedagogy of solidarity “is linked to whatever is not expressible through words. It
is accessed through poetic modes of expression: gestures, music, images, sounds,
words that plummet or rise through signification to find some void— some no-place
— to claim their due. (p. 56)
My proximity to Blackness has exposed me to different modes of expression and learning
including hip-hop. I have read, learned, and witnessed how hip-hop is used in and outside the
classroom to make connections with and to spark interests in students. I believe that hip-hop
can also be seen as a potential connection to Black males and their ideas about the curriculum.
Hip-hop can be used as a way of seeing into the worlds of my Black male participants and can
help to bridge the divide of race and gender between the students I plan to interview and me.
J.Cole is an example of someone using creative solidarity to bring attention to injustices. In
his 2018 song titled Brackets, he expressed his thoughts about how the dominant mindset is
perpetuating colonization by saying,

15

And the curriculum be tricking them, them dollars I spend
Got us learning about the heroes with the whitest of skin
One thing about the men that's controlling the pen
That write history, they always seem to white-out they sins
Personal and Social Justifications
I am committed to the learning and growth required to complete this study because it
holds both personal and social significance for me. I am drawn towards researching Black
males in particular for numerous and varied reasons. My drive for social justice research and
the specific topic of high school Black males’ perceptions of the curriculum is derived from my
experiences growing up, my experiences in school, and my experiences as a teacher. For
example, during my time at Georgia College and State University in Milledgeville, Ga I became
aware of some of the structural inequalities in place throughout the community. For instance,
whenever my White friends and I went downtown, we were able to enter any establishment we
wanted to without having to show our student identification. On the other hand, anytime a Black
person tried to enter one of the very same establishments, the bouncers would request that they
show their student IDs before they could be admitted. There were also many instances in which
the White males would walk into a bar or club wearing any attire they wanted, but the Black
males were turned away unless they had on collared shirts and appropriate shoes. At that point in
my life, I did not feel comfortable enough in my own skin to speak up about what I felt or saw
because I was still battling injustices that I myself was faced with (albeit small in comparison) as
a result of my affiliations with Black people. I was scrutinized by my parents and battling for
their acceptance at home, and I was unfairly judged by others at schools. As a result, I struggled
with my own conflicting thoughts. My breakthrough came during my Early Childhood Education
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Program at Georgia College. One of my professors had us write an autobiography, which needed
to include our triumphs and tribulations. We read our autobiographies to our fellow cohort
members and listened without making any comments or judgements. It was at this time that I
realized that instead of trying to hide who I was and what I felt, I needed to be proud of myself
and to stand with and for others who had to endure the injustices of racism on a daily basis.
The more I read and learn, the stronger my passion becomes. I entered this program as a
naïve teacher who believed in and contributed to some of the stereotypes against Black males. I
want to leave this program with a study that dismantles those stereotypes, so that I am able to
inform other White teachers who want to begin this journey of learning with and from Black
male learners and unlearning White supremacy. Over the course of this program and through my
research, I have come to understand a lot about myself and have gained a lot of humility in the
process. That, in turn, has caused me to become a better educator because I am opening myself
up to learning opportunities, which before I shut out.
I recognize that there is still a lot that I do not know and probably never will know about
the Black community regardless of who I date, who I am friends with, or who I teach.
Nevertheless, I must learn, and as I continue to learn and unlearn, my hope is that the language I
use and the way in which I write will change and evolve to reflect my growth. Moreover, my
hope is that while I grow, I will continue to have humility, and that it will be evidenced by my
interactions with my students and my high regard for their opinions. Now that I have a better
understanding of the inequities in education, I am resolved to continue to learn and continue to
stand in solidarity with my students of color. I view Gaztambide-Fernandez’s concepts of
relational, transitive, and creative solidarity as guides that I can use for actualizing my solidarity
work and contesting externalized and internalized expressions of White supremacy.
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Challenging White Supremacy Through Solidarity, Integrity, and Humility
I understand that my Whiteness is a form of property (Harris, 1993) that carries with it
rights of reputation and status that will likely lend greater credibility to my educational research.
Flintoff, Dowling, & Fitzgerald (2015) explained that Whiteness works as privilege and it allows
White people to either avoid race or downplay discussions about racism. This dissertation project
is a way for me to use my Whiteness as a tool to challenge White supremacy and to make race
discussions an important part of the study. To be effective, my work requires constant critical
self-reflection on the direction in which I am going and in the ways in which I may be complicit
in perpetuating White dominance. It also requires a commitment to solidarity, integrity, and
humility—all three of which are needed in order for me to teach in the community in which I
teach and to have legitimacy in my study.
As Katsarou, Picower, & Stovall (2010) shared, “To truly teach in solidarity with schools
and communities requires of teachers both specific mindsets and skills sets. Teachers need to
develop empathy and see the strengths and assets of the students and communities in which they
teach” (p. 152). Generally speaking, I intend to focus my research primarily on the positive
aspects of Black males and to stay away from damaged-centered research, which focuses on the
pain and/or loss of a group of people (Tuck, 2009). Damage-centered research also “…operates,
even benevolently, from a theory of change that establishes harm or injury in order to achieve
reparation” (Tuck, 2009, p. 413). Through my research, I hope to provide opportunities to
highlight experiences that need to be better understood by individuals working with Black male
learners. There is a lot wrong with schools, and I know that my research will not have all the
answers nor will it fix all the major injustices present throughout education. The goal of my
research is to instead discover and learn ways we can create learning environments in which
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Black males are viewed in a positive manner rather than through a deficit lens. The purpose of
my study is to explore how high school Blacks males’ experiences of the curriculum can inform
us to develop a culturally sustaining pedagogy (Paris and Alim, 2017).
I cannot expect that the final product of this research project is going to be the end of
biased curriculum. I understand that what is shared by my participants may influence only me as
an educator and no one else. This research is about self-development and how I can become a
better educator. Although I cannot predict the effect my research will have on others, I can use
my findings myself to inform my own practices in teaching Black males. I hope that I can
continue to develop a growth mindset, which begins with small mindset shifts. This includes, “…
believing in the ability to grow and change, seeing challenges as opportunities, focusing on
progress instead of results, prioritizing learning over seeking approval, and rewarding yourself
for your effort and not just the outcome” (Huber, 2019, para. 6). Regardless of how far this
research extends beyond the personal effect it has had on me, it has transformed my thinking and
my teaching practices for the better. I have had the opportunity to reflect on my shortcomings
with regard to my Whiteness and the way in which my privilege presents itself in the classroom.
I need to continue to view my students’ opinions as equally important as mine, and rather than
isolating my participants, I plan to stand in solidarity with them and with Black males in general
by involving them in my research and by upholding the message that students’ voices matter
both in and out of the classroom.

19

CHAPTER I
INTRODUCTION
There is a historical trend in the exclusions of Black males in the curriculum. Black males
have been and continue to be stereotyped as unintelligent, lacking manners, and apathetic. Black
males have also been and continue to be lied to about their history, overlooked in the classroom,
and taught in a manner with no connection to their interests and lives. For years, Black males’
academic achievements and talents have been overshadowed by their negative educational
experiences caused by White privilege and inequalities in schools and society. These negative
educational experiences are shameful and exist in sharp contrast to the long history of African
Americans striving for educational equality.
From the beginning, Blacks have had to endure hardships to achieve what so many others
take for granted—an education. It has taken many years of fighting and resistance for Blacks to
finally have the right to an education, although they still do not have access to the same
educational opportunities as their White peers. As Blacks emerged from slavery, they pursued
education as a route to freedom (Anderson, 1988) and organized a schooling system of formal
and informal instruction (Jones, 2008).
During and after the Civil War, Black Americans exemplified persistence and
determination in their educational pursuits and focused on increasing literacy rates and
establishing formal education (Anderson, 1988). Discussing the emphasis emancipated Black
Americans placed on self-determination, Anderson (1988) writes, “…ex-slaves, in general,
initiated and supported education for themselves and their children and also resisted external
control of their educational institutions” (p. 12). Even though they were legally no longer under
White control, White power and dominance were still evident.
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Black and Brown students were and continued to be denied justice through the
educational system.
The segregation of students started after the Civil War in public schools and continues to
remain present today (Hill & Abu-Jama, 2012; Bennett, 2020; English, 2020; Orfield &
Frankenburg, 2014). As a matter of fact, Siddle Walker and Archung (2003) discussed that,
“recent data indicate that the level of school contact between White students and African
American students is currently almost at the level it was in the early 1970s” (p. 25). Even the
landmark Brown v. Board decision that ruled segregation in U.S. schools as unconstitutional
served as more of a symbolic victory for Black Americans and other persons of color than a
practical educational victory. The ruling gave the appearance to Blacks and other minorities that
their voices were being heard and their needs met; when in reality, the Brown v. Board of
Education ruling served White dominant interests by presenting a national image of the U.S. as
supportive of racial justice while the day-to-day schooling experiences of Blacks in the U.S.
remained unequal, and Whites in the U.S. maintained their control. Integration via Brown v.
Board of Education was an instance of interest convergence that symbolically benefitted Black
Americans but did not benefit them in practice (Bell, 2004).
After Brown v. Board of Education, policies were implemented based on the assumptions
“that equal opportunity can be universally achieved in separate schools through the application
of uniform standards and sanctions and that racial segregation can be ignored” (Orfield &
Frankenburg, 2014). Knowing that this was untrue, Black Americans had to push for educational
equity in multiple ways within and outside the classroom. African Americans did not seek
integration for proximity to whiteness; they sought integration to gain the educational
resources/funding denied to them by segregation (Bell, 2004). For example, Black teachers and
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administrators engaged in culturally relevant education during segregation and afterwards to
provide Black students with nurturing, socio-emotional support, and academic achievement
(Loder-Jackson, 2012; Siddle Walker & Snarey, 2004; Ladson-Billings, 2009). They also
worked together with community members to “establish schools, upgrade facilities, advocate for
higher teacher salaries, garner resources for faculty and students, and promote racial pride
through Black history programs and curricula” (Loder-Jackson, 2012, p. 269). Black teachers use
of culturally relevant pedagogy offers an educational model for the predominately White
teaching force in contemporary public schools (Ladson-Billings, 2009). Black teachers showed
and continue to show care for their students by adapting to their needs and dedicating themselves
to advocacy focused on removing any barriers which may affect the students (BeauboeufLafontant, 2005).
Many teachers and administrators lost their jobs due to integration which resulted in an
overwhelmingly White population of administrators and teachers in charge of the education of
Black learners (Lutz 2012). Since the majority of public school administrators and public school
teachers are White in integrated schools, there is a need for theses educators to partner with
Black Americans in the work of achieving educational equity; this need is moral, economic, and
civic debt owed to Black Americans (Ladson – Billings, 2006). The work that I present
throughout this paper represents one such method of partnership.
Despite persistent educational inequity, many Blacks continue to see education as the
great equalizer and a promise of a better life (Smith, Hung, & Franklin, 2011). The costs of
gaining an “equal education” within a racist society, however, can have a tremendous effect on
Black males and other minorities. In order to gain education in the contemporary U.S. context,
Black males must endure lectures of lies, learn about White heroes, and are led to believe that
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their voice has no place inside the walls of a classroom. With this model, Blacks are being
“schooled” rather than educated; the goal of this schooling is the maintenance of order and
compliance in schools and society (Shujaa, 2003). In times past, the education that was taught to
Black Americans in the south placed more emphasis on manual labor and subordinate roles than
on academic preparation because Whites believed that this was their natural place and part of
cultural evolution (Siddle Walker & Archung, 2003). This type of second-class racially
segregated education was designed to promote and maintain White control. Through all of this,
Blacks still persisted in hope to move themselves and the next generation beyond the inequities
of segregation (Siddle Walker & Archung, 2003).
While Blacks were historically excluded from schooling altogether, Black males in
particular, are still being excluded from the curriculum and from decision-making about
educational curricula. Although great gains have arguably been made where Black education is
concerned, more work is clearly needed to satisfy the educational debt owed to Black Americans.
Debt Owed to Black Males and Other Black Americans
Ladson-Billings (2007) explained that as a nation, we need to shift our focus away from
the deficit mindset of telling students of color to “catch up” and to instead find ways to remedy
the debt accumulated. By moving towards education debt, society as a whole is held accountable
and “it reminds us that what we are engaged as we reflect on our unethical and immoral
treatment of our underserved populations” (Ladson-Billings, 2007, p. 321). It is not enough to
say, “I haven’t done anything to hurt anyone,” as we have all had a part in creating and
continuing this unethical treatment. All educators and influencers in education should want to
“deconstruct structural racism, challenge deficit belief systems, and build upon the rich
knowledge of their communities to transform schools” (Kohli, Picower, Martinez, & Ortiz, 2015,
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p. 13). Similar to Ladson-Billings, Irvine (2010) argued that instead of focusing on the
achievement gap, there should be more of an attempt to close other gaps such as the teacher
quality gap, the teacher training gap, the curriculum gap, the school funding gap, the school
integration gap, and the quality childcare gap. These gaps extend beyond education, but all have
an effect on performance in schools. Additionally, Milner (2013) discusses the consequences of
focusing on the achievement gap. He shared how it can force researchers and educators to
compare students of colors to White students without understanding the disparities and
differences among them. Moreover, he explained that the gap views students of color from a
deficit perspective and focuses on individuals or groups of students rather than the structures that
led to their debt.
One of the main outcomes of the achievement gap is short-term solutions that never
address the long-term problems (Ladson-Billings, 2006). This is why educators and those in
education need to focus on the debt rather than the deficits when viewing Black males’
educational achievement. The difference between the two is that deficits are current while debt is
accumulated (Ladson-Billings, 2006). Currently, many school systems look at the deficits of
Black males with a limited scoped and take into account only their ability levels and their grades
and test scores from just the current and previous years. Based on that insubstantial amount of
data, they create “fixes” within education that target their “needs.” These include school reforms,
increased standardized tests, charter schools, educational policies, credit recovery courses,
placement in special education, reading recovery, and other programs that have high populations
of Black males (Howard, 2014; Tatum, Noguera, 2008). Howard (2014) discussed that rather
than trying to identify solutions Black males and schools need to embrace, there needs to be a
paradigm shift in thinking about how Black males are taught, studied, and discussed. For
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example, economic reforms should take place which would result in school improvement
projects and ultimately to overall improved educational outcomes (Anyon, 2006). The urgency of
shifting the thinking is expressed through Howard (2014) by stating,
This shift is crucial in order to uncover how certain school cultures and pedagogical
practices are able to engage these young men in the learning process in a manner that
many practitioners and researchers do not believe is possible or is an aberration when it
takes place. (p. 20)
By doing this, it creates a subjective positioning between a student’s identity and their
academic performance (Noguera, 2008). Once blame for the Black males’ failings is reascribed
to the schools, and once schools shift from thinking about what they can do to Black males to fix
them to what they can do for Black males to help them, the Black males themselves will begin to
see themselves from a different vantage point. They will no longer see themselves as being
incapable of performing well, but will instead succeed.
Black males in U.S. schools face a number of social and educational barriers; however,
rather than focusing on Black males’ creativity, successes, and keen intelligence, much attention
is given to the disproportionate rates of suspension and expulsion and rates of homicide and
suicide (Noguera, 2008) among Black males. These negative statistics do not take into
consideration the hardships and injustices Black males must face as they go through life and
school. Although numerous reforms are implemented each year in education in attempts to close
the “achievement gap” there has been little if any progress made. Many researchers rely on a
deficit-oriented framework for understanding the experiences of Black males in schools,
believing that Black male learners are to blame for their negative school experiences (David &
Jordan, 1994; Scott, Taylor, & Palmer, 2013, Tatum, 2015). This framework dismisses the role
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that schools and society have played part in creating the “achievement gap. Rather than trying to
close this gap with short term solutions, we need to shift our mindset. Instead of placing blame
on Black males, we need to acknowledge and understand the social inequalities and educational
barriers, which for years have undermined Black males’ school experiences. In order to do this,
attention needs to be given to what Gloria Ladson-Billings more appropriately calls the
educational debt between Black and White students. If we are to rid the educational debt that is
owed to Black males, educators must find an approach that is welcomed by Black males and
conducive to their learning. Instead of viewing Black males through a deficit lens and trying to
locate the problem within them, more effort should be devoted into both structural and cultural
approaches that affirm their Black male voices and center them in the curriculum (Noguera,
2003). A deficit mindset makes it impossible to do this and to pay off the debt that is owed to
Black males and all other people of color.
Quick Fixes Are Not the Answer
Instead of trying to uncover and remedy the root causes of Black males’ lack of success,
deficit-orientated perspectives supply quick fixes that obscure deep seated problems inherent in
the educational system. For example, the county in which I work has devoted this upcoming
school year to filling in the gaps that low achieving students may have. In order to fill those gaps,
four different programs have been adopted and teachers have been required to set aside a daily
“intervention time” to teach the foundational skills Black males are presumed to be missing. This
approach is problematic because it focuses on student perceived deficits rather than strengths.
Professional development on multicultural education that specifies how to deal with the
“hard to reach” children is another quick fix often provided to teachers (Love, 2019). In my
experience, teachers who were unable to handle “hard to reach” students in their classroom are
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required to attend county wide professional development on either PBIS (Positive Behavior and
Support Systems) or classroom management. The label “hard to reach” is inherently problematic.
Such labeling produces a stigma that will continue to define the child throughout their schooling,
causing a negative portrayal of their academic and social abilities in and outside the classroom.
The label of “hard to reach” also conveys the message to educators that either there is little that
can be done to help reach the student or that the student simply does not care about their
education. The majority of students that are labeled low performing and hard to teach are Black
males (Noguera, 2008). As a result of these quick fixes, educational institutions continue to be
confronted with numerous challenges achieving balance in performance between Black males
and their White male counterparts (The Seven Centers, 2018). The deficit-oriented mindset that
informs these quick fixes only confirms the majoritarian story that Black males are not
successful due to their own lack of motivation.
Centering Black Males in the Curriculum
The indifferent attitude of the majority towards the education of Black males stems from
a lack of consideration for their needs and inclusion of their ideas in the curriculum and in the
curricular decisions that are made (Howard, 2014). The history of Blacks taught in today’s
schools is incomplete and inaccurate. Many of the textbooks leave out years and years of
information on the history of Blacks (Kunjufu, 2018). If the textbooks do include Blacks’
history, it is limited and whitewashed. An example of this is the portrayal of enslaved people,
who in many textbooks were depicted as happy, well-fed servants who were cared for by their
masters (Kunjufu, 2018). Even the textbooks that do handle the topic with depth and
understanding downplay the role that White Americans had in slavery (Loewen, 2007). Many
textbook companies are run by White corporations that produce noncontroversial materials in the
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hopes of shedding a better light on America (Loewen, 2007). The lack of truth in textbooks can
potentially cause frustration and confusion in many Black male learners. Educators (specifically
White females) need to realize that it is essential for young Black males to be able to identify
with and see themselves in the curriculum (Noguera, 2008). Young Black men should be
exposed to a curriculum in which they have an input and one in which their heritage is honored.
Since this type of curriculum is largely absent, it is incumbent upon teachers to be the ones who
go beyond what is included in the textbooks to reveal the real truth about America’s history. In
doing so, Black males will feel greater senses of pride and of belonging in school, which will in
turn positively impact their achievement.
In order for teachers in general and White teachers specifically to drive this needed
curricular change, they must recognize and appreciate the strengths of Black male learners and
utilize Black male learners’ funds of knowledge in curriculum planning and implementation. As
Moll, Amanti, Neff, and Gonzalez (1992) explained, “We use the term “funds of knowledge” to
refer to these historically accumulated and culturally developed bodies of knowledge and
skills…” (p. 133). Rarely do teachers use these “fund of knowledge” to draw on the child’s
experiences outside the classroom. Discussing the strengths-based perspective White females
educators need to adopt in their work with Black male learners. Kunjufu (2018) expressed,
We need White female educators who will see Black boys as handsome and extremely
intelligent. We need White female educators who appreciate the slang and swagger of
Black boys. We need White female educators who will not rob Black boys of their
childhood and innocence. (p. 95)
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Recognition of the multiple intelligences Black male learners demonstrate through their cultural
forms of expression and ways of being is a necessary first step for White educators who aspire to
provide Black male learners with the education they deserve.
Purpose of the Study
Decades of deficit-oriented research on Black male learners has not resulted in
substantial improvements to their educational outcomes, therefore, it is important to consider
alternative methods for identifying ways to improve the educational experiences and outcomes of
this group of learners. There is an abundance of statistics on the low performance of Black
males, but there is a need for more scholarship that incorporates Black males’ authentic voices
and experiences (Anderson, 2018). Love (2004) stated, “By listening to the counter-stories of
people of color, white people can gain access to a view of the world denied to them by white
privilege and white domination” (p. 233). In order for teachers to understand the curricula needs
of their Black male students, they must first understand their stories.
This dissertation explored Black high school males’ experiences of the mainstream
curriculum. The reason for placing Black males at the center of this research and for using their
knowledge to guide study findings is to authenticate the results of my research and affirm that
Black males are knowledge producers. The aim of this study was to create a space for Black
males to share their knowledge and assist White female educators in conceptualizing and
implementing culturally sustaining pedagogies (Paris and Alim, 2017) that enabled Black male
learners to thrive in education and in life. This study was informed by research studies that have
used strength-based perspectives and have illuminated instances of Black male academic talent
(Ross & Stevenson, 2018) and achievement within and beyond formal classrooms.
Key questions that I explored in my study are:
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1. How do Black male high school students describe their experiences with mainstream
curriculum?
2. How might the suggestions and/or ideas offered by Black male high school students in
this study inform a shift from the current curriculum to a more culturally sustaining
curriculum?
Theoretical Framework: Critical Race Theory
Critical race theory (CRT) is a framework that challenges the traditional claims
educational institutions share and works toward eliminating forms of subordination (Solórzano &
Yosso, 2001; 2002). This framework also places race at the center of analysis when examining
the academic performance of those of color. Critical race theory allows for a shift in thinking
about race and racism in education “by challenging existing methods of conducting research on
race and inequality” (Love, 2000, p. 228). Despite what many choose to believe, race still plays a
considerable role in the decisions made both in and outside the classroom, yet, “race, unlike
gender and class, remains untheorized” (Ladson-Billings & Tate, 1995).
Critical race theory is an appropriate perspective to use in this study because it refuses the
deficit theorizing of the unequal performance of students and recognizes the experiential
knowledge of students of color in making decisions about education (Solórzano & Yosso, 2001).
Through the use of critical race theory, counterstorytelling, and my willingness to engage in
tough conversations, it is my intention that I am able to gain insight into the hopes my Black
male participants have for a more culturally sustaining curriculum.
Critical race theory, which originally stemmed from critical legal studies, aims, “…to
expose and challenge the view that legal reasoning with neutral, value-free, and unaffected by
social and economic relations, political forces, or cultural phenomena” (Lynn & Dixson, 2013, p.
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12). Although critical race theory grew out of legal studies, it has spread beyond that discipline.
Critical race theory positions itself on an activist platform in which researchers put theory into
action by involving themselves in the study and attempting to promote change rather than by just
writing to inform (Decuir & Dixson, 2004).
There are eight tenets of critical race theory: the permanence of racism (Bell, 1992;
Delgado & Stefancic, 2017; Taylor, 2016), interest convergence theory (Bell, 1980, Delgado &
Stefancic, 2017), the social construction of race (Parker & Lynn, 2002; Delgado & Stefancic,
2017), intersectionality (Crenshaw, 1991; Lynn & Dixson, 2016; ), critique of liberalism
(Zamudio et al., 2011), commitment to social justice, Whiteness as property (Harris, 1993) and
the power of voices of color/importance of experiential knowledge ((Zamudio et al., 2011;
Delgado & Stefancic, 2017). Three CRT tenets (i.e., the permanence of racism, intersectionality,
and voice) were utilized to frame this study. These tenets and their usefulness in guiding this
study are discussed below.
The permanence of racism is hidden behind the normality of everyday life, is deep-rooted
in our society, and is within all hierarchical structures, allowing Whites to continue to dominate
in all areas, including education (Gillborn, 2015; DeCuir & Dixson, 2004). Parker and Lynn
(2002) explained racism by stating,
…it is an endemic part of American life, deeply ingrained through historical
consciousness and ideological choices about race, which in turn has directly shaped the
U.S. legal system and the ways people think about the law, racial categories, and
privilege. (p. 9)
This tenet is evident in the curriculum taught to those of color as well as the differing treatment
given to Blacks and other minorities in school. Brown and Brown (2021) believe that the
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American school curriculum is one of the strongest promoters and advancers of racism.
Similarly, Kohli, Pizarro, & Nevarez (2017) expressed that the curriculum of U.S. schools is
driven by racialization and racism. The information taught to students in school is presented as
the “truth” without any contention. This is evident through the particular inclusion and exclusion
of stories about Black history and their lives (Brown & Brown, 2021). Additionally, the
curriculum is taught through a colorblind lens. For example, some history texts represent that the
violence inflicted on Black people are individual acts and is detached from larger factors (Kohli,
Pizarro, & Nevarez, 2017). By distorting Black history in these ways, schools are preserving
White supremacy and perpetuating racism. When I interviewed the Black male participants in
my study, the permanence of racism was evident in the omission of historical events from the
curriculum to which they have been exposed and through their personal experiences in general.
The next tenet of critical race theory is that intersectionality and anti-essentialism are
present within everyone, signifying that everyone has overlapping yet conflicting identities. For
my study, race alone would be an insufficient point of analysis in understanding the experiences
of Black male learners as “Racism and gender oppression intersect to create negative educational
stereotypes that are unique to black males” (Ross & Stevenson, 2017). Therefore, it is imperative
that in my study that I focus on both race and gender issues that influence the curriculum to
which Black males are exposed. Based on this theory, I examined the intersecting markers of
race and gender on Black male experiences with mainstream curriculum.
The final tenet of CRT holds that minorities have a voice about their own experiences of
race and racism that Whites are unlikely to have heard. Bell (1992) stated, “I truly believe that
analysis of legal developments through fiction, personal experience, and the stories of people on
the bottom illustrates how race and racism continue to dominate our society” (p. 144). The tenet
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of voice is evident in my participants’ counterstories as they share their experiences being from a
standpoint of Black males in school. Rarely are Black males’ points of view taken into
consideration; the tenet of voice allows them to tell their sides.
Methodology
Counterstorytelling was the focus of my work because counterstories bring to the
forefront the voices of those who are often silenced. In a White male dominated society, it is
crucial for Whites and others to hear stories and experiences from those of color because doing
so will interrupt and reevaluate their knowledge of the truth as it has been told to them (Love,
2019). Sue (2015) expressed, “When master narratives collide with counter-narratives, it reenacts
and potentially unmasks the racial struggles of the past and present.” (p. 38). Counterstories are
needed as they provide a sense of place and belonging, which is something Black males do not
currently feel (Zamudio, Russell, Rios, & Bridgeman, 2011).
Berry and Stovall (2013) wrote, “Rarely do we entertain the idea of how to engage and
educate those who have been historically marginalized in the current education system” (p. 589).
Rather than engaging and educating those who have been marginalized, the school system has
silenced their voices to maintain social order (Garrison, 2009). School systems have continued to
lecture rather than listen to those who are affected most by their ways. Counterstories were used
so that teachers, including myself, can have a better understanding of a world to which we have
not been exposed. Through the voices of Black male learners, best practices for teaching can be
formed which will ultimately improve the educational experiences and outcomes for all students.
My interview questions focused on the participants’ experiences and successes in
schooling. Their interview responses illuminated how they were able to succeed in school despite
the centrality of race that spread throughout the school and the curriculum. In addition, their
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responses challenged the “traditional explanations of power relationships” (Cook, 2013, p. 184).
The goal of my research was to view my participants through a positive lens and to use them as a
resource and an asset to help me become a better educator. I achieved this by analyzing the
participants’ stories and finding common themes among them. Based on the themes that emerge,
I discussed possible curricular implications that may be used in my classroom to help the
population of students in which I teach.
Significance of the Study
This study is significant on personal and curricular levels as well as a broader level of
social justice. Each of these levels have had an impact on the approach I take towards the study
and towards my interest in the topic. All three levels are discussed below.
Personal Significance
I recognize that my identity as a White woman has presented me with opportunities and
preferential treatment that others do not receive, but that has not blinded me to the hatred that
others experience, nor made me callous to the way they feel. At this point in my career, I realize
that if I stay in this role, I am only going to perpetuate the injustices directed at Black males and
be a part of the reason for the statistics against them.
I want this study to continue to open my eyes to new knowledge. Through this study, I
hope to learn about the specific needs of Black males and about the best ways to reach and teach
them. I am hoping that, after listening to the Black male students share their opinions of the
curriculum, I can continue to refine my own skills as a teacher and be more receptive to the
needs of my Black male students. I hope to be able to use them as beacons to help illuminate for
me their curricular needs. Kirkland (2003) expressed,
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And since the colonial tide of Western hegemony first brushed the shores of Africa,
Black male voices have been shackled from sea to shining sea, dumped into the middle
passage of time, or left to rot on cotton-stuffed plantations where black trees fall in white
forests without making a sound. (p. 35)
I may not be able to transform the curriculum with this research, but I can certainly use the
knowledge I gain to spark an internal dialogue about what I can do to better serve my Black male
students.
Curricular Significance
By listening to Black males’ recommendations about what they would like for a
curriculum to encompass, I am able to understand how and why Black males have felt slighted
by the curriculum and adjust my practices accordingly to incorporate their suggestions. Hearing
their stories may provide me with the substance I need to create a culturally relevant curriculum
within my own classroom.
The racism that pervades the educational system suppresses, mutes, and prevents Black
males from sharing their experiences with results in disengagement from the curriculum. Howard
(2008) explained that our failure to talk about race and racism has only led to further tension,
discrimination, hostility, and limited the way individuals can share their experiences of racism.
Howard (2008) went on to say,
This failure also prevents us from hearing and empathizing with the pain, frustration, and
deep seated anger that resides in the hearts and minds of many U.S. citizens, particularly
our young people, because they have been told race is unimportant. (p. 960)
Sue (2015) explained that educators should be agents of change. The way that we view race and
race talks are passed down to our students and/or children. Neglecting to talk comfortably about
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race and neglecting to address the misinformation about race and/or stereotypes is
unconscionable (Sue, 2015). Failure to engage in dialogue about race, racism, and power also
“…significantly limits the manner in which carious individuals can talk about their experiences
in the United States” (Howard, 2008, p. 960).
In order to teach children about race, educators must be culturally competent by
becoming aware of their own biases and prejudices. This is a difficult task as many White
individuals are reluctant to realize their own faults or when the topic is brought to attention, it is
met with silence, defensiveness, argumentation, and other pushback methods (DiAngelo, 2018).
Rather than skimming on the surface of race talks in the classroom due to fear of reprimand or
reprisals, they should be incorporated into teaching any time the opportunity presents itself. This
will not only allow the minorities to feel as though they matter, but it will also enlighten many
White students who are misinformed. In order to hear the stories of young Black men, racism in
schools must be addressed. Only then will we know how to alter the curriculum to meet the
needs of Blacks and other minorities.
Broader Social Justice Significance
Patton Davis and Museus (2019) explained that identifying the methods that we use to
solve the vast number of deep-rooted problems inherent in education today is just as important as
identifying the problems themselves. If the research used to try to combat these educational
issues are framed with deficit thinking, they are reinforcing the oppressive systems that believe
Black males lack the capacity to achieve success. Rather than the students being “at risk,” the
educational institutions need to be viewed as “at risk” of failing our Black males (Patton Davis &
Museus, 2019).
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Critical race theory regards the official school curriculum as a master narrative written by
White supremacists (Taylor, Gillborn, & Ladson-Billings, 2016) and schools as White properties
since they promote White norms (Lynne & Dixson, 2013). This theory can also be used as a tool
to explain the inequalities Blacks experience in education (Taylor, Gillborn, & Ladson-Billings
2016). Critical race theorists seek to not only uncover the injustices of our social situations, but
to promote change through action. There is still so much I do not know about Black males and
their perceptions of the curriculum, but I hope to learn by listening to what my Black male
participants have to say.
Significance for the Field of Curriculum Studies
Pinar et al. (2004) discussed race as an autonomous concept when understanding
curriculum meaning that the relationship between race and curriculum is complex and holds
power. In addition, they shared that “it is impossible to understand curriculum without
understanding the centrality of race in the construction of the American identity” (p. 317). This
dissertation’s focus on Black male learners’ perceptions of mainstream curriculum necessarily
involves issues of race and power. In examining these themes in relation to curriculum, this
study is link to studies of Black curriculum orientations (Watkins, 1993). William Watkins
(1993) discussed Black curriculum orientations and how the development of Black curriculum is
tied to the experiences of Black individuals in the United States. He explained that these
curriculum orientations are directly connected with the Black experience and the struggle to gain
access to the U.S. curriculum. Watkins identified six curriculum orientations, of these, social
reconstructionism is more relevant to this dissertation.
Social reconstructionism as a Black curriculum orientation questioned capitalism and its
connection to racism within social order. This curriculum orientation believes that schools and
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educational policymaking are instrumental in challenging “unjust economic, political, and social
arrangements” of African Americans (Watkins, 1993, p. 332). For example, the construction of
African Americans as a racial, ethnic, and cultural group is determined by the White-dominant
culture and reconstruction must take place in order for existing representations of African
Americans to be revised.
The journey for equal education for Black Americans is still ongoing today. As
demonstrated through the research and writings of William H. Watkins, the proponents of these
orientations have paved the way for further examination of and improvement upon contemporary
Black American curriculum. This study also extends scholarship related to curriculum as a racial
text (Pinar et al., 2004) as I am recognizing the importance of race as an independent factor that
has a significant impact on the experiences of schooling. This study is also continuing Watkins’
work of documenting the experiences of Black individuals and their journey through education.
Organization of Dissertation
My dissertation consists of a prologue, five chapters, and an epilogue. In the Prologue, I
discuss the unraveling of a fairytale I once had as a nice White lady who was unlearning White
supremacist’s thinking and learning how to counter negative majoritarian stories of Black male
learners. I also explain how my relationships, family life, and schooling have influenced and
altered my thinking. Chapter One provides an introduction to the research context, the purpose of
my study, and the theoretical framework and methodology that informs the study. Chapter Two
reviews relevant literature on culturally responsive and sustaining teaching, anti-deficit oriented
research and Black male learners, research that center Black males in the curriculum, and White
women with White privilege teaching Black male learners. Chapter Three details my
methodology of counterstorytelling to be used in this study. The focus of chapter three is on
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describing the ways that the themes integrity, humility, and solidarity have guided my
methodological decisions for this study. It also includes background information on my
participants and my method of collecting and representing participants’ stories. Chapter Four
presents the compiled counterstories of the participants. Chapter Five includes a reflection on my
inquiry, and a discussion of my findings, curriculum implications, and implications for future
research. Finally, the Epilogue provides a critical reflection of my ongoing journey of learning
and unlearning in relation to Black males and their education.

39

CHAPTER II
LITERATURE REVIEW
There are four bodies of scholarship that are directly related to this strengths-based study
of Black male learners and curriculum: (1) culturally responsive and sustaining teaching; (2)
anti-deficit oriented research and Black male learners; (3) research that center Black males in the
curriculum; and (4) White women rejecting White privilege: Implication for teaching Black male
learners. These bodies of literature are discussed below.
Culturally Responsive and Culturally Sustaining Teaching
Education in America is an extension of Eurocentric values and beliefs (McDougal III,
2009). Many classrooms do not take into consideration the complexities of the cultural, racial,
and ethnic backgrounds of the students, and their individual differences often go unnoticed (Lee,
Lemotey, & Shujaa, 1990). Many teachers and educators view Black males throughout a
monolithic lens without taking into consideration the race, class, and gender intersections and
how it influences their school experiences (Howard, 2014). In fact, it seems as though America is
well-adjusted to Black males suffering in education and believe it is their own doing for their
failure (Nasir, Givens, & Chatmon, 2019). If teachers do not understand the culture and
background of their students, they may misinterpret Black males’ culture as a deviance or a
disability (McDougal III, 2009). As Hale (2001) expressed, “Academic failure is not an
accident” (p. 41).
One way for Black males to achieve academic excellence is for teachers to create rich
classroom instruction by empowering students through the curriculum with the use of a
culturally responsive approach to teaching literacy (Tatum, 2005; Gay, 2018; Paris & Alim,
2017). This starts by looking at the types of texts included in the curriculum. In addition to texts
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that highlight the cultures of Black males, teachers should also teach racially sensitive texts
which will help create dialogue about troubling themes in classrooms (Chadwick, 2008). Some
examples include Black Brother, Black Brother and Ghost Boys by Jewell Parker Rhodes, How it
Went Down by Kekla Magoon, Stamped: Racism, Antiracism, and You by Jason Reynolds and
Ibram X. Kendi, and The Undefeated by Kwame Alexander and Kadir Nelson. Dialogue is
needed for not only racially sensitive texts, but any text that is introduced in the classroom.
Although some students may show resistance towards text discussions, the teacher can
encourage their participation by using small groups, continuing to reflect and refine their
approaches based on students’ engagement, respecting all student responses, modeling the type
of response, and incorporating texts which strengthen and challenge Black males (Tatum, 2005).
Black males do not, however, need disabling texts which reinforce their struggling reading
ability and do not help them grow as a reader (Tatum, 2009).
Another approach to teaching Black males is culturally responsive teaching (Gay, 2018).
Describing culturally responsive teaching, Ladson-Billings (2009) shared, “Rather than aiming
for slight improvement or maintenance, culturally relevant teaching aims at another level –
excellence – and transforms shifting responsibility into sharing responsibility” (p. 25 – 26). In
order for Black males and other students of color to achieve success in the classroom, they must
take ownership of their learning. They need to be able to speak freely without fear of
repercussions (Dumas, 2014). They need to be able to express the hurt, fear, and frustration they
feel, and their feelings should be viewed as an opportunity within the classroom, not as a deficit
that needs to be “fixed” (Kinloch, Burkhard, & Penn, 2017). Black males also need educators
who support them as mentors and provide classroom cultures that cultivate a vision of Black
male student success (Nasir, Givens, & Chatmon, 2019).
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Instead of conducting classrooms as dictatorships in which the teachers teach and the
students learn, a shared responsibility approach needs to be implemented as Ladson-Billings
(2009) made clear. She described teachers who practice culturally relevant teaching by stating,
“Their relationships with students are fluid and equitable and extend beyond the classroom. They
demonstrate a connectedness with all of their students and encourage that same connectedness
between the students” (Ladson-Billings, 2009, p. 28). The classroom should be thought of as a
community of learners who are all held to the same standard of learning regardless of race or
gender. Implementing this type of practice in the classroom allows all students, specifically
young Black males, to view themselves in a positive manner because they are expected to attain
the same level of excellence as all other students in the classroom.
Django Paris and H. Samy Alim (2017) also provided approaches that allow teachers to
teach in a culturally responsive manner. Paris and Alim (2017) define culturally sustaining
pedagogy (CSP) by stating, “CSP seeks to perpetuate and foster – to sustain – linguistic,
literature, and cultural pluralism as part of schooling for positive social transformation” (p. 1).
Schools need to be a place where cultures and beliefs are encouraged and sustained rather than
dismissed. Kinloch (2017) used CSP to eliminate students’ resistance to writing. She observes
her students’ writing and identifies what type of resistance is portrayed in their work. Next,
Kinloch viewed their resistances as an invitation to learn rather than a deficiency. Kinloch in
Paris and Alim (2017) stated, “It is necessary because it not only validates who students are and
their ways of knowing, it also locates students at the center of classrooms through assets-based,
humanizing perspectives that lead to pluralism” (p. 38).
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Black Males and Hip-Hop Culture
Hip-hop has been used as a means for storytelling for decades. The mentality of hip-hop
has been transmitted through deejaying, rapping, graffiti painting, and B-boying. These four
elements of hip-hop have allowed and continue to allow the oppressed to express themselves in
ways that are not always welcomed or understood by others. The hip-hop culture is
misinterpreted by those who have never felt alienated by their gender, sexuality, or race. Not all
Black males or even all students of color respond positively to hip-hop based instruction;
however, research has found that hip-hop, if certain skills are cultivated in the classroom and the
teacher uses it with intention, is an effective teaching strategy with youth. The participants in my
study do connect with hip-hop. Rose (1994), Chang (2005), Watkins (2005), Hill (2008), Emdin
(2010), and Love (2012) are authors who have either discussed the importance of the hip-hop
culture or have successfully implemented the hip-hop culture into their classrooms as a way of
connecting with their students.
There are many pathways that could be used with hip-hop including: literary devices,
language, storytelling, and social critique (Kelly, 2013). A key component when using hip-hop is
to build on the cultural experiences of the students in the class (Mahiri, 2001). Hill (2008)
showed this as he developed a hip-hop literature curriculum in which students learned about
different literary strategies through the use of hip-hop texts, journal writing, group reading,
formal lessons, and unit projects. Emdin (2010) also embraced hip-hop as a learning tool by its
integration with urban science. Stovall (2006) gave another example of utilizing hip-hop to
develop critical pedagogy in social studies curriculum. Each of these researchers took time
developing the curriculum, but even more time in working with the students, listening to their
feedback, and making adjustments along the way. In order for hip-hop to be used as a method for
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connecting to students and increasing academic achievement, these same measures must be in
place.
Hip-hop, specifically rap music, has a history of responding to social issues relating to
Black lives by countering the dominant transcripts which do not acknowledge racial slights
(Rose, 1994). Chang (2005) and Rose (1994) discuss the difference between hip-hop and rap by
explaining that hip-hop is a movement, or a culture, that has the potential to bridge the cultural
gap. Rap is a component of hip-hop. It is possible that today’s youth-specifically Black males-are
able to connect to hip-hop music on a much deeper level than they are able to connect to any
other lesson in school. Hill (2008) shared, “…the use of culturally relevant (in this case, hip-hop
based) pedagogies inevitably creates spaces of both voice and silence, centering and
marginalization, empowerment and domination” (p. 10).
In order for Black male learners and other students of color to have an opportunity at an
equitable education, policies and procedures need to be implemented to ensure a fair school
system. Of equal importance is the “need to explore the kind of experiences African American
students have within the school environments (Siddle Walker & Archung, 2003, p. 22).” Using
their unique cultural style, that often times educators fail to understand, can be useful in
determining the type of curriculum needed.
Anti-Deficit Research and Black Male Learners
Enough research has been conducted on how Black males are supposedly failing in
education. Many people and teachers assume that Black male failure is normal, however, what is
not discussed enough is the success of Black males. Harper (2015) discussed three issues when
viewing urban schools and Black males through a deficit lens. The first is that policymakers,
educators, and others are not going to invest time in urban schools if they only hear the
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(mis)representation of the schools as violent and unstable. The second issue is that these master
narratives have a negative effect on Black males who attend urban schools or schools in general.
If the students only hear about the negative portrayal of themselves and the school, they will
have little to no desire to counter the narrative. The last issue is, “Schools that disproportionately
educate Blacks, Latinos, and low-income students are denied essential opportunities to learn
from each other’s success when researchers and others only highlight problems” (Harper, 2015,
p. 163-164). There are ample Black male success stories, yet they are often under-emphasized or
discounted, but it is imperative for all of the reasons above that they be publicized.
In order to research with an anti-deficit mindset, one must stray away from “damaged
based research” (Tuck, 2009) which does more harm to Black males than good. Warren,
Douglas, & Howard (2016), Berry III, Thunder, & McClain (2011), and Harper (2015) all
conducted studies in which only the successes of Black males were highlighted. Each discussed
that it was in the researchers’ role to “rewrite narratives of Black male success and spotlight what
works, through the eyes and in the words of young Black males” (Warren, Douglas, & Howard,
2016, p. 2). For example, Howard (2016) captured images and counter narratives of successful
Black males in over 40 high schools. Rather than focusing on the underachievement in the
schools he visited, he devoted his time to seeking out the successes throughout the urban schools.
Not only did he focus on the success of Black males, but also on how the school cultivated
success in these young men. Berry III, Thunder, and McClain (2011) also highlighted the success
of Black males with math, an area that receives little attention. Many of the participants in the
study enjoyed the challenge of math and expressed that solving difficult problems brought them
a sense of joy. The majority of the participants were the only Black males in their math class;
however, this did not hinder their success. The researchers could have easily focused on the
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larger percentage of males that are not in the advanced math courses, yet that would only
reinforce the master narrative that already exists about Black males. We need more studies to
apply an anti-deficit framework (Harper, 2012), which shifts the focus away from viewing Black
males as damaged or at-risk. Black males are smart, capable, and willing to prove that they are
capable of high achievement in schools.
Howard (2008) also uses an anti-deficit approach in his research by examining Black
males’ experiences of school and developing interventions that help to improve the educational
aspirations of Black males. Rather than focusing on the underachievement of these students in
school, he stressed “the need for new paradigms in research for African American males”
(Howard, 2008, p. 959). Howard used critical race theory as his framework for his study and
specifically focused on the tenet of the permanence of race and racism and the presence it has in
school. He also used counterstorytelling to allow the Black males in his study to shed light on
their school experiences. One of the themes that emerged from his study was the awareness
Black males had of how race and racism plays a role in education. As Howard (2008) stated,
“However, race remains one of the least understood, yet most provocative and divisive elements
of our society” (p. 960). I believe that many times in education, teachers feel as though if they
ignore race talk or controversial topics, race will not play a factor in their classroom. This
approach, however, only creates further tension, discrimination, and hostility in the classroom.
By using critical race theory as a theoretical framework, Howard was able to confront the role of
race in education by examining the educational experiences of Black males. The participants in
his study shared that they felt the need to challenge the negative stereotypes and widely held
beliefs about them by being academically successful. This is another example of how Howard’s
work uses an anti-deficit mindset. His participants knew of other Black males that went down the
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wrong path of life, but they had a strong desire to lead a different life. Although these young men
knew their teachers looked at them as just another Black male, they still aspired to prove them
wrong.
Education as the “Great Equalizer”
Horace Mann (1848) in the 19th century called education, “the great equalizer of
conditions of men.” In my opinion, this is similar to the belief of society as a meritocracy in
which people gain their status based on the amount of work they put in rather than their social
position. There is no denying that quality education allows opportunities that others may not
have access to without it. Public education, however, has not fulfilled its role as the “great
equalizer” for those who need it the most. Kinloch, Burkhard, & Penn (2017) questioned
education as the great equalizer for whom, for what, and where and how? Regardless of this, the
blame should not solely be put on public schools as there is a system of inequality and inequity
that allows schools to run as they do. The participants in Kinloch Burkhard, & Penn (2017) and
Harper & Davis III’s (2012) studies believed education has a liberating effect and that it allows
individuals to create a better future for themselves; however, they also recognized that the
experience of education is much more treacherous for Black males. For example, the Black
males in Kinloch’s study had to rely on outside sources in order for them to find meaning in
school, as the title suggests, “School is not enough.” Khaleeq and Rendell, both participants in
the study, found their accepting roles in the community rather than at school. “Khaleeq was well
aware that in school, he was racially positioned as “the Black boy” who wasn’t “smart enough.”
However, in the community, he was viewed as smart and knowledgeable” (Kinloch, Burkhard, &
Penn, 2017, p. 45). Being in the community gave both participants a sense of confidence that
they lacked while in school. Rendell shared some of the negative comments that were made by
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his teachers in reference to his academic potential. He also shared that being part of a servicelearning project enabled him to find his voice and put him in position to reach other Black males.
Similarly, the participants in Harper and Davis III (2012) study described the White
teachers’ attitudes and discouraging messages as well as their awareness of the ways in which
schools advantaged their White peers. These participants also recognized how schools sustain
racial inequality, which hinders the ability for Black males to perform at the same rate as Whites.
This was similar to the participants in Howard’s (2008) study in which they had an awareness of
the stereotypes associated with Black males. While schools have the ability to increase
achievement for all students, it is impossible to eliminate the pre-existing and existing
inequalities students come with and are faced with on a daily basis. Lewis (2017) shared that
schools are far from the “great equalizer,” but instead perpetuate the existing inequalities.
Education seems to be the “great equalizer” only for those who fit a perfect mold.
Black Achievement or “Acting White”?
Stinson (2010) defines “acting White” as “when involuntary minorities must choose
between adopting “appropriate” attitudes and behaviors that are consistent with school rules and
standard practices…” (p. 53). As disheartening as this is to read, this term is not uncommon to
hear when a Black individual achieves academic success, talks in a proper manner, or
participates in outside activities like hunting or bonfires. This improper term is another example
of the lack of focus on the success of Black males in the classroom and in life. Berry III,
Thunder, & McClain (2011) and Stinson (2010) focused on Black males’ success in math and
countering the notion of “acting White.” For example, one of the students in Stinson’s (2010)
study shared that he never associated success as acting White, but that it was something he and
his family expected of him. Similarly, the participants in Berry III, Thunder, & McClain’s (2011)
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study expressed that the perception of Black males’ lack of success in math is a negative
stereotype and that all Black males have the ability to be successful in math. Nonetheless, the
participants in both studies understood what the concept meant. They were also aware of their
Black identities in a society dominated by Whites. Some of the Black males in Stinson’s (2010)
study shared that they had to assimilate at times, but they never lost their culture or their
Blackness. Keegan, one of Stinson’s participants, stated, “In order to live in society and to be
successful in society you don’t have to get rid of your Blackness, but you can be successful by
doing this, doing a, doing b, doing c” (p. 54).
In both studies, the participants understood that there are institutional inequalities
throughout school and society in which certain behaviors and actions exhibited by Black males
may not fit with the White collective. Even though they understood how to navigate through
school while maintaining success, some of the participants mentioned that they feel as though
many of their Black peers resist and reject schooling and success because they have to learn the
mainstream, or Euro-centric, way (Stinson, 2010). The participants in Berry III, Thunder, &
McClain’s (2011) study expressed that many of their Black classmates were afraid of failure
through math and therefore gave up on answering questions or seeking help. They felt as though
it was not a lack of knowing, but fear of failure and rejection. Again, this justifies the need for
more attention on the achievement Black males obtain in and outside of the classroom.
This “burden of acting White” did not derive from Black males’ lack of success, but from
the hegemonic images of success that mainly focus on Whites. It is obvious through these studies
as well as the ones mentioned in the above paragraphs that there is Black male success
throughout schools across the country, yet there is a lack of focus on these individuals’ success
stories.

49

Centering Black Males’ Voices to Influence Curriculum
Flennaugh (2016) explained, “Despite the work of critical educational scholars, the
broader field of education has yet to fully recognize the fact that Black males experience society
and schooling differently than their White peers” (p. 2). Due to this fact, it is crucial that
researchers consider the voices of the students who are academically successful even with the
challenges in the educational setting. The studies below used Black males to inform their
research and used their school experiences as a guide for understanding what enables Black
males to achieve success in school.
Harper and Newman (2016) conducted a study on Black males’ experiences in their first
year of college with an emphasis on the academic struggles they were faced with and how they
overcame them. The study included 219 Black undergraduate men who maintained high grade
point averages, participated in a wide range of extracurricular activities, and were successful
overall in college. The first finding in the study was the unpreparedness many of the participants
felt their first year of college. One of the participants shared that his high school teachers did a
poor job preparing him for college and that he blamed them for his lack of preparedness. The
students that had a seamless transition from high school to college credited it to their driven
teachers who pushed them along with AP courses and other challenging programs offered by
their high school and the colleges they were attending.
Another finding was that students who attend predominately White high schools were
more prepared for the lack of racial diversity on their campuses. One student shared that if he
had attended a high school with a more diverse population, it would have been more difficult to
adjust to the “culture shock.” Harper and Newman (2016) further explained that, “This example
illustrates that the predominately White high schools some students attended prepared them for
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equally low representations of Black and other minoritized students in college” (p. 17). In
addition, the participants who attended the PWI felt a higher degree of pressure and anxiety
stemming from their desire to represent their race in a positive way. Moreover, the students who
attended a PWI in high school and then an HBCU shared that it took them time to adjust to being
around so many students of their own race, causing them to retreat and become isolated.
In a similar study, Warren (2016) interviewed eighteen Black men who all attended the
same high school and were on track to graduate from college in order to learn how their high
school experiences had impacted their ability to persist in college. The theme that ran through
this study was resilience and the belief that Black males’ resilience is a cultural strength that can
increase their achievement in school. Warren (2016) also advised that they only way “help” is
going to come to Black males is if attention is paid to their lives outside of school. He further
explained this by stating,
Understanding the social context is not about feeling sorry for the lived realities facing
many urban Black males. Raising their achievement is about understanding these realities
from the young men’s points of view. Doing so allows the school’s agents, such as their
teachers for example, to become better equipped to respond to those realities and make
clear the relevancy of what they are learning to the young men’s personal lives. (p. 6)
Educators must view Black males in their totality rather than ignoring whatever it is they don’t
understand and applying quick fixes that never address the underlying problems.
Based on what the participants shared, two commonalities emerged and those were the
amount of instructional and social support they received in high school. According to the
participants, both of those greatly impacted their college experiences. Within instructional
support, the participants attributed their success in college to the degree to which their high
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school teachers made themselves available, were transparent, put forth effort, and showed
concern for their students. Their high school teachers never gave up on them. They set high
academic expectations for them, were visible in the school, and wanted all of their students to
achieve success. Within social support, the participants explained that their high school was like
a community and that they felt like part of a family. Lastly, the Black males in the study stated
that personal affirmations given to them from the school was a major factor in their decisions to
attend college. They were consistently recognized for their hard work and their good grades as
well as constantly being told that they were capable enough and smart enough to attend college.
In a third study, Nelson (2016) used a Relational Teaching Framework (RTF) to view the
learning relationships between teachers and eighth grade Black males. A class of all Black males
was interviewed, and in-depth notes were taken to examine their student-teacher relationship.
The framework used in this study, RTF, is “intended to address the disparaging academic
outcomes associated with boys overall…” (Nelson, 2016, p. 13). Based on the boys’ responses,
there were four common findings which included the teachers reaching out and going beyond,
personal advocacy, establishing common ground, and accommodating opposition.
The participants described their favorite teachers as those who created engaging and
meaningful lessons, who had confidence in their abilities, and who learned what kind of student
they were in and outside of the classroom. They also shared that even when they had an
oppositional stance against the lesson being taught, the teachers never gave up on them or
removed them from the lesson. Instead, they met with them, discussed possible alternatives, and
stayed persistent in establishing a solid relationship. In addition, the teachers in this study tried to
find similar interests between the students and themselves, so that they were able to build on that
relationship as it transformed into a positive learning and classroom experience. Finally, the
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teachers in this study used the students’ oppositions to help readjust their own teaching
approaches. Nelson (2016) explained, “Permitting some resistance provided teachers time to
contemplate what might be underlying the boys’ demeanor. Teachers can further utilize this new
knowledge to re-engage boys in classroom learning” (p. 21). Again, rather than dismissing the
students due to their opposition, the teachers used it as a self-reflection tool to alter their own
approaches towards the students.
Each of the studies reviewed in this section centered the voices of Black males and
privileged Black male perspectives to explain how their interactions with teachers helped to
foster success in high school and into college. The studies also emphasized viewing Black males
in their totality rather than just how they are as learners. My research extended strengths-based
studies of Black male educational experiences by giving Black males the opportunity to share
their experiences with curriculum and with their high school teachers. I also extended on these
conversations by asking specific questions related to the curriculum rather than focusing only on
the student/teacher relationships.

White Women Rejecting White Privilege: Implications for Teaching Black Male Students
False empathy resides in many White women which significantly impedes their ability to
build and foster relationships with their Black male students (Warren, 2012). Vaught (2011)
explains that false empathy exists inside a supremacist framework in which White people, in this
case White women, may feel sympathy for Black males and Black people in general without
understanding the structural oppression that helped to put them into that position. In addition,
“seemingly empathetic ideas can in fact do more to solidify the most damaging of racist
stereotypes and structures” (Vaught, 2011, p. 22). Many White women enter education wanting
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to “help” the underprivileged Black and Brown students without realizing that their power and
privilege could be viewed as and mistaken for oppressive behavior. In order for schools to
become less of a White institutional hierarchy, White women teachers need to become aware of
the issues surrounding race, privilege, power, and oppression in and outside of schools (Picower,
2009).
This type of shift begins by developing cultural competence through teacher education
programs. Picower (2009), Emdin (2016), and Vaught (2011) all discuss different ways to
develop cultural awareness in White teachers who teach students of color. In each of the studies,
the first and most important step is coming to terms with their Whiteness and understanding their
own racial identity. With the majority of the teacher force being composed of White women, the
ideology of Whiteness is the system of domination in education and schools today (Picower,
2009). Emdin (2016) explained that he believes not all White teachers are the same, but that
“there are power dynamics, personal histories, and cultural clashes stemming from whiteness and
all it encompasses that work against young people of color in traditional urban classrooms” (p.
16). The works of Picower (2009) and Emdin (2016) are discussed below with special attention
being given to their recommendations for White teachers who teach students of color.
Picower (2009) made clear that teacher education programs cannot continue to operate
as they do now. New programs need to be adopted which take into consideration the impact
Whiteness can have on students of color. Although it may not be obvious to White teachers, they
enter the profession “with a lifetime of hegemonic reinforcement to see students of color and
their communities as dangerous and at fault for the educational challenges they face” (Picower,
2009, p. 211). For this reason, Picower believes that teacher education programs must find ways
interrupt these hegemonic ideas and heighten White teacher candidates’ understandings of
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students of color. To do this, Picower (2021) examined teacher educator programs that focus on
disrupting Whiteness by implementing racial justice programs (RJP). Rather than including a
typical course on race like most traditional teacher education programs do, race and racial justice
are at the core of these programs. These programs allow racial conflict to erupt within the
classrooms and are strategic about racial identity. In her own works, Picower (2021) also
discussed how White teachers can disrupt Whiteness in teacher education. The main focus of her
newest book and numerous articles is on the subject of implementing teacher preparation courses
directed towards making future generations of teachers aware of their Whiteness and
encouraging them to prioritize social justice in their classrooms. Picower (2021) discussed that
the first step in doing this is to attend to what teachers think and believe about race. Once they
have a better understanding of their beliefs, the next step is to help them start reframing their
beliefs in hopes that in the future, they will design and implement a curriculum that works
toward achieving racial justice.
Emdin (2016) also examined Whiteness in the classroom and offered different ways to
address the issue in order to improve the education of youth of color. He focused on multiple
strategies for teachers and teacher candidates that could be implemented in the classroom to
increase engagement and achievement in urban schools. There were two specific strategies
including courage and coteaching that I found most useful.
Many White teachers who teach students of color, specifically Black males, come into
the classroom with the preconceived notion that their students will be disinterested in learning
and with a fear of their poor behavior (Emdin, 2016). Many times, this is not based on personal
experiences, but on assumptions based on flawed narratives. Teachers have been indoctrinated to
maintain high test scores while managing disruptive behaviors. This results in silencing youth of

55

color instead of validating their ideas. Emdin (2016) shared that teachers need to have courage to
self-reflect and deconstruct the ways that media and other teachers perceive students of color. In
addition, teachers “must work to ensure that the institution does not absolve them of the
responsibility to acknowledge the baggage they bring to the classroom and analyze how that
might affect student achievement” (p. 43). Once teachers realize the baggage they bring to
teaching and the biases they hold against the students in their classrooms, they can then begin to
have the courage to reach and teach.
Rethinking classroom instruction by implementing coteaching is another strategy Emdin
(2016) discussed. Normally in a coteaching setting, more than one teacher is involved in creating
and teaching lessons for the students. Emdin (2016) described his version of a reality pedagogybased coteaching model as one which shifts the roles of the students and teachers and
redistributes the power between them. This model views the students as the experts because “the
teacher cannot fully meet the needs of students unless the students have an opportunity to show
the teacher what they need and then demonstrate what good teaching looks like for them” (p. 87).
He believes that the students should input into how the material should be taught since they are
the ones learning the information, and they know how they learn best.
Emdin (2016) shared that “The key to becoming an effective educator is acknowledging
the differences between students and teacher and adjusting one’s teaching accordingly, which
often requires nontraditional approaches to teaching and learning” (p. 83. All teachers, especially
those who teach students of color, need to consider implementing in the classroom the strategies
he provides. My study also looked for strategies in order to help reach and teach Black males. I
relied on the students themselves to provide me with the strategies I can implement to help them
achieve success.
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Becoming an Antiracist
Kendi (2019) bluntly stated that someone is either racist or antiracist, there is no inbetween. The process of becoming an anti-racist is always ongoing, but the first step in
becoming an anti-racist is to “consistently identify and describe it – and then dismantle it”
(Kendi, 2019, p. 9). To do this, there needs to be a shift away from language that downplays
racism in our society and schools today. For example, microaggressions include any type of
behavior or language that we unintentionally direct toward minorities. Institutional racism is a
form of racism that is generally accepted and is instituted through an organization’s policies, and
assimilationist ideas are the ideas of racists, who expect minority groups to abandon their own
ways of life in favor of the majority’s. Antiracists, on the other hand, work to dismantle racism.
They do not shy away from using the “r” word. Instead, they expose the flaws within the systems
that be, and they raise awareness about the embedded hierarchies that exists (Alderman, Eaves,
Perez, & Munoz, 2019). It is important that as one is becoming an antiracist that they do not
engage in false empathy as mentioned in a previous section. An antiracist truly embraces the
uncomfortable conversations rather than viewing antiracism as a self-serving motivation.
Reading about Black males is not enough to understand them just like reading a book on surgery
does not give you enough knowledge to become a surgeon.
Antiracist work is not an act of compassion nor is it seeing or recognizing cultural
differences (Gillespie, Ashbaugh, & DeFiore, 2002). Gillborn (2006) described what antiracism
work looks like in education and how it has the possibilities to confront the complexities of life
in school. He also shared that in order to be an antiracist, we have to change the dominant
systems that punish school systems which serve majority minority students. These systems
legitimize racism and operate in racialized ways by implementing racist policies and attaching
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stigmas to specific races. In order to counter these acts, Gillborn (2006) explained that we must
shift our mindset about racism and deconstruct the myths and preconceived ideas that are
common beliefs in society. The best way to do this is through antiracist teaching.
Alderman et. al. (2019), Gillborn (2006), and Flintoff, Dowling, and Fitzgerald (2015)
examined the ways in which antiracism pedagogy can be used in education. Alderman et. al.
(2019) shared that “An antiracist pedagogy not only uses the classroom to explore the effects of
racism, but also recognizes the role of educational institutions, practices and practitioners in
producing and reproducing racial inequality” (p. 2). The researchers also shared that anti-racism
focuses on uncovering, exposing, and critiquing the practices that work to oppress people of
color. Similarly, Gillborn (2006) explained that racism takes on many forms; therefore,
antiracism must constantly adapt while always confronting the issues within education that
continue to create a divide. In addition, both studies encourage educators to raise students’
awareness of racial bias in schools, to open up new possibilities of the constructions of the world
through an antiracist lens, as well as to challenge the policies in place.
Flintoff, Dowling, and Fitzgerald (2015) explained that teaching about racism means that
the majority of teachers have to work through their Whiteness. The authors give in detail the
ways in which Whiteness affords White people the privilege of either choosing to confront
racism or avoid it both in and out of the classroom. Many times, White teachers delude
themselves into thinking that they are “colorblind,” a concept rooted in the idea of meritocracy in
which everyone supposedly has the same opportunity to succeed. Ignoring how race and racism
impact people of color does not allow a teacher to become fully committed to social justice or
antiracism (Matias & Mackey, 2015). White women are afraid of being portrayed as racists if
they talk about racism, what they don’t realize is that, by avoiding the topic of racism, they are in
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fact perpetuating racism. In order to implement antiracist pedagogy into the classroom, Flintoff,
Dowling, and Fitzgerald (2015) explained that educators have to move past the multicultural
courses which focus on diversity and move to more pressing issues like racism, White privilege,
and power.
Summary
Taken together, the studies discussed in this chapter emphasize the need for more antideficit research on Black males. There is also limited research that focuses on using Black high
school males’ opinions to inform the curriculum. My study added to the literature on using Black
male students’ perceptions and ideas to inform the curriculum and create a culturally sustaining
pedagogy (Paris & Alim, 2017).
The majority of the literature on Black males emphasizes failing statistics and negative
outcomes of Black males in school without providing attention to the structural injustices in
place within the educational system. Tuck (2009), Warren, Douglas, & Howard (2016), Berry
III, Thunder, & McClain (2011), and Harper (2015) discussed the affects damaged-based or
deficit orientated research can have on the perception of Black males and instead focused their
research on the successes Black males have in the classroom. Further research is needed to
highlight the triumphs rather than the tribulations of Black males in education. Through this
study, Black males had the opportunity to contribute to a scholarship that views them from a
strengths-based perspective.
The literature also suggests that students’ voices, specifically Black males, have been
excluded from the current curriculum. The students’ authentic voices need to be heard and
listened to in order to resist the majoritarian story, which is based on White privilege and
reinforces the notion that Whites are superior to all (Solórzano and Yosso, 2004). Counterstories
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from Black males are needed to determine what the curriculum is missing and how it can be
adjusted to make it a more enjoyable experience for Black males and other minorities. The focal
point of this study was on Black high school males’ experiences with and perceptions of the
curriculum as well as their suggestions for improving the current curriculum and creating a
pedagogy relevant to all students. I discuss the methodology for my proposed study in detail in
the next chapter.
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CHAPTER III
METHODOLOGY
A qualitative research approach was used to explore the perceptions of Black high school
male students. Qualitative research is an inductive approach to data analysis, which includes
gathering data, looking for patterns, and developing theory (Malik, 2013). This type of research
is also “a broad approach to the study of social phenomenon; its various genres are naturalistic
and interpretive, and they draw on multiple methods of inquiry” (Marshall & Rossman, 1999, p.
2). Creswell (1998) and Hatch (2002) explained that the purpose of qualitative research is to look
at the lived experiences of real people and how they make sense of their everyday lives. In this
study, the participants’ opinions, suggestions, and ideas about the curriculum reflected the
viewpoints they have of their experiences in school. This chapter presents a research for social
justice framework underlying the qualitative research methods used in this study to explore
Black male students’ experiences and perceptions of mainstream curriculum. The study utilizes a
qualitative research methodology based on research for social justice and the CRT concept of
counterstorytelling. The methodology for this study was inspired by exemplary research on
social justice inquiry and counterstorytelling. The chapter begins with a review of these
exemplary studies and the ways in which they have informed the approach to counterstorytelling
used in the proposed study. Subsequent sections of this chapter detail the research design for the
study, context of the study, participants, data collection procedures, analysis methods, and
criteria for trustworthiness and credibility.
Research for Social Justice
Bell (2007) explains that social justice is both a process and a goal. Bell also recognizes
that the social justice process is not an easy feat and will take time and dedication. Researchers
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who focus on social justice exhibit three qualities which include being personal, passionate, and
participatory (He & Phillion, 2008). As a researcher for social justice, the work should be
personal and driven by the experiences and values of the researcher. The work should also be
passionate in that the researcher should be committed to bringing justice to those in the study.
Finally, the work should be participatory in which the researcher is fully involved in the study
and is not detached from the work (He & Phillion, 2008). He, Ross, and Seay (2015) also shared
that social justice research can cause tensions because of the demand it requires including
recognizing that much research conducted perpetuates damage and deficit-based views towards
Blacks and other individuals of color. Social justice research also demands that researchers
advocate for their participants and the communities represented in their work as well as “build
solidarities with other social justice workers in schools, communities, neighborhoods, and tribes
to create a culture of resistance” (He, Ross, & Seay, 2015, p. 92).
Counterstories can be used in social justice research because they show opposition to the
majoritarian narrative which portrays marginalized individuals as deficient and inferior (He et
al., 2015). In addition, they can “…make unjust and dehumanizing ideas, policies, and practices
visible and present as they negatively affect racialized, gendered, and classed bodies under
study” (He et al., 2015, p. 76). Through this research, I am using my personal experiences as a
teacher who teaches predominately Black students to elicit counterstories from Black male
participants in order to learn how to create a more culturally sustaining curriculum which brings
their voices and justice to the forefront.
Ayers (2006) shared that researchers for social justice must “recognize the necessity of
opening spaces to raise embarrassing question, to confront orthodoxy and dogma (rather than to
produce them)…” (p. 85). Through this research, I created a dialogue with my participants that
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helped me to learn about and understand the specific experiences, problems, and obstacles they
have faced which in turn helped me to bring awareness to the need for a more balanced and fair
curriculum.
He and Ayers (2009) discussed a similar research approach, the activist practitioner
inquiry, which pulls characteristics from action research, teacher research, self study, life history,
teacher lore, narrative inquiry, and participatory inquiry. He and Ayers (2009) stated that
“Activist practitioner inquiry thrives on the researchers’ passionate involvement, strong
commitment, and unfaltering advocacy for disenfranchised, underrepresented, and invisible
groups and individuals” (p. 209).
My research drew from and was representational of both of the described approaches in
that I am committed to embracing the tensions that may arise from my conversations,
recognizing my own flaws, and advocating for all Black males by listening and acting on to what
they have to say. He and Ayers (2009) explained, “By telling the counter stories, researchers
recognize their obligation to link inquiry to social and educational change and make a
commitment to equity and social justice” (p. 197).
I believe that researching for social justice can be compared to teaching for social justice.
Katsarou, Picower, and Stovall (2010) shared that social justice education deserves a working
definition in order for others to take on their own interpretation of what it means. In addition, the
researchers shared that social justice education is also “…the day-to-day processes and actions
utilized in classrooms and communities centered in critical analysis, action, and reflection
amongst all educational stakeholders with the goal of creating tangible change in their
communities, cities, states, nation, and the larger world” (p. 139). Although I know that this
research may not influence anyone’s teaching practices other than my own, I am able to take
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what I learn, reflect on my own teaching, and make changes in my own classroom which focus
on eliminating oppression by engaging in solidarity, political clarity, and self-reflection
(Katsarou, Picower, & Stovall, 2010).
Review of Exemplary Studies of Black Males and Counterstorytelling
Certain studies I have read have in particular transformed the way I think about and view
Black males and the curriculum. These studies have inspired me as a researcher, challenged my
current teaching methods, and caused me to reconstruct my thoughts as an educator; they are
discussed below.
Counterstorytelling as a Research Method
In this study, the Black males’ experiences and stories were the focus of the research as
the “…voices of participants ought to be prominent in any qualitative report” (Hatch, 2002, p. 7).
I viewed the lived experiences of my participants through their counterstories. Throughout time,
Black males and everyone else in society have only heard the majoritarian story. This story is
told from a White male’s perspective, which distorts and silences those of color (Taylor,
Gillborn, & Ladson-Billings, 2016). Moreover, master narratives maintain White privilege,
(Taylor, Gillborn, & Ladson-Billings, 2016; Hunn, Guy, & Manglitz, 2006) minimize past and
current racism against minorities, and rely on stereotypes to determine the “truth” about Blacks
and others of color (Lynn & Dixson, 2013). Counterstories, on the other hand, seek to dismantle,
challenge, and expose the dominant ideology and discourse on race and privilege (Taylor,
Gillborn, & Ladson-Billings, 2016; Lynn & Dixson, 2013; Zamudio et al., 2011). Counterstories
expose the truth, challenge ideas, and help to form new ways of thinking. These aspects of
counterstories can help those in education to devise a new curriculum in which Black males and
other people of color are included.
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Storytelling has a deep-rooted history in the Black community because it captures the
point of view that is normally dismissed. Counterstories are needed because they uncover the
inequalities throughout society as well as strengthen the conditions of “social, political, and
cultural cohesion, as well as survival and resistance among marginalized groups” (Hunn, Guy, &
Manglitz, 2006, p. 245). In addition, counterstories can be used as tools for promoting social
justice work and research (Solórzano & Tara Yosso, 2002; He, Ross, & Seay, 2015; Zamudio, et
al., 2011). Social justice work is an important piece in effecting change in the educational
system. In my study, counterstories are necessary to allow Black males to voice to their own
experiences and stories. These personal stories will hopefully promote a critical dialogue
between others on issues of racism and oppression in the classroom as well as the quality and
character of the schools.
Ladson-Billings and Tate (1995) shared that storytelling has been used in the past as a
healing method for the pain that is caused by racial oppression. They also expressed that
communicating the ways in which people of color have been and continue to be oppressed is one
of the first steps to justice and is needed in order to gain a complete analysis of the education
system. Using counterstorytelling gave my participants the opportunity to use detailed narratives
to inform me about a topic that cannot be reduced to number because of its complexity (Hatch,
2002). Without their voices, no one would know about their educational experiences as no one
else can speak for them.
Daniel and Yosso (2002) explained that there are three types of counterstories. The first
type is personal stories or narratives. This type of narrative is an autobiographical reflection from
the standpoint of the individual who encountered racism or prejudice. The second type is other
people’s stories or narratives. This type of narrative offers a biographical analysis of another
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person’s experience. The last type is composite stories of narratives in which the real situations
are depicted but by composite characters of color, who the authors have created. For my study, I
have chosen to use other people’s stories. My use of counterstorytelling based on the stories of
others was inspired by three exemplary studies that employed counterstorytelling to illuminate
the voices of Black male learners. These studies are discussed below.
Counterstorytelling of Black Males in Education
Based off of Ladson-Billing’s critique of the concept of an achievement gap, Love (2004)
explained how the achievement gap was told through a majoritarian storytelling model, which
suggested that Black students and their families could be fixed, which in turn would improve
their academic achievement. In reality, the “achievement gap” is particularly harmful to Black
students who have endured many obstacles to obtain schooling, which they thought would be
better than it has actually turned out to be. In addition, the majoritarian achievement gap
storytelling shifts the focus from the establishments which fail to provide a rigorous curriculum
to the Black students themselves (Love, 2004).
Counterstorytelling is a way to challenge the stories told by those in power which are
damning to Black Americans and other people of color. Love (2004) used counterstorytelling to
discuss African American educational struggles and academic achievement. In Love’s (2004)
research, she added to the counterstory by “bringing community members as well as elementary
and secondary school students into a constructed discourse about schooling and academic
achievement” (p. 233). In my research, I also used a community member as a resource to provide
me information about the school that the participants in my study attend. The community expert
was able to provide me with information about potential participants who would be willing and
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able to engage in conversations about their experiences with schooling and academic
achievement.
Solórzano and Yosso (2004) shared that majoritarian stories, “generate from a legacy of
racial privilege…indeed white privilege is often expressed through Majoritarian stories” (p. 229).
The reason why Majoritarian stories rather than counterstories continue to be perceived as the
true story is because of their natural and ordinary appearance. Society has constructed the White
story as the right story without others questioning its credibility or authenticity. Love (2004)
shared that the reasons behind the common acceptance of these stories is that people have been
led to believe that all people have an equal opportunity to receive a quality education and that
those who are subordinate have not taken advantage of this opportunity and are responsible for
their own subordination.
Solidarity in Research
David Stovall and David Kirkland have conducted research in which Blacks, specifically
Black males, were at the center of their studies. These scholars focus on youth of color because
they know that they are the most impressionable and the most underrepresented in curriculum.
Both of their works are so inspiring to me because they do exactly what critical race theory sets
out to do—they put theory into action. Both scholars also pay particular attention to the
intersection of race, gender, and education while working with their participants, fighting
injustices, and inspiring others to follow their lead. For many years, Chicago’s public schools
have been under neoliberal reforms. This included restructuring Chicago’s schools into a
competitive market in which high stakes testing, privatization, and closures of non-preforming
schools were all implemented. In reality, these policies only maintained the ruling class’s power.
Instead of the reforms benefitting those in poverty, they increased the marginalization of them
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and improved the lives of the wealthy. Stovall showed his dedication to allowing
underrepresented voices to be heard through the creation of the Lawndale Little Village School
for Social Justice (SOJO) in Chicago, Illinois.
They both truly capture what it means to be a researcher as a participant observer. For
example, Stovall engages in participatory action research in which both participants and
facilitators work collaboratively through the research. This type of research also “takes lived
experience as the starting point for investigation, places emphasis on the research process, and
reconsiders the value of research as a vehicle for social change” (Stovall and Delgado, 2009).
Their work is not motivated by self-interest, but by justice for those who deserve it. During his
work on the design team in Chicago Public Schools, Stovall (2016) stated, “From my own
participation on the design team, I slowly learned that solidarity was a contested phenomenon,
challenging me to understand collective over singular desires to speak truth to power” (p. 75).
The solidarity he discussed is what all teachers need in order to not only hear what their students
desire, but to understand what it means. Stovall did not fight for the small community in
Chicago, but with the community in Chicago. As he expressed, “Before assuming, one must
listen” (2016, p. 24).
Through my research, I plan to follow suit with Stovall’s work and think in a collective
rather than a personal sense by listening to my participants. I did not make assumptions based off
of preconceived notions about what they think should belong in today’s curriculum. Instead, I am
looked to my participants for guidance as to how I can adjust my practices to create a more
suitable learning opportunity for them in hopes of creating a better educational experience for all.
Additionally, my focus was not be centered on “giving voice” to my participants or in relaying
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my own understandings of the curriculum, but on the participants’ knowledge and advice, and
what I can learn from them.
David Kirkland also demonstrates working in solidarity with his participants and students
in education. Through his work, he provides Black males with an opportunity to have their
voices heard in the classroom and in society. Kirkland does not use statistics and data to portray
the lives of young Black men, but rather their life experiences and stories. Through one of his
bestsellers, he maintains his focus on six individuals throughout the story without including his
own personal analyses of situations. He shared that through writing the text he wanted manifest
the voices of the young Black men in his research and let their voices be heard as “members of
the long chorus of justice that defines our humanity” (p. 12).
Kirkland (2013) explained, “Notwithstanding, I purposely omit the personal subject
pronoun I from much of the narrative to represent my findings through the young men’s stories
as opposed to analytic snippets…” (p. 4). This thought process is what counterstorytelling
embodies. Statistics and research on the analysis of young Black males’ performance in school is
not lacking, whereas the voices of the Black males are. In writing his book, Kirkland (2013)
provided a platform for the Black high school males in his study to break their silence and to
express the daily frustrations they experienced in the classroom. It is also a call for teachers to
question their own literacy practices and to not limit the type of literacy that is accepted in the
classroom.
The way in which David Kirkland removes the pronoun I throughout his findings and lets
the participants speak for themselves is something that I embodied within my own research.
Although I discussed how I have learned from my participants and how their thoughts and ideas
have shifted my understanding of teaching, I ensured that when I provided accounts of their

69

words, my interpretations were excluded. My research is not how I view Black males or what I
can do to “help” them, but how they can help me. I understand that I am the learner throughout
the research and that my participants are the experts. Just as Kirkland demonstrates through his
work, I let the participants’ knowledge to be front and center of my findings rather than my
interpretation of their words.
Counterstorytelling can also be used as a methodological tool to seek deeper truths by
viewing the study through the participants’ lenses (MacDonald, 2012). Informed by the research
reviewed in this section, I combined the stories that were told to me with other forms of data
along with thick descriptions to document the racist acts and discriminatory educational policy
practices that are perpetuated throughout Black males’ school experiences (Parker, 2002).
Research Questions
The purpose of this study is to explore the curricular experiences and perceptions
of Black male high school students. Key questions that I explored in my study include:
1. How do Black male high school students describe their experiences with mainstream
curriculum?
2. How might the suggestions and/or ideas offered by Black male high school students in
this study inform a shift from the current curriculum to a more culturally sustaining
curriculum?
Procedures for Data Collection
The researcher solicited the assistance of a colleague and community expert in
identifying potential participants for this study. The community expert is a special education
teacher and basketball coach at a local high school outside Atlanta and has worked in the
participants’ community for the past six years. He was able to guide the researcher in developing
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a list of potential participants for the study. Based on this list of potential research participants,
the researcher scheduled a Zoom meeting with the students on the list based on their availability
and preferences, explained the purpose of the study, and asked if they would be willing to
participate.
The researcher ensured that the participants understand there were no repercussions if
they declined to be in the study. The researcher also made it clear that there was no possibility of
damage to the relationship with the coach at the school if they decided to not participate in the
study. Informed consent was given to each of the participants in the study.
School History
Katsarou, Picower, and Stovall (2010) shared that in order to develop conscientization, a
researcher must have intimate knowledge of the teaching environment. I have used personal
resources as well as online resources to learn everything I can about the schools my participants
attend, so that I am familiar with their daily environment.
In 2018, the distribution of the ethnic population in which Night High School is located
was as follows: 59.1% of the county’s population was White, 20.6% Asian, 10% Black, 5.84%
Hispanic, and 1.98% was comprised of two or more ethnicities (Data USA). I spoke with a
number of individuals who have each lived in this county for extended periods. They all agreed
that about 15 years ago, as the county grew and became more diversified, White members of the
community either moved out of the southern parts of the county or enrolled their children in
private schools. I also found that schools in the northern more affluent parts of the county where
there is an abundance of financial and educational resources have over the years consistently
outranked schools in the southern part of the county, where I work.
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My participants attend Night High School and Trenton High School. Night High School
was established in 1958 and was built on a former cotton field. It is ranked number eighteen out
of all Georgia high schools. According to Data USA (2018), the median property value in the
city in which this school is located is $292,900. This school services about 3,000 students with a
population of 53% White, 23% Asian or Pacific Islander, 11% Black, 8% Hispanic, and 4% two
or more races. The percentage of Black students who attend this school is small in comparison to
the 32% of Black students which make up this school district. In addition, this specific school
has one of the lowest percentages of students receiving free and reduced lunch at 10% compared
to the county average of 55%.
Surprisingly, Great Schools (2020) reported that even with the low percentage of Black
students, they still have the highest suspension rate at 11%. After speaking with my colleague
that works at the school, he shared that he is one of the only teachers of color at the school. I
asked him about the intermingling of races in the school, and he explained that there is a clear
divide between the White students and the students of color and that the only time he sees a
fusion of races is in sports. He believes that the minority students at the school are aware of the
cultural differences in the area, but that they do not talk about it nor are they asked about it. He
also said that students rarely talk about the curriculum except to say that they are not interested
in it or in doing the work that is required of them. No one ever talks about it from the standpoint
of the material seeming to be racially biased.
Trenton High School was established in 1960 and is ranked number three hundred
twenty-eight out of all Georgia High Schools. Trenton services around 800 students with a
population of 98% Black and 2% Hispanic with 100% of the students receiving free and reduced
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lunch. According to Great Schools (2020), this school performs significantly below the state in
their test scores. The suspension average for the school is 21% while the state average is 6%.
Semi-structured Interviews
I know that there are many approaches to obtaining counterstories, but I decided to
conduct one-on-one interviews with my participants through Zoom. According to Reinhartz
(1992), “interviewing offers researchers access to people’s ideas, thoughts, and memories in their
own words, rather than the words of the researchers” (p. 19). The researcher met with the
participants twice. The first meeting was used to establish a relationship and build rapport with
the participants. In the first meeting, the researcher also provided general topics and questions to
help guide the participants’ opinions and perspectives (MacDonald, 2012). Semi-structured
interviews provided an opportunity for the researcher and the participants to become immersed
in deeper conversation, which also allowed for more openness and engagement (Delamont,
2012). I used guiding questions to initiate our conversations, and I used my participants’ stories
and responses as a basis for any additional questions I asked. The participants were informed that
the questions are a guide, but that they could expound on or diverge from the questions if a new
topic or idea came to mind. During the interviews and with the consent of the participants, a
recording device was used to capture accurate transcriptions.
Inspired by the research of Kirkland (2013) and Stovall (2016), my participants led the
study. I asked open-ended, thought provoking, guiding questions, which elicited heartfelt
responses from the participants that helped inform me about a topic for which they are the
experts. In addition, the focus in my study was on highlighting their successes. Any struggles
that they identified were not attributed to their misbehavior, skin color, or lack of effort, but
rather to the inadequacies of their schooling experiences. Although I am the one conducting the
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interviews, the participants taught, guided, and informed me about a topic about which I am still
in the process of learning and understanding. As in Stovall’s (2016) work, shared that before
making any assumptions, the researcher must listen. My interviews were guided by my
participants and the information they chose to share with me.
Data Analysis
I entered my study not knowing what my participants would share with me. For that
reason, my analysis of the data depended on the information I learn. The example studies I have
read helped me with the process of analyzing the students’ stories. Solórzano and Yosso (2002)
used four components when creating counterstories which include: data, research, personal
experience, and professional experience. I used all of these components to compile, analyze, and
share my findings. In addition, member checks were conducted with the participants to ensure
that I am conveying accurate information. In the exemplar studies I have read, the focus
remained on the participants’ voices and the messages they wanted to express. As Solórzano and
Yosso (2002) declared, “If methodologies have been used to silence and marginalize people of
color, then methodologies can also give voice and turn the margins into places of transformative
resistance” (p. 37). This does not mean that I am giving my participants’ voice, but that I am
asking questions and listening to them speak about a topic on which they are often ignored. I am
willing to engage in reflective and reflexive conversations about race and the curriculum and to
use the information gained to better myself as an educator and an individual.
Since I am conducting interviews with my participants, I gathered the principal data
myself using the research-as-instrument approach. The reason why this approach works in
studies is that “…the human capacities necessary to participate in social life are the same
capacities that enable qualitative researchers to make sense of the actions, intentions, and
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understandings of those being studies” (Hatch, 2002, p. 7). In the process of gathering multiple
sources of data, rich descriptions were documented to certify transferability (Lincoln & Guba,
1985). After all sources of data were collected, triangulation of the captured stories,
observations, and sources used to deepen the understanding of the data were used to find
common themes or categories (Creswell & Miller, 2000).
As I analyze the data, I plan to identify themes that I can incorporate into my teaching
practices or into my daily exchanges with Black males. Rather than analyzing their words, I plan
to analyze the ways in which their suggestions can impact the way I teach. I know that this work
will not end racism within schools, and I acknowledge and have come to terms with the fact that
my work in this area will be incomplete, but as Greene (2010) stated, “I am committed to the
notion of the incomplete” (p. 2).
I believe that a key component to the data analysis is my own subjectivity. Lewis (2017)
explained that the only way to deal with the subjectivity is to be aware of it and to manage it
while conducting research and analyzing data. I have my own dueling consciousness (Kendi,
2019) that I must confront since I am a White teacher who has expressed racist ideas and
displayed racist acts; however, I am also engaging in and committed to the process of unlearning
these ideas while becoming an antiracist. Although I am not a cultural insider since I am a White
woman, I do have a personal investment in learning about Black males and their perceptions on
the curriculum.
Ethical Safeguards
A consent form was provided to each of the participants as well as their parents/guardians
before interviews take place. The participants had knowledge of the purpose of the study, the
types of questions that were asked, and their rights to end their participation in the study. The
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participants’ identities and school’s location were kept confidential through the use of
pseudonyms.
Trustworthiness, Validity, and Credibility
The importance of considering trustworthiness and credibility is integral when
conducting a study (Lincoln & Guba, 1985). It is even more important as a White woman
conducting a study with Black males. Trustworthiness was established through my colleague
who is a trusted coach to each of my participants. They have faith in him and that he has their
best interests at heart and upheld his words through my actions. I also built my participants’
confidence in me by being upfront with them about my limited knowledge in the area of Black
males and the curriculum. I assured them that it is my goal to use their words and experiences to
help me grow and learn. I let them know that they are the experts, and I am the learner.
Additionally, Katsarou, Picower, and Stovall (2010) shared that it is important that as
researchers, we do not use the communities just for presenting data and “recognizing the
importance of the aforementioned groups speaking for themselves, rightfully claiming ownership
of their roles, duties, and responsibilities” (p. 138). For this study, I assured my participants that
they are not being used just as another data point on a graph. Instead, their responses and ideas
were taken to heart as meaningful suggestions that I used for my personal growth.
Throughout my study, I conducted member checks, include thick descriptions, triangulate
data, and enlist peers to review my work. Member checks were conducted after each interview to
avoid any misinterpretations or misrepresentations of my participants’ identities or their
comments. Patton (2011) explained that providing the participants with transcripts of the
interviews directly after the interview allowed for them to ensure accuracy, provide additional
details, and address any misrepresentations. Member checks and reviews of my writing are also a
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way of drawing my participants even further into the research and to critique and problematize
my interpretations (Patton, 2011). It is my job as the researcher to make sure my participants
aware that I am in the process of building critical consciousness around the areas of race, power,
privilege, and oppression, and I want my participants to help me ensure my findings represent
this consciousness.
The participants had access to all the recordings and the interview transcripts, as well as
my analyses of those transcripts. Allowing the participants to view my analyses helped to make
sure that my White lens did not influence my interpretations. This added to the credibility of the
research by acknowledging the importance of checking how accurately the words and analyses
of the participants’ answers have been conveyed throughout the findings (Creswell & Miller,
2000). In addition to member checks, peer reviews were implemented to allow for critical
conversations about the interpretation of the data as well as the themes that were identified,
which minimized researcher bias (Adams, Williams, & Lewis, 2019). I want it to be obvious
through my analyses that “this research would be a true contribution to knowledge rather than a
reproduction of societal oppression” (Patton, 2011, p. 83).
Mayorga and Picower (2018) discussed that as non-Black researchers, it is important to
be conscious of the positionality that is taken on through the research while concurrently keeping
the focus on justice for Blacks and others of color. At times, non-Black researchers can enter the
field and unintentionally erase the work and the presence of Black researchers in the field. To
ensure that this did not happen Mayorga and Picower (2018) relied on the direction of the
founders of the topic they were researching rather than on their own knowledge and looked for
the ways racism is perpetuated throughout the communities in which they were a part. Through
my research, I plan to practice active solidarity by listening to my participants and finding ways I
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can resist the White supremacist ways of teaching and take on a more liberating stance. I am
hoping that my participants can help me continue to reframe my understanding about race so that
I can advance racial justice both in and out of my classroom (Picower, 2021).
Personal Influence in Study
The experiences I had growing up in my community and in school, as well as the
experiences I’ve had as a teacher, have been built on racial discourses that have shaped and
continue to shape the person I am. White privilege was nonexistent to me when I was younger
and throughout my schooling. To my way of thinking, privilege didn’t apply to me because I did
not have things given to me as a child and young adult. I worked hard to get the things I wanted
and to get where I wanted to be. At no time did I recognize that the opportunities that were
granted to me were more than likely afforded to me based on racial privilege. I even entered this
work with the mindset that this study was more of an act of compassion towards Black males
rather than a chance for me to grow and learn. Although the focus of my research is on Black
males and their experiences, I am benefitting more by using the inquiry to reveal the types of
knowledge and advocacy that I can work towards in the future.
Throughout the process of this research, I have had to come to terms with my own racist
ideas about Black males and other Black individuals and my treatment of them. I had to stop
denying my own racist thoughts, admit my wrongs, and stop believing that just because I
surrounded myself with Black individuals and dated Black males, I was an antiracist. I came to
realize that I was acting in my own self-interest by convincing myself that I was not racist, so
that others would not perceive me as being racist either. I have had to go through the process of
unlearning everything that I thought I knew about the Black community and enter into the
process of learning a world I only thought I knew. Kendi (2019) shared,
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I’ve come to see that the movement from racist to antiracist is always ongoing – it
requires understanding and snubbing racism based on biology, ethnicity, body,
culture, behavior, color, space, and class. And beyond that, it means standing
ready to fight at racism’s intersections with other bigotries. (p. 10)
The articles, books, and studies that I have read while working on this project have made me
realize that some of the best intentions I had while teaching Black youths and while engaging in
relationships with my Black friends were racist. Kendi (2019) lets us know that in order for
humanity to overcome its complacency with racism, we must believe. We have to believe that
change can happen, and that racism is not indestructible but is able to be overcome. I know that I
do not have all the answers when it comes to the best way of teaching my Black male students.
For that reason, I am going straight to the source, Black high school males, to help me to
understand what I can do better. By listening to my Black male participants, I am hoping to
continue the paradigm shift that is already happening within me which reframes how Black
males experience school.
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CHAPTER IV
COUNTERSTORIES
This chapter presents the results of the qualitative research which explored high school
Black males’ perspectives of the curricula. The researcher interviewed two academically
successful Black males who recently graduated high school and one academically successful
Black male who is an upcoming senior. This research was guided by the following research
questions:
1. How do Black male high school students describe their experiences with mainstream
curriculum?
2. How might the suggestions and/or ideas offered by Black male high school students in
this study inform a shift from the current curriculum to a more culturally sustaining
curriculum?
The chapter includes demographic profiles of each participant, an overview of the data
analysis procedures used in this study, an identification of emergent themes, and an analysis of
the data collected during the participant interviews. Each participant responded to interview
questions that were piloted and revised for clarity. Interview questions related to discipline,
participants’ interests, successes, experiences, and thoughts about their high school curriculum
and teachers. All interviews occurred virtually based on the preferences of the participants.
Research Context
All three participants played on the same community sports team but attended two
different high schools: Night and Trenton. The community sports team is available to any high
school male interested in playing basketball during the off-season. Most of the high school males
on the community league were affiliated with a high school’s basketball team as well; therefore,
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they had to maintain a minimum GPA in order to stay on the team. I was introduced to the sports
team through a community member after a conversation I had with him regarding my research
and the desired population of participants I needed. The community member shared that he had
potential participants who might be willing to interview.
Night High School has a total population of about 3,000 students with 51% White, 24%
Asian or Pacific Islander, 11% Black, 9% Hispanic, and 4% two or more races. The percentage
of Black students who attend this school is small in comparison to the 32% of Black students
which make up this school district. In addition, this specific school has one of the lowest
percentages of students receiving free and reduced lunch at 10% compared to the county average
of 55%. Trenton High School is not located in the same county as Night High School and has a
total population of about 900 students with 98% Black, 2% Hispanic, and less than 1% Native
American, White, and Asian or Pacific Islander. At Trenton, 100% of students are from lowincome families.
Profiles of each participant are included below using the pseudonyms that the participants
selected. The profiles were constructed from information provided by the participants in
response to the first five interview questions (See Appendix A for a fill listing of interview
questions). Salient in response to these interview questions are included in the profiles.
Participant Demographics
Name

Age

High School

Dennis

18

Night High School

Self-Reported
GPA
3.3

Johnny Cage

18

Night High School

3.4

Interests, Hobbies,
etc.
Playing basketball,
working out, and
writing
Playing basketball,
listening to music,
writing, and creating
beats
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Marcus

17

Trenton High School

4.0

Playing basketball
and soccer, reading,
and writing

Dennis
Dennis (pseudonym) is an eighteen-year-old high school graduate from Night High
School (pseudonym). Prior to attending Night High School, he attended a private school in the
same county. He finished high school with a self-reported 3.3 GPA. During his senior year, he
completed dual enrollment with a local college. When I asked Dennis what his hobbies were, he
responded,
I play basketball, so I enjoy playing basketball and just going to the gym or going out
usually go work out with like a trainer and we'll have like group sessions with other
athletes. So just being around, like athletes and just working out and working on our
games is fun. And then other than that, getting into cybersecurity for my major in college.
So, I've been applying for an internship for that and just learning some stuff about that.
And other than that, I enjoy writing and just chillin with friends.
Dennis described himself as shy and lacking confidence at times throughout high school,
but he credited his coaches and teachers for encouraging him and pushing him to do better.
Dennis shared that the positive relationships he had with his coaches and teachers contributed to
him getting through school. In addition to his coaches and teachers, he explained that writing
also helped him through school because it was interesting and fun for him to do because it
allowed him to get his mind off things.
Throughout the interviews, Dennis was extremely polite and forthcoming. He thought
through his answers and made sure to fully explain his responses to the questions.
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Johnny Cage
Johnny Cage (pseudonym) is also an eighteen-year-old recent graduate from Night High
School (pseudonym). He has attended school in the same cluster throughout his entire schooling
experience. He graduated with a self-reported 3.4 GPA. In addition to playing basketball, Johnny
Cage is heavily involved in extra-curricular activities and enjoys music. During the interview he
stated,
“I like listening to music. I like, I like producing music. I make beats sometimes as well.
And I pretty much always had an extra-curricular to take my mind off of school
whenever I got out of school.”
Johnny Cage also participated in dual enrollment during his junior and senior years of high
school. His dual enrollment allowed him to experience the ways in which college teachers are
different from high school teachers.
Johnny Cage attributed his success in school to “just needing to get through it.” He never
felt that high school was difficult because he was able to go in, pay attention, and do his work.
He self-initiated learning outside of the classroom and did not let the walls of the school confine
his thoughts and beliefs. Johnny Cage was comfortable answering all questions that were asked
of him. He was very quick with his answers and gave detailed explanations of them.
Marcus
Marcus (pseudonym) is an upcoming senior at Trenton High School (pseudonym) and
has a self-reported 4.0 GPA. Before moving to his current school system in sixth grade, Marcus
lived and attended school in Pennsylvania. His main hobby is playing varsity basketball, but he
also enjoys playing soccer, reading, and writing. He is currently taking Advanced Placement
(A.P.) and International Baccalaureate (I.B.) courses which he explained are more rigorous than
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his A.P. courses. Marcus says that everyone in his family is smart and that is one of the reasons
he excels in school. He shared that,
“I just do a lot of studying outside of school most of the time to make sure that I’m
successful in the classroom.”
He discussed that doing well in high school will make him a more desirable candidate for
admission to the college of his choice. Marcus aspires to be a doctor and hopes to learn as much
as he can both in and out of school to better prepare him for this field.
Throughout the interview, Marcus was very introspective and thought carefully about his
answers before giving them. He demonstrated a strong sense of pride regarding his
accomplishments in high school and basketball. He has maintained an A average over the course
of the past three years, while at the same time being an athlete and taking the highest level of
courses offered.
Overview of Data Analysis Procedure
As I was conducting each individual interview, I took notes on key words that were said
and on any social cues that I picked up on from the participants. Shortly after each interview
concluded and while they were still fresh in my mind, I transcribed them into a Word document.
Then, I watched the Zoom meetings again and took more detailed notes on specific gestures the
participants made and, I and wrote down any lingering thoughts I had regarding their answers. I
completed this same process for the follow-up interviews. After all interviews were transcribed
and detailed notes were taken, I began to code my data. For my first round of coding, I used the
in vivo approach in order to be sure that I “use the direct language of participants as codes rather
than researcher-generated words and phrases” (Saldana, 2013, p. 61). I read through each
interview and wrote down recurring words and phrases that used by the participants in each of
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their responses. Then, I went through each interview again noting similarities and differences
between each of the three participants’ answers. Afterward, I grouped together similar
words/phrases and created themes/subthemes based on the similarities. I also grouped together
the inconsistent responses, or those responses which were shared by only one or two of the
participants, but not all. Finally, I considered each of the themes that emerged from the data and
in a light of the tenets of critical race theory and existing strengths-based literature to Black
males and education and Black males and curriculum. A description of participant responses to
the interview questions follows. Emergent themes from participant responses to the interview
questions are presented in the next section. Figure 1 provides a visual representation of the data
analysis process used in this study.
Figure 1. Data Analysis Process

Data Analyis
Process

Conducted
interviews

Grouped
common words
and phrases

Annotated each
interview
question

Interpreted the
information
using relevant
knowledge

Noted similarites
and differences
between the
responses

Made
connections to
crtical race
theory

Responses to Prompts from Interview 1
Describe a recent success you have had in school.
Johnny Cage, Dennis, and Marcus provided a range of responses to this interview
prompt. Marcus was the only participant who described a recent school success related to
academics. For Marcus, who described himself as struggling with English Language Arts (ELA),
earning the highest grade in his ELA class and achieving a high score on the ELA portion of his
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SATs were successes that he noted during the interview. Neither Dennis nor Johnny Cage
mentioned academic successes when asked to describe a recent success in school. Dennis’s
success was sports-related, and he identified his recent school success as rebounding from a
sports injury and helping his team participate in the state tournament. Johnny Cage identified
“getting through the past year” as his recent success, noting that many of the people that he knew
did not.
What is the earliest memory you have of school?
In response to this question, all three participants described stories that dated back to
elementary school. While Dennis and Marcus recounted stories about specific school-related
events such as Field Day and Costume Day, Johnny Cage referred to his entire year of
kindergarten in general as being special to him because it was the age at which he began to feel
comfortable interacting with others.
Dennis recollected costume day in first grade for which he dressed up as the Ben Ten
character. He described in detail how he and his mom created the costume themselves. Initially,
he loved the costume, but once he arrived at school, he became embarrassed and started to cry.
Marcus thought back to elementary school field days. He recalled that throughout his entire five
years in elementary school, his team never won. He also remembered that it took place during
the middle of May, and the teacher brought in pizza for lunch.
Although all three participants related very different experiences, they all agreed that
their memories of elementary school are some of the fondest they have of all.
Did/do you have a favorite teacher?
When asked about a favorite teacher, Marcus, Dennis, and Johnny Cage all described
teachers with whom they held special connections, though the grade levels during which they
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encountered these teachers varied. Marcus and Dennis both described favorite teachers from high
school, while Johnny Cage described a favorite teacher from middle school. Despite the different
grade levels during which the participants encountered their favorite teachers, all three
participants said those teachers were ones who made them feel recognized and understood.
Marcus characterized his favorite teacher as showing him favoritism and as being
successful maintaining positive interactions with him. Dennis credited his favorite teacher with
recognizing his educational potential. She used her roles as his sophomore academic advisor,
language arts teacher, and academic coach to continuously push him to excel in his studies.
Johnny Cage encountered his favorite teacher in sixth grade at a time when he was particularly
talkative. He credited his teacher with recognizing his talkativeness as a fund of knowledge
(Moll et al., 1992) that could be used to keep him engaged in learning. He stated:
…she would take that and she would pretty much spin it...she would pretty much use my
communication issues and use it basically to fuel into, I guess whatever she was talking
about that day and that helped me a lot (Johnny Cage, interview 1).
Of significant importance, Johnny recognized that his teachers’ expertise in redirecting his
misbehavior enabled him to continue learning in the class instead of being sent to the principal’s
office for disciplinary action. He explained,
“instead of sending me to the office and sending me to another somebody for discipline,
she would do it and I would flip it and I could I would get the lesson with that” (Johnny
Cage, interview 1).
Excerpts of the participants’ descriptions of their favorite teachers are included in Figure 2.
Figure 2. Participants’ descriptions of their favorite teachers.
Dennis
“…we were pretty close. And she was always pushing me…She was my language
teacher and she always pushed me to, like, take the honors classes and go higher
because she saw my potential.”
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Johnny Cage
“…she would take that and she would pretty much spin it. ..she would pretty much
use my communication issues and use it basically to fuel into, I guess whatever she
was talking about that day and that helped me a lot,”
Marcus
“I like him so much because he’s just…he just…he just knows me is all I can say…he
knows like the way I present myself and like…he knows how to interact with me very
Did/Do
well.” you have a favorite class in school?
This question prompted quick responses from all three participants. Johnny Cage shared,
My favorite class in school probably was math. I like math a lot and language arts a lot. I
like reading and reading comprehension. I like reading and writing a lot. And in math
was one of my favorites because it never changes (Johnny Cage, interview 1).
Since Dennis had previously mentioned his love of writing, he and I both laughed when I asked
this question and he answered that it was language arts. I asked him whether there was specific
type of writing that he enjoyed, and he responded with,
I would say writing in general, but like, I particularly enjoy like just journaling to be
honest, like I just like writing my thoughts or like Bible verses or stud like that. It’s pretty
interesting and fun for me to do. It helps me get my mind off things and stuff, so (Dennis,
interview 1).
In addition to Language Arts, Marcus shared that math was another one of his favorite subjects.
Marcus described his passion for math by stating,
…there’s just something about calculating that makes me just… calculating math it just
makes it so fun, because there’s just so many solutions for certain problems, and you
know, it’s fun to try to solve things (Marcus, interview 1).
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Describe a positive/negative experience you have had with a teacher and/or administrator.
Positive Experiences
When asked to describe a positive experience with a teacher and/or administrator, all
three participants described educators who positively influenced their school lives; even though
the individuals they discussed all served in different capacities at their respective schools.
Rather than a teacher or an administrator, Dennis described his interactions with one of
his junior year basketball coaches. He explained that this coach knew that there were areas in
which Dennis lacked confidence. The coach recognized Dennis’s talent and encouraged him to
show what he could do both on and off the court. He said that his coach made a point of
checking on him throughout the week. He explained that his relationship with this particular
coach,
“…was like really important to me because it helped me stay levelheaded and realize,
like, kind of helped build my confidence a little bit” (Dennis, interview 1).
Marcus was the only participant to describe an experience with an administrator. He
explained how his middle school administrator helped him with his overall morale. Although he
did not go into detail about what she did specifically, he did share that oftentimes he felt down in
middle school and that every time he saw this administrator, she would turn his day around.
Johnny Cage stated that he had plenty of positive experiences with teachers, but if he had
to choose one teacher who stood out in his mind the most, it would be his senior year Language
Arts teacher. He described her as “really impactful” because she was not rigid about following
the set lesson plans. If she saw a learning opportunity outside of the plans, she would take it.
According to Johnny Cage, this was an indication of her passion for teaching, which other
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teachers did not display. Because of this, he was drawn more to her than any of his other teachers
and would stop by her class throughout the year just to visit and talk.
Negative Experiences
When asked this question, neither Dennis nor Marcus recalled having any negative
experiences with staff members at their schools. Dennis explained,
Um, not really. I mean, I feel like all the teachers at ------ are pretty good as far as, like
my experience with them, but I mean, if you ask somebody else, they probably say
something different, but all of my experiences were pretty good (Dennis, interview 1).
Marcus stated,
“Actually, no, because I’ve never been like a bad student” (Marcus, interview 1).
Johnny Cage was the only participant who described a negative experience which he had with an
administrator. Although Johnny Cage perceived himself to be good, he did admit to defying a
minor rule. He said that no hats were allowed in high school, but at times he would wear a durag
under his hoodie since his hair was shorter than usual. On one occasion in particular, an
administrator saw that he was wearing a durag and gave him a referral. Johnny Cage thought that
was an unreasonable reaction and that the administrator should have instead given him a
warning. Johnny Cage said he felt as though he was being used as a “test dummy.” He went on
to explain what he perceived to be the thought process of the administrator by stating,
“I’m going to basically to do this to you and make sure nobody else do it type of thing… I
didn’t like that at all. I knew what that was, so you know that was it” (Johnny Cage,
interview 1).
I asked Johnny Cage if he thought that he was being made an example of, and he responded with
“Exactly, exactly, lack of better words, lack of better words.”
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How would you describe your current teachers’ attitudes towards teaching?
When asked to describe their current teachers’ attitudes towards teaching, all three
participants had positive things to say. Each described their teachers’ overall demeanors and
some of the things they did in their classrooms to help their students. Both Johnny Cage and
Marcus gave examples of specific teachers, whereas Dennis made a general statement regarding
all the teachers with whom he interacted. He said that all of his high school teachers seemed to
enjoy their jobs and to love being around kids.
Marcus described the teachers at his school as determined to make the content
understandable for all students. He acknowledged that although the material might come easily
for him, it does not necessarily for all students; therefore, the teachers must make a concerted
effort to adapt to the needs of all their students. He went on to explain,
“…their objective really is to make sure that everybody understands the concept of what
he or she is teaching and not only to use it in the classroom, but to use it outside the
classroom” (Marcus, interview 1).
Marcus elaborated on this statement by giving the example of his physics teacher, who he
thought did a great job of dissecting and simplifying the information, so that all the students in
the class could understand it. Johnny Cage once again talked about his language arts teacher,
who he previously mentioned as being his favorite teacher. He reiterated what a great experience
he had with her and said he had “nothing bad to say” about her.
Is there a teaching approach or method of teaching that you respond to best?
When asked if there was a certain teaching method or approach to teaching that the
participants responded to best, Johnny Cage and Dennis agreed that they preferred to learn
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through a hands-on approach. Marcus explained that he is a straightforward learner and that once
he is given an example, he is able to grasp the concept being taught based on the visual.
Johnny Cage stressed how important he thinks it is that teachers recognize students learn
in different ways and that at times, they will need to adjust their teaching styles to meet the needs
of their students. He said that some teachers would give their students a task or an assignment
and just expect the students to complete it without any further explanation or misunderstandings.
Similarly, Dennis explained the importance of teachers being able to tailor their lessons to
accommodate their students’ needs and/or learning styles. He explained that one of his teachers
gave out a learning preference survey at the start of school and then used the results of that to
guide the presentation of the information to the class. Excerpts from the participants’ responses
to a teaching approach or method that they response to best are included in Figure 3.

Figure 3. Participants’ responses to a teaching approach or method that they respond to best.

Johnny Cage
“As long as the teacher like, can I like the way the teacher is able to listen. Cause I feel like
some students, their questions or what they have difficulties on might be a little deeper than
what the teacher may think… I like that when a teacher goes into depth.”
Dennis
“For me, I’m a hands-on type of person…A good approach is, I remember my language arts teacher,
well, she was my teacher my junior and senior year, she gave out papers with questions on it, like, the
best way people learn and they were to ask would you prefer or like when we take notes, I have
PowerPoints that you can look at after class or I have put videos up or would you like me to when
were reading when we read a certain passages, I’ll pause and know like, go over what we just read…
having a teacher like have a kind of hands-on relationship with also resources outside of class, where
if you were kind of confused, you can kind of look back at those. I thought that’s a good approach.”
Marcus
“I’m pretty straightforward, I just need like an example of how to do it and then soon as I
understand the example, I just get it immediately. But I’m mostly a visual learner.”
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Is there a teaching approach or method of teaching that you do not respond well to?
In response to this question, the participants unanimously agreed that the approaches
which are least effective are those in which the teachers have little to no interaction with their
students. Johnny Cage said that the pandemic made him much more aware of how ineffective
lectures are. He went on to explain how difficult it was for him to just sit and listen to his
teachers talk for extended periods of time and said that he found it very difficult to retain the
information when it was imparted that way. Johnny Cage stated,
Lectures, lectures, lectures. Hands-on is great, I mean, I’m a hands-on guy… the
pandemic basically showed everybody, you can’t do online school. It was basically all
lectures and all online and that’s one way I can’t really learn because I need to be
hands-on face to face (Johnny Cage, interview 1).
Dennis felt that when teachers relied on PowerPoints as their only method of delivering
information without providing any context for or explanation of it, the information was very
difficult for him to understand. He explained,
“I’d say when a teacher just like throws a PowerPoint on the screen and foes over it and
just like it doesn’t really give any context or like explain when they’re talking about…”
(Dennis, interview 1).
Marcus explained that he does not respond well to videos, specifically videos of other teachers
teaching the content. He stated, “I don’t like videos. Like videos to me is I don’t respond well to
videos, like videos of teaching” (Marcus, interview 1).
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How do you learn best as a student, and do your teachers teach in a way that tailors to your
needs?
Johnny Cage, Dennis, and Marcus were all in agreement that whether or not teachers
tailored to their students’ needs depended on the individual teacher. Johnny Cage also surmised
that teachers taught in the same ways in which they themselves best learned i.e., if the teacher
was a hands-on learner, the teacher taught using a hands-on approach. He explained,
It was a mix. It was it just they really depended on the teacher. It was a lot of teachers
where everything was hands-on… the teacher was a hands-on learner, so they
understood what it took for a student to be hands-on. So that’s how they engage with
their students. And so and vice versa, if a teacher is not a hands-on learner and they like
to lecture and talk, then they’re going to give the students that (Johnny Cage, interview
1).
Both Dennis and Marcus said that in general, math classes were geared more towards
hands-on learning, whereas history classes typically used videos, PowerPoints, and lectures to
deliver instruction. As Dennis stated,
…when it came to, like, history classes and stuff like that, teachers would just throw
PowerPoints on there… a lot of people like to know why things happened and stuff like
that, so when the teacher just throw PowerPoints on the screen, they don’t really get the
context that they might need to be successful in there (Dennis, interview 1).
Likewise, Marcus said that history classes were nothing but videos, “because it’s history.” The
participants felt that the delivery methods were aligned more to the types of courses being taught
than to the learning styles of the students.
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Out of all of the classes you have taken in high school, which ones have you found to be the
most beneficial, and why? Which have been the least beneficial?
Most Beneficial
In response to the question about which classes they found most beneficial, Johnny Cage,
Dennis, and Marcus all described classes in which they were taught real-world skills that could
be applied to their lives outside of school.
Marcus spoke about one of his International Baccalaureate courses titled I.B. Personal
and Professional Skills. In this course, students learn about current global issues that are
impacting the world and “how the world is set up, and how you can be successful.” In terms of
being successful, he mentioned being taught specific skills such as building credit and how to
conduct yourself in an interview. Dennis similarly described a math and finance class, which
focused on budgeting and saving money. He said that this class was beneficial because it helped
him to understand how the economy works.
Johnny Cage identified math and literature as being two courses which he deemed as
necessary for all students. He explained,
…being able to speak clearly, write clearly, know different vocabulary words, being able
to add, multiple, subtract, and divide quickly. You know, that’s all things that people need
on a daily basis. Regardless if you see it or not, you need that on a daily basis (Johnny
Cage, interview 1).
Least Beneficial
When asked which class was the least beneficial, both Dennis and Marcus mentioned
geometry because they didn’t think it would significantly help them in their futures. Dennis also
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mentioned that some of his history courses were “pointless.” Johnny Cage similarly stated that
social studies courses were the “weakest link.” He explained,
“History. I feel like you can, I mean, you really can get that information if you want to do
it or if you need to you know?” (Johnny Cage, interview 1)
I decided to ask Johnny Cage and Dennis additional questions regarding why they felt history
and social studies classes were least beneficial. These follow-up questions evolved into in-depth
conversations with each participant about what information they felt was missing from the
history textbooks as well as how the content taught in history classes wasn’t accurately depicted.
They both identified Black history as being a topic that was misconstrued either through the
teachers’ delivery of the content or because of the subject matter included in the course
textbooks. They believe that teachers misinformed their students either because they themselves
were misinformed and/or lacked knowledge or because the curriculum was deficient and/or
inaccurate.
Excerpts from Johnny Cage and Dennis’s experiences in their history classes are included
in Figure 4.
Figure 4. Excerpts from participants about their experiences in history classes.
Dennis
“I also think that a lot of stud was missing in textbooks. I feel like especially like as far
as Black history is concerned. I’d say a lot of it was just to seem like, oh slavery was a
and then Martin Luther King came and then all of a sudden slavery and then Abraham
Lincoln abolished slavery, and then slavery was done and then prejudice was happening
and then Martin Luther Kind came and then he died”
Johnny Cage
“It’s most of the time represented accurately, but it is not completely taught. So, that’s
like the biggest thing for me, like when I’m able to if I can, if I can contradict what
you’re saying and you’re supposed to be my teacher, I don’t to learn.”
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Have any of the classes had a significant impact on you personally?
Although the experiences they recounted varied greatly, all three participants referred to
either classes or teachers which helped them improve either their mental or physical states.
Marcus dubbed his 8th grade health class as being the most impactful because he gained from it a
greater understanding of and appreciation for the importance of good nutrition and exercise. As a
result of that class, he became more conscious of his diet and overall health “because health is
the key to being successful.”
Johnny Cage credited his language arts classes for providing him with the tools he has to
be a fluent writer. I asked a follow-up question about whether he thought those classes positively
affected his ability to write and produce music as well. He said they only somewhat impacted it
because he wasn’t really interested in writing music but rather engineering and producing it.
Dennis was the only one of the three who referred to his teachers (specifically his
language arts teachers) as being more impactful on him than the classes. Dennis recalled that his
10th grade language arts teacher in particular was very receptive of him. She listened to what he
said and showed him respect. She did this by having conversations with him about non-related
school activities, pushing him to reach his greatest potential, and by just being supportive of him
in general. Dennis felt that she saw him as more than just a student in her class.
Describe what makes a class meaningful and meaningless to you.
Johnny Cage and Marcus both implied that the degree to which a class was meaningful to
them was directly related to the type of atmosphere the teacher created. Students were more
receptive to learning from teachers who took an interest in their students and built relationships
with them. Johnny Cage explained that the best classes are those in which the teachers go out of
their way to be more than just teachers. He says he still feels a strong connection to one of his
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teachers who had the greatest impact on him, and he says he knows he could still go back and
talk to her today if he either wanted or needed to. Marcus, too, believes that the meaningfulness
of classes depends on the teachers’ interactions with the students and “the vibe the teachers give
to the students, as well as the way she teaches the class.” He noted that if the teacher has great
energy, it will transfer to the students.
In response to the question about what makes a class meaningless, Dennis said it
depended on whether what he learned could be applied to real life. Dennis said that mental health
and finance are two real-world topics that should be taught in school but are often overlooked. In
his opinion, learning how to cope with your emotions and persevere in certain situations is not
talked about enough. He also mentioned the need for financial classes, so that students are aware
of how to earn money, save money, and build wealth.
Johnny Cage made a very astute distinction between meaningless and dull classes. He
said that he didn’t think any class could be meaningless, although they might not be interesting
or engaging. Similarly, Marcus described “too serious” classrooms in which the teachers are
rigid and unengaging and are simply disseminating information rather than teaching and
interacting with their students.
To what do you attribute your interest in a class?
All three participants said that their level of engagement was directly related to their
interest in the content and/or in the likeability and competence of the teacher teaching it. Johnny
Cage, Dennis, and Marcus all said that even if they were disinterested in the content, they could
still be engaged in the class if the teacher was engaging. Conversely, if they were interested in
the content, but the teacher did not keep their attention, they became disinterested in the class.
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Excerpts from participants’ responses to what they attributed their interest in a class are included
in Figure 5.
Figure 5. Excerpts from participants about what they attribute their interest in a class.
Johnny Cage
“I’ve had amazing teachers teach boring classes and I’ve had terrible
teachers teach things I want to know, so it really just depends on the
atmosphere.”
Dennis
“A mix of both, I’d say the teacher is probably the most important
because you can be learning like the most boring subject, but if the
teacher can keep your attention and I mean, I feel like it’s a good
chance you’ll get what you need out of it…”
Marcus
“I might like a teacher, but not like the subject. If the teacher is always
excellent towards me and other students, then the content she presents
is fun to learn about most of the time.”
Do you object to any of the classes being taught in school?
Marcus was the only of the three participants who was vocal in his answer to this
question. I was using the word object to mean disapprove of, but Marcus interpreted it to mean
not necessary. He named a litany of classes he feels are pointless, although he never gave any
specific reasons as to why he feels they are inconsequential. Marcus claimed,
“I think to me, geometry is pointless, calculus is pointless. I would say, uh human
services, human geography is kind of pointless and like trigonometry. All those math or
extra math stuff is pointless to me. When it comes to like history and stuff, I mean, I guess
it’s pointless, but not really” (Marcus, interview 1).
What do you think you should be learning about/taught in school?
The respondents’ answers varied based on what they foresaw themselves doing in the
future and how applicable they thought the content would be to them in the years to come. Both
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Johnny Cage and Marcus felt that finance classes should be taught in order to help students
understand how to invest their earnings and be financially stable because “the world is
surrounded by money and it runs through money” (Marcus, interview 1). In addition, Marcus
thinks a real estate course would be beneficial to students in helping them plan for a secure
future.
Dennis believes that courses taught in high school should also be geared toward helping
students succeed in college. He suggested that time management, financial aid, communication,
and work ethic classes should be offered. He explained,
“I’d also say just like teaching principles of like work ethic, because at the end of the day,
if you don’t work for what you want, you won’t get anything” (Dennis, interview 1).
Should schools offer more content-based classes or electives?
It was in response to this question that the theme of giving a choice emerged. All three
participants felt that regardless of the type of class, the students’ opinions should be driving force
behind which classes are offered.
Johnny Cage and Dennis said that there should be more content-based classes. Dennis
made a point though of saying that he thinks teachers of elective classes put more time into
creating engaging lessons, so if there are to be more content-based classes, they need to be just as
appealing to the students as the elective classes currently are. He used his middle school STEM
class as an example, and explained that it wasn’t a class that you had to be “good” at; it was a
class you could attend, enjoy, and earn a grade in. Essentially, he does not want there to more
content classes if they are taught in the same manner as they are now. Johnny Cage had no
objection to the content classes, although he does think students in high school should be allowed
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to choose which classes they take similar to the way they do in college, especially with regard to
science and social studies courses. He explained,
Ok, so when it comes to, I feel like we should have like I feel like if you want to do science
you should choose. I feel like that should be a choice… and if we had a kind of way of
making the content like an elective, being able to choose what you want to learn, it would
allow the students it would give them a lot more control and they probably enjoy their
class and heir school years more because they’re learning content they actually want to
learn (Johnny Cage, interview 1).
Marcus’s response paralleled Johnny Cage and Dennis’s answers in that
“…people want to be certain things in their life, and it would be better for most students
to choose the path they want to go on” (Marcus, interview 1).
Are there any classes you would like to see offered that are not?
The participants’ answers to this question were very similar to their answers to the
previous question. Both Johnny Cage and Marcus suggested that classes that focus on money and
health should be offered. Johnny Cage went into more detail this time with regard to what he
meant by health classes. He said he was specifically referring to mental health classes, and he
went on to share that,
…a lot of people…high school being kids in general, nowadays mental health is just
terrible…so if they had a class strictly for people that may struggle or whatever the case
may be with social anxiety or mental issues, that would be great (Johnny Cage, interview
1).
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Are there any factors you believe would increase student engagement? Student
achievement?
As mentioned before, all three participants feel that the students’ levels of engagement
are directly related to the degree to which their teachers interact with them. Johnny Cage added
the caveat that there are some students who, regardless of what a teacher does or doesn’t do, will
remain disinterested, although he did say he thought there were different ways teachers could go
about trying to reach those students. Marcus said that teachers need to make the classroom more
“fun.” Dennis commented,
I feel like as long as like the teacher is engaged, and she seems like she’s enjoying her
job and she’s like she knows what she’s talking about. Also, she can explain things in an
efficient and good manner, that will keep the students engaged (Dennis, interview 1).
All three participants agreed that the very same things that would increase student
engagement would also increase student achievement. They all felt as though more interaction
between the teachers and students would increase both and that more incentives could be offered
to further promote achievement. All three participants once again agreed that it is ultimately up
to the students whether or not they succeed in school.
If you could give your teachers one piece of advice, what would it be?
Johnny Cage, Dennis, and Marcus explained that getting to know their students and
building genuine relationships with them are two of the best ways to reach them. Johnny Cage
and Dennis explained that high schoolers want to be seen as more than just students. They shared
that there are some students who do not have parental figures at home encouraging them to do
their very best and pushing them to succeed. It is these students, more so than others, who need
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their teachers to show an interest in not only their education but in them as people. Excerpts from
participants’ responses to what advice they would give their teachers are included in Figure 6.
Figure 6. Participants advice to teachers.
Johnny Cage
Just take the time to learn your students…. Try to engage as much as you can,
take the time to learn your students, know which one needs more help, which
one needs more assistance, which one need more talking to which one doesn’t
need more talking to….
Dennis
“I would say try and build a genuine relationship with your students…. And
see your students more than students, see them as like the person, like a
person that has emotions and feels good when a teacher encourages them or
guides them or pushes them to be better…”
Marcus
“Just to be honest, just just just teach freely and just be yourself… and just even
though you guys go through things outside of school, just when you come to school,
just be happy, because that’s the only thing that’s going to get your through the day.”
Response to Follow-Up Interview Questions

After careful review and initial coding of participant responses from the first interview, I
developed follow-up questions. Johnny Cage and Dennis described broadly similar experiences
during the first interview, so the majority of their follow up questions were identical. However,
some of the follow up questions were tailored to address unique experiences that each participant
described. In contrast to Johnny Cage and Dennis, Marcus focused much more on his academic
successes and on his love of writing. As a result, the follow up interview questions crafted for
Marcus targeted these areas.
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Teacher Attitudes
Do you think teachers realize the impact they can have on a student?
Marcus and Dennis were asked this question and their responses differed. Dennis
believed that some teachers did, but that some teachers are more focused on making money and
their job rather than making connections with the students. He explained,
I think some of them do, but I mean, I definitely think some of them don’t realize, like I
feel like or some people just don’t really look at that side. Like, they’re they look at the
fact that they’re there to make money and provide for their family more than try to make
the experience fun for the kids and stuff (Dennis, interview 2).
Marcus, on the other hand, feels that teachers do realize the impact they have and that they try to
uplift students and make special connections with them. Marcus remarked,
“So, I think most teachers do realize the impact they have on students because they’re
trying to grow along with the students” (Marcus interview, 2).
Why is it important for teachers to build positive relationships with their students? What
are some things teachers either do or can do to build those relationships?
Marcus was the only participant asked these two questions. He explained that the class
flows better when there are positive relationships between the teacher and students and that a
class isn’t a class without positive relationships. In response to what teachers can do to build
relationships, Marcus replied,
I mean, all they have to do is really just, basically, just try to figure out what type of
student you’re dealing with. Honestly, try to see the way he acts like the way he thinks
and stuff. Try to, uh, work with him so he can improve on himself as well as you gaining
knowledge upon, like, how he walks Earth and stuff like that (Marcus, interview 2).
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Discipline
Each of the three participants were asked several questions related to discipline. The
questions covered matters about the discipline policy, equity in discipline, and the
administrators’ handling of discipline issues.
Do you think the discipline policy is fair? Is it equitable among all students?
Johnny Cage, who was the only participant to have any disciplinary action taken against
him, had a different view about discipline from either of the other two participants. In my first
interview with him, Johnny Cage said he was reprimanded by an administrator by wearing a
durag. During our second interview, I asked him what rule he was breaking by wearing the durag
on his head, and he said that you’re not supposed to wear anything that covers your head and
that, although other schools didn’t enforce this rule, his school was really strict about it. Johnny
Cage said he agrees that schools must put in place some rules and enforce them; however, he
disagrees that this particular rule should be one of them. He felt that this rule squelched his
individuality and creative ability to express himself. He shared,
…when it’s high school, I don’t think you should put a cap on a student or a growing
person’s artistic or creative mind. You know, somebody wants to express themselves
wearing a hat or wearing a certain color, wearing a durag with an outfit, wearing
whatever really they want, as long as it’s not hurting or harming anybody else (Johnny
Cage, interview 2).
He went on to explain that on this particular occasion, he was not wearing it to accessorize his
outfit, but was rather trying to “lay his hair down and achieve the look of waves in his hair,” a
practice common among Black males. He felt that because he was wearing the durag as a part of
his grooming routine, he was simply bending the rule and not defying it. When I asked Johnny
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Cage whether or not he thought the discipline policy was equitable among all students, he said
that he thought it was and that he did not see one population of students getting in trouble more
than any another. He explained that his school environment was “different,” and that the majority
of the students at Night High School did not get in trouble at all and that there were only a few
who did.
Do you associate administrators with just discipline?
In my initial interview with Dennis, he stated that as long as you were doing the right
thing, administrators do not bother you. Marcus explained that he has not had a negative
experience with an administrator since he has never been a “bad kid.” In my follow-up
interviews with each of them, I asked whether most people associated administrators with just
discipline related matters. Dennis said he did; however, Marcus, on the other hand, has a
completely different view of the administrators at his school and said he thinks of them as just
another helping hand.
Would reprimands from administrators be better received if the administrators had a
more active presence among the student body? If so, why?
When asked if reprimands from administrators would be better received by the students if
the administrators had a more active presence among the student body, Johnny Cage and
Dennis’s answers were different from that of Marcus’s. Both Johnny Cage and Dennis do believe
administrators need to be seen on a regular basis throughout schools. They stated that the only
times they saw them were when someone was getting in trouble. Dennis responded with,
…administrators being more involved, I guess would make the students feel more
comfortable being around them, because normally when they see administrators, they’re
like, oh, there’s an administrator over there, I gotta get out here (Dennis, interview 2).
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Although Johnny Cage agreed that administrators need to be seen more regularly by the students,
he said that the only reason why he and the administrator who wrote him up didn’t have a better
relationship was because they never really knew one another before the incident, and they didn’t
bother to get to know one another after it. Johnny Cage explained, “The only reason that me and
him didn’t have a better engagement is because he didn’t know who I was” (Johnny Cage,
interview 2). Marcus affirmed that at his school there is a lot of fighting, but that administrators
are highly visible throughout the school even when fights aren’t happening. He explained.
I see administrators like it’s like another like another helping hand basically. I don’t go
to school just to be good, so they can be like oh I see the good side” (Marcus, interview
2).
History Curriculum
In each of their first interviews, both Johnny Cage and Dennis mentioned that Black
History was not taught to the extent or with the degree of accuracy they thought it should be. In
their second interviews, Johnny Cage and Dennis were each asked a number of more probing
questions about these same issues. Some of these questions were developed in response to
specific situations and experiences by the two participants.
Why do you think your teacher was so adamant that you believe MLK died immediately on
impact?
In the first interview, Johnny Cage shared that one of his high school teachers taught the
students that MLK died “on impact from” of a gunshot wound, when he knew that information
was not true. The teacher was adamant that her information was the correct information, and she
was unwilling to listen to what Johnny Cage had to say about the matter. When Johnny Cage was
asked why he thought his history teacher was so determined to make him believe MLK died “on
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impact from” a gunshot, he didn’t really understand why other than the fact that his teacher said
the information would be on the test. In response to that, Johnny Cage felt like there was nothing
more for him to say to his teacher. He contemplated telling the other students that this was
misinformation but decided that passing the test and class were higher priorities for everyone at
the time.
From what information do you think your teacher’s misinformation stemmed?
Dennis believes that the lack of Black history included in the curriculum stems more
from textbooks and the textbook creators than the teachers. He explained,
I think it’s more the textbooks because, I mean, the teacher is teaching a curriculum
basically, so they get what they’re supposed to teacher for the year, and they try to teach
that. So, I wouldn’t say it’s the teacher’s fault. I just say, like the textbook or maybe the
people that are making the curriculum, they can look more into books that talk more
about or talk about these topics in more detail instead of just like the generalized point of
view (Dennis, interview 2).
Dennis believes that the majority of the textbooks are written by empowered, privileged
individuals that don’t have an understanding of what really happened in history. He said that
Black history is misrepresented in textbooks because it has been wrongly viewed through a
positive lens. He recommends that there be a mix of people collaborating to write textbooks, so
that all perspectives are included in them. Johnny Cage mentioned that some parts of Black
history are purposely excluded from the curriculum because “they” don’t want it to be in the
curriculum. He felt that it wasn’t a lie, but that it was an intentional omission of truth.
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Many times, history teachers will not discuss current or recent events. Why do you think
that is?
Dennis was asked why he thinks history teachers do not discuss current or recent events.
He said he thinks they might be trying to avoid causing a disruption in class. The students might
have differing opinions on the matters which might cause conflict among them and in turn lead
to a commotion. He also thinks that some teachers simply may not be knowledgeable enough
about current events to lead a discussion about them and do not want to say anything wrong,
which could create a hostile environment. Johnny Cage agreed with Dennis that teachers dodge
talking about current events and certain aspects of history to prevent contention among the
students. Johnny Cage, on the other hand, thought that some teachers may know the “truth”
about these matters, but might not want to voice what they “know” because it is not a part of the
curriculum they have been given to teach.
Do you think teachers should go beyond what is in the textbooks to ensure that the correct
information is taught?
Both Johnny Cage and Dennis feel that it is incumbent upon teachers to speak out against
the false information being spread by textbooks. In a profound statement Johnny Cage said, “Of
course, because why would you teach? I don’t understand teaching the wrong information.” He
went on to explain that his dad always told him to make sure that whoever he is listening to is
credible. Johnny Cage feels that if he can discredit his teachers by proving that the information
they are teaching is incorrect, he no longer has a desire to listen to them. He said he understands
that teachers have a curriculum to teach, but at the same time they should take a stand and speak
out about the misinformation. He wants teachers to “tell the whole truth” rather than picking and
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choosing what to teach, because when that happens, grey areas are formed, and assumptions are
made. Johnny Cage explained,
So, it’s just telling the whole truth. If you’re going to tell the history then tell the whole
part of it, you know, don’t just you know, nitpick, because nitpicking is how you leave
gray areas, you know, that’s messed up… (Johnny Cage, interview 2).
Similarly, Dennis shared,
Yeah, for sure, I feel like when teachers are teaching stuff, they should do their own
research and like come up with their own stuff instead of just like teaching straight out
the textbook, because some of stuff could be outdated… (Dennis, interview 2).
Are there students who have voiced their discontent with the content? If so, how do
teachers react when students “push back” when they feel the teachers are relaying
misinformation?
Johnny Cage and Dennis had different responses to this question. Johnny Cage shared
that there were times when he or his classmates spoke out in class about the misinformation
being taught but that their outspokenness was not well received by the teachers. He said that in
his experience, teachers are not receptive of students “pushing back” against them because the
teachers view the students as “just kids” and do not respect them. He feels that there is a
hierarchy in the classrooms, and that teachers associate age with knowledge. Johnny Cage stated,
…they view us as like you are kids, you know? They view us like, ok, you are the student
and the teacher, I automatically know everything because I mean, you’re putting a
hierarchy on it. Like, intellect I feel like it’s anybody can be smarter than anybody
(Johnny Cage, interview 2).
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On the other hand, Dennis said that neither his classmates nor himself have ever spoke out
against information in the curriculum. Dennis went on to explain why by sharing,
Honestly, like I’ve learned so much throughout high school as far as like social studies,
but like I wouldn’t have really known to object to anything that was taught because I
didn’t really know anything about that because I wasn’t taught that when I was younger.
(Dennis, interview 2).
He went on to say that he believes the majority of the history content was learned in elementary
school and middle school and then reinforced in high school; therefore, if kids were not exposed
to the misinformation then, it is more difficult to expose it in high school.
In your opinion, what could be done to better inform teachers about historical truths?
To resolve the problem of teachers spreading misinformation, Johnny Cage suggested
that each teacher in the history department specialize in a specific history topic and then share
that information with the other teachers. This would go a long way to ensure that all teachers are
teaching accurate and reliable information, Similarly, Dennis recommended that each teacher do
their own research on historical events rather than teaching straight from the textbook.
In your opinion, do you think the student body would agree with you that the social studies
content is presented inaccurately?
Both Johnny Cage and Dennis feel that other students are not aware of the inaccuracy of
the social studies content. Dennis believes that more people are becoming aware throughout
social media. He explained,
Honestly, I don’t think a lot of people are aware. I feel like it’s a big thing now where
people are trying to, like, post on social media, trying to inform people of what actually
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went down, because a lot of people just learned what they learn in history and it left out a
lot of information (Dennis, interview 2).
Johnny Cage thinks that people in his generation are not aware simply because they do not care.
He expressed,
No, because people don’t care. I mean at least in my generation they’re not going to look
at that, like why does it matter? You know, it’s just we only going to learn it from for the
test. Now, I look at it like I mean, you know, I have a deeper I feel like I get in depth of
stuff a lot more, but people aren’t going to care if they’re learning something for a test,
that’s all they’re going to learn it for, you know (Johnny Cage, interview 2).
Should historical events be presented from all points of view of the people involved? Whose
perspective is it taught from now? From what other people’s perspectives should it be
taught?
During the first interview, Dennis focused more on what was lacking in the curriculum
and textbooks and how they needed to be updated. During the second interview, I wanted to
understand more of his thoughts about the curriculum. In response to the question regarding from
whose perspective the curriculum is being told, Dennis responded,
I feel like most of the textbooks were written by people that were like more empowered
and like they have more privilege. So, let’s say, like, they don’t really understand
everything that went down. So, it’s like I said it’s just more of a generalized view and it’s
more on the positive side because they don’t really see, like, too much of the negative on
their side. So, I feel like if there was like a little bit of mix of like people collaborating
from different sides, that the perspective of the other side could be shown more like
distinctly like people to see it better (Dennis, interview 2).
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Delivery Methods
In the first interviews, all three participants said that they wished students were given
more choice regarding what they are taught and which classes they are required to take. They
also stated that writing is one of their strengths and hobbies and that they use it as an outlet to
help them get through tough times and to reflect on life. The following questions were asked to
all three participants as a result of their responses.
Do you think students should have a say-so in what they are taught?
The question of if students should have a say-so in what they are learning provoked the
most emotion out of Marcus. Marcus had a unique experience in school in which he was
assigned a specific pathway to take with no basis for the decision. His choice in pathways was
taken away, and when he expressed his desire to change pathways, his requests were denied.
Marcus felt that the school system failed him by not listening to him and respecting his wishes. It
did not provide him with what he felt he needed to be successful post-graduation. When asked if
there was any sort of basis as to which pathway students are assigned, Marcus responded,
“No. There’s no basis. They just literally give you a random pathway and you just choose
to accept or not. Really, it’s as simple as that” (Marcus, interview 2).
Do you think students would respond more to content-based classes if music/poems/beats
were used as one means for disseminating the information? Would reading or writing
music lyrics or poems be an effective method for teaching or learning for you?
When asked if incorporating music, poems, and/or beats into the classroom would be an
effective teaching method, Dennis responded with,
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“I’d say maybe that for me, probably because it would help me to remember things more.
If I’m like writing it down, it’s more like a fun way to write it down instead of just looking
at a PowerPoint” (Dennis, interview 2).
Johnny Cage felt the same and stated,
“It’ll give them (students) more or give them something to pay attention to. I mean, some
people like reading and things like that, but a lot of people need something to engage
with” (Johnny Cage, interview 2).
What type of music do you think would be best received by teenagers?
When asked if there was a specific genre of music that could be used by teachers to
capture their students’ interest, both immediately responded with hip-hop. Although Dennis and
Johnny Cage cannot speak for all Black males, they both felt that hip-hop would be well received
by everyone within their age group, regardless of race or gender. Marcus shared, “Well, I know
almost everybody like pop songs.”
Do any of your teachers use music as a method for teaching?
Although Johnny Cage and Dennis thought that it would be a useful strategy to
incorporate into the classroom, neither have had a teacher use it as a method for teaching.
Marcus, however, had a unique school experience in that one of his previous teachers already
incorporated music into his teaching. He explained that at the beginning of each class period, the
teacher would pull a line or phrase from a song, normally a motivational phrase, for the students
to listen to and the students would analyze it to determine how it could be applied to their lives.
Marcus said,
So, I guess, it's like a, that's like a very beneficial thing for us just to be able to dissect
music lyrics and listen to the song” (Marcus, interview 2).
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He felt that this was a great teaching method because people were able to relate to it. He also said
he thought it could be used to help engage students and “get the class going a bit.”
Succeeding in School
To what do you attribute your success in school?
All three of the participants were high achievers throughout high school and countered the
narrative. Each explained to what they attributed their success. Johnny Cage said,
“Really, just needing to get through it. Honestly, school it was, I’m not going to lie, for
me, it was pretty easy” (Johnny Cage, interview 2).
Dennis followed up with,
“Honestly, my success in school a lot of it has to do with my teachers, just like I feel like
God placed a lot of good teachers in my life. I had people that, like, held me accountable
and like made sure I was doing good in class.” (Johnny Cage, interview 2).
Marcus stated,
“I think it’s just like a maybe like a gene I guess because everybody in my family is very
smart. I just do a lot of studying outside of school most of the time to make sure that I’m
successful in the classroom.” (Johnny Cage, interview 2).
Why is being successful in school important to you?
Since Marcus had the highest GPA out of the three students and discussed his academic strengths
more than the other two, I asked him why he felt being successful was important. He responded
with,
Doing well in high school like have a high grade I feel like that it is a great start to you
know when you step outside of high school and stuff. I feel like it’s a great, great start to
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being successful, because you get to pick, you know, what colleges you want to attend
and stuff like that which might eventually benefit you in the future (Marcus, interview 2).
Often, teachers and other adults view high schoolers as immature and reckless; however,
during each of the interviews I conducted, the participants portrayed themselves as being both
knowledgeable and aware of the circumstances surrounding them.
What advice do you have for Black males transitioning from high school to college? What
advice would you give Black males who are entering into their last year of high school?
Of all the questions I asked, I believe that this was the most meaningful, and it resulted in
the most honest and heartfelt responses. All the participants gave insightful answers and all the
advice they had for their fellow Black male classmates revolved around them “taking care of
their business.”
Johnny Cage explained that Black males should,
Just grind and get a plan. Make sure you have a plan. Having a plan probably the best
thing to do because it’ll set you up. Nothing should waiver you off your plan to be where
you want to be, ever, you know. Handle your business. Just make yourself accountable
and handle your business (Johnny Cage, interview 2).
In alignment with that, Marcus discussed that Black males just need to know what they want to
do and what they want to be in life and to, “Focus on your path and don’t deviate from it with
distractions.” Similarly, Dennis expressed that,
You just gotta make sure you take care of business because there’s a lot of people out
here that the second you slip up like it’s a wrap. It’s sad, but that’s how it is. I just say
you just got to stay focused and make good decisions. Keep good people around you and
stay grounded (Dennis, interview 2).
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Dennis took his response a step further and went on to give life advice to Black males. He
shared that Black males need to have a good sense of their surroundings and must pay attention
to their actions and the ways in which they interact with others. He explained,
…because it’s a lot harder for us out here. Unfortunately, there’s a stereotype where if
you see a Black male out at night, it’s just like the negative stereotype of, “oh I don’t
want to be around him. So, you could be like the nicest kid in the world, but nobody looks
at your personality. Nobody has a chance to get to know you in those situations if they’re
intimidated by you (Dennis, interview 2).
Dennis was clearly aware of the stereotypes attached to being a Black male; however, he did not
let these stereotypes prevent him from being successful in school. Likewise, Marcus explained,
“All you gotta do is just be focused. Not to be like weird or anything cause you know
how like society always says that it’s hard for like Black males to be successful and stuff,
which obviously is false” (Marcus, interview 2).
All three participants possess a critical race consciousness in that they are aware of the power
struggles created by being a Black male in a White dominated society.
Reflections on Interview Responses
After reflecting on the interview process, the most profound takeaway I got from it was
the sense of pride each participant felt in himself and the passion each expressed for education.
Johnny Cage was proud of his ability to speak well and communicate his ideas clearly and
effectively to different groups of people. He showed vehement passion when discussing the
changes he thinks need to be made to the history curriculum. Dennis was extremely respectful
when responding to the questions. He was thoughtful in crafting his answers and expressed
gratitude to the people who have helped him achieve all that he has. His passion was most

117

noticeable when he talked about his hobbies and his ardent love for writing. Marcus exhibited
pride when his high achievements in the classroom arose in conversation. Although he is actively
involved in sports, he dedicates time and effort outside athletics to ensure that he remains in the
top three of his class. He, like the others, fervidly shared what schools could do differently to
help students better prepare for their futures.
A second observation I made during the interview process was that the foundations for all
the participants’ answers were based on the professions they foresee themselves in and how
applicable they thought the content they learned in school would be to them in the years to come.
They wanted the information they learned to be relevant to their lives and significant to their
future careers. Johnny Cage, Dennis, and Marcus all feel that the goal of the educational system
should be to create meaningful learning experiences and that the best way to do this is to take
into consideration student interest. Johnny Cage and Dennis plan to major in cybersecurity and
Marcus wants to become a doctor. The participants all agreed that if high schoolers were able to
choose the content courses they take, it would increase student engagement and teaching would
be more effective.
A final notable observation I made is that all the participants continued to circle back
around to the importance of the relationships teachers forge with their students. By all accounts,
fostering positive teacher-student relationships can be transformative to the learning process. All
the participants mentioned individual teachers with whom they had special bonds and memorable
experiences throughout their schooling. They all voiced how meaningful it was when their
teachers viewed them not just as students but more importantly as individuals. They all
expressed the desire to be valued, respected, and heard by their teachers and said that teachers
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who were able to cultivate earnest relationships with their students were more likely to engage
them in their classes.
Emergent Themes
There were five themes which emerged from the data analysis: Teaching in a Culturally
Responsive Manner, Making Personal Connections, Writing is Power, Telling the Whole Truth,
and Taking Care of Business. These themes were determined after careful examination of the
participants’ responses to the interview questions. As mentioned earlier, an in vivo approach was
first utilized by pulling out frequently used spoken words and/or phrases. During the second
round of coding, I watched the interviews again and observed the participants’ body language
and listened to the intonation in their voices. As I did this, I wrote down my own thoughts about
what I saw and heard as I watched and listened to the recordings. Afterward, I pulled out the
similarities and inconsistencies in each of the three participants’ answers, and I grouped them
together by themes/subthemes. The overall emergent themes were created by either using the
exact words of the participants or in using the ideas embodied by their responses.
Teaching in a Culturally Responsive Manner
Throughout the initial and follow-up interviews, each of the participants spoke about
what approaches best support their learning styles and the types of support they need from their
teachers. Initially, I included this information under teachers’ attitudes; however, after multiple
readings and further data analysis, I pulled out the information that pertained specifically to the
ways that teachers’ biases oftentimes affect how they relate to their students and how they
choose what to teach in their lessons. This is how it became apparent that the theme, “Teaching
Through Culturally Responsive Methods” needed to be included.
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Making Personal Connections
Over the course of our interviews, the participants repeatedly talked about how building
positive relationships with students is the key to effective teaching. They emphasized over and
over again how important it is that teachers get to know their students on a personal level as
individuals, respect them, and plan lessons that reflect their students’ needs. It was evident
through our conversations that the participants gravitated more towards teachers who tailored
their teaching practices to the interests and needs of their students. The personal connections
forged in the classrooms resulted in higher participation from the participants and more of a
desire to perform well in the class. Each of the participants spoke about what approaches they
felt best support their learning styles, and they all perceived themselves to be most successful in
classes which were student-centered and in which the teachers were actively engaged with them.
This is how the theme “Making Personal Connections” emerged.
To expound further on the theme of “Making Personal Connections,” not only did all
three participants express a desire for their teachers to get to know them on a personal level, but
they also shared how important it is that their academic interests be taken into consideration
when laying out a plan for their coursework. The participants perceive the current selection of
classes to be limited and inconsequential in terms of furthering their career pursuits. As it is now,
curriculum developers and school boards dictate what knowledge is important for students to
acquire, and courses do not take into consideration the students’ preferences. None of the
participants think that the current curriculum sets students up for academic achievement or future
success beyond high school. They all agree that students should have input as to which classes
they are required to take. Although they aren’t, the classes should align with the students’
interests and should be personalized to meet their needs. In the first interview, Johnny Cage
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shared, “They weren’t given a choice,” and that is how the subtheme “Giving a Choice”
emerged.
Writing is Power
In response to the initial question of the first interview, all three participants expressed an
interest in writing. It is it a skill at which they are all accomplished, although they each enjoy
different types of writing and write for different purposes. Johnny Cage enjoys writing and
producing music, while Dennis enjoys journaling and copying Bible verses, and Marcus enjoys
diary writing because it “helps me to think of what I need to change in my life.” Their passion
for writing made it apparent that the ability to articulate oneself through writing is a powerful
tool. That is how I arrived at “Writing Is Power” as another one of my themes.
Telling the Whole Truth
In both the first and second interviews with Johnny Cage and Dennis, they expressed the
concern that Black history is either omitted from or misrepresented in the curriculum and
textbooks. This resulted in lengthy discussions with both participants during which the theme of
“Telling the Whole Truth” evolved. The participants were troubled that potential conversations
about Black history could take place in the classroom but are avoided. Johnny Cage and Dennis
both feel that, although some teachers may not be knowledgeable about Black history or may not
want to talk about it, it is a topic that should be addressed. When asked if he believed the missing
information from the curriculum should be included, Dennis shared, “I think it needs to be
included, but I don't think that everybody will.” Similarly, Johnny Cage said, “So, it's just telling
the whole truth. If you're going to tell if you're going to tell the history, you tell the whole part of
it.”
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Taking Care of Business
“Taking Care of Business” is the final theme which emerged from the interviews. All
three participants are driven individuals who have experienced success in school and view
education as a priority. They believe that all Black males, regardless of what society says, have
the potential to succeed. All three participants shared that, ultimately, it is the Black males
themselves who are in control of their destinies and that they need to take care of or handle their
business without letting anyone or any obstacle get in the way. Dennis explained,
“You just gotta make sure you take care of business because like there's a lot of people
out here that the second you slip up like it's a wrap like” (Dennis, interview 2).
I arrived at the themes based on the similarities among the participant responses. The
participants, however, also shared contradictory and inconsistent responses about their
perceptions of their teachers, Black history, discipline, and the success of Black males. All three
participants had overall positive outlooks on teachers and their attitudes towards teaching;
however, when Dennis and Johnny Cage discussed their history teachers, they expressed their
discontent with them and the curriculum which they taught. Marcus, on the other hand, had a
completely different outlook. He believed that because the teachers taught the exact history
content that would be on the final exam and AP tests, they were doing a great job.
Dennis and Marcus explained that they did not have negative experiences with
administrators because, in a sense, they were not troublemakers. Johnny Cage stated that there
were not many discipline issues at his school, even though he, himself, had an encounter with an
administrator which he characterized as being unfair. Johnny Cage also claimed that there wasn’t
any one specific group of students that got in more trouble than another at his school. His
statement, however, contradicts Night High School’s reported statistics, which depict Black
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males as having the highest rates of infractions and disciplinary actions taken against them even
though they represent one of the smallest populations at the school. This information illustrates
how stereotypes and the majoritarian story can negatively portray Black males.
Two other themes that presented themselves through the data analysis process revolved
around school administration and teacher attitudes. I decided to exclude “Administration” as a
theme because none of the participants shared the same experiences regarding this topic, and two
of the three participants had little to no interaction with administrators at their schools. In
addition, I originally had “Teacher Attitudes” as a theme of its own, but after careful
reexamination of my notes, I noticed that some of the participants’ comments about their
teachers did not have strong connections to any of the critical race tenets. For that reason, I
interwove those comments throughout the paper wherever applicable.
Emergent Theme
Teaching in a Culturally Responsive Manner

Making Personal Connections
Subtheme: Giving a choice

Writing is Power

Description
Throughout their schooling experiences, the
participants achieved greater success and had
more engagement with teachers who
understood who they were as learners and
took into consideration their needs.
Personal connections forged in the classrooms
resulted in higher participation from the
participants and more of a desire to perform
well in the class. The participants also wanted
a choice in the types of classes offered by the
schools and wanted to have input into the
content taught in the courses.
Writing was a strength, an outlet, and a
possible method for engaging all three
participants.
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Telling the Whole Truth

Taking Care of Business

In history classes, two participants believed
that the history curriculum and textbooks
lacked information regarding the struggles
and resilience of Blacks. Although they
understood the tensions it could cause, the
participants believed that having an open
dialogue about such things as current events,
information omitted from the curriculum, and
other uncomfortable conversations needed to
be held in class. There were also inconsistent
responses by the participants as not all three
shared the same views on history. Two of the
participants also discussed their discontent
with their history teachers, even though they
gave an overall positive account of their
teachers and their attitudes towards teaching.
The participants’ advice was given to other
Black males was to stay focused, remain
aware, and take care of business. The students
also gave contradictory responses regarding
discipline and success for Black males.

Findings
Johnny Cage, Dennis, and Marcus all believe that the most effective teachers are those
who view their students as more than just depositories ready to be filled with knowledge (Freire,
1993). Ladson-Billings (2009) explained that an educator who displays culturally responsive
teaching creates an environment in which the relationships extend beyond the classroom and
there is a strong connection between the teacher and student. In addition, teachers who teach in a
culturally responsive manner recognize the importance of integrating cultural individualities into
all aspects of teaching and learning. These are the types of educators all three participants
described their favorite teachers as being. Their favorite teachers were caring, understanding
individuals with whom they formed deep and long-lasting relationships. They also delivered
engaging lessons in a thoughtful manner which took into consideration the needs and learning
preferences of the students.
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Dennis felt that his language arts teacher did a great job of promoting his individualism
by recognizing his talent as a writer and encouraging him to pursue it. Johnny Cage described
himself as being talkative. Most teachers view talkative students as annoying and disruptive
whose behavior should be admonished or reprimanded. Johnny Cage’s teacher, however, chose
to view his talkativeness in a positive light as the ability to communicate effectively. As a
culturally relevant teacher she was able to value his skills and abilities and channel them in an
academically important way (Gay, 2018). She recognized his talkativeness as a potential fund of
knowledge he could use while engaging in class discussions (Moll, 2019). All three participants
highly respected their favorite teachers. Sleeter (2013) explained that teachers who are able to
establish a culturally responsive learning environment through building relationships with
students are more highly valued by students of color.
In stark contrast with culturally responsive teachers, culturally unresponsive teachers are
those who do not show cultural competence. Their lessons do not take into consideration the
students’ interests nor do they reflect their background knowledge or experiences. Their
classrooms are teacher-centered as opposed to student-centered. Both Johnny Cage and Dennis
characterized their history teachers as being culturally unresponsive and as lacking a basic
understanding of culturally relevant pedagogy. This was the case when Johnny Cage’s teacher
disputed the manner in which MLK died; she displayed cultural unresponsiveness. She
dominated the discussion and asserted herself as an authority on the matter. She imposed her
beliefs on the students and was unwilling to listen to any other perspective. Gay (2018) explained
the consequence of being unwilling listeners by stating,
If educators continue to be ignorant of, ignore, impugn, and silence the cultural
orientations, values, and performance styles of ethnically different students, they will
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persist in imposing cultural hegemony, personal denigration, educational inequity, and
academic underachievement upon them. p. 33
A culturally responsive teacher, on the other hand, would have taught in a manner that, “…lifts
the veil of presumed absolute authority from conceptions of scholarly truth typically taught in
schools” (Gay, 2018). This helps students to recognize that there is no single version of the
“truth.”
Both Johnny Cage and Dennis also shared experiences in which their teachers either
presented false information or refrained from teaching certain content altogether. In their
opinions, it is the teachers’ primary responsibility to be thoroughly and accurately informed
about the standards taught even if that means doing their own outside research. Teachers who are
uninformed do not have the capacity to disprove falsehoods. One way for teachers to become
better informed is to acknowledge that students are learned and can positively contribute to the
discussions. Ladson-Billings (2009) explained that culturally responsive teaching promotes a
shared responsibility between the teachers and students in which the teacher respects the
knowledge students have when it comes to the curriculum and teaching. Students need to be
allowed opportunities to share their own background knowledge so that their voices and
experiences can be integrated into the teaching and learning process (Gay, 2018).
All three participants felt that content-based classes were important, but that they needed
to be modeled after elective classes. Marcus and Johnny Cage both explained that students will
benefit more from their classes if they are able to choose what they learn as opposed to being
told what they must learn. If students are able to choose classes that are relevant to what they
want to do in the future, they would probably be more invested in them and more motivated to
learn. Johnny Cage also said that when content is forced, no one actually wants to learn the
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material. Nasir et. al. (2019) explained that when teachers value the voices of Black students,
they are able to empower them with strategies to become successful within their environments.
Allowing students to have choice in their learning is an example of valuing their voices with the
hopes of promoting and attaining higher achievement. Dennis suggested that teachers administer
surveys and/or questionnaires to the students to determine which classes should be offered. The
incorporation of surveys and/or questionnaires would not only allow students to have a voice in
what they learn, but it would also give the teachers insight into the students’ interests and
specific needs, so that they could tailor their lessons to better suit their students. Howard (2001)
explained that culturally relevant teachers are those who listen to their students’ voices, hear
their experiences, and use that information to rethink their pedagogical practices.
All three participants gravitated towards Language Arts courses in school because they
felt writing was one of their strengths. Johnny Cage stated that he liked listening to music,
producing music, and creating beats. Both Dennis and Marcus said they enjoyed journaling and
diary writing, and all used writing as a way to escape from the negativity and stress within their
home lives and at school. Mott-Smith (2008) expressed that “Students also develop writing
voice, and become more deeply invested in school, when they can discuss their lived identity
struggles through their schoolwork.” p. 146).
During the follow-up interviews, I asked the participants how they felt about poems
and/or music being incorporated into the curriculum as a more engaging method of teaching. All
three participants felt that this was a good approach to use with students, especially themselves,
because it would help them to remember the content and give them something interesting to pay
attention to. When I asked them if there was a specific genre of music that should be used, they
both agreed most teenagers would relate to hip-hop. Hill (2008) discussed how hip-hop can be
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used as a culturally relevant pedagogy to embrace and empower students. Morrell (2008)
explained, “Antiracist educators should consider teaching hip-hop because it as powerful
pedagogical potential, is popular with and relevant to students, and often deals with interracial
relations in contemporary American society” (p. 161). Although Dennis and Johnny Cage cannot
speak for all Black males, they both felt that everyone within their age group, regardless of race
or gender, would respond well to hip-hop.
As mentioned earlier, Marcus had a school experience in which one teacher already
incorporated writing into the daily classroom routine and students enjoyed it. Morrell (2008)
explained that “…using hip-hop thoughtfully in the curriculum – getting students to analyze its
lyrics, its music, and its verbal and artistic practice – allows educators to fashion an academically
rigorous and culturally relevant pedagogy suitable for ethnically heterogenous classrooms…” (p.
161). Using an approach that much of the population of students responds well to enables
teachers to focus more on delivering the content rather than on engaging their students, and
higher engagement should equate to higher student performance.
While one participant stressed the value of what was included in the curriculum, the other
two participants described it as “pointless” and focused on what was either missing from it or
misrepresented by it. Although, some of their answers were contradictory, all agreed that history
classes were “the weakest link.”
All three participants stated that history classes were either “pointless” or “the weakest
link.” After further questioning, the participants revealed that these were the classes that were the
least interactive. They all stated that their history teachers used PowerPoints, videos, and lectures
as their main methods of teaching the information. These were also the very same methods of
teaching that the students indicated were the least effective when introducing new content.
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In addition to not liking the teachers’ methods of delivering historical information, two of
the participants expressed their discontent with the lack of Black history included in their history
classes and in the textbooks. As I have previously mentioned, textbooks present information
through a rose-colored lens in which slavery and all aspects of Black history seem “not so bad.”
Textbooks do this by leaving out anything which would shed a negative light on America
(Loewan, 2007). The experiences of my participants prove that there are racist hierarchical
structures in place in their schools which privileges Whites and their history rather than others
(DeCuir & Dixson, 2004).
Not only does Dennis feel that historical events need to be more accurately depicted, he
also thinks textbooks should do more to highlight the contributions of Blacks and their admirable
missions to secure equality for all individuals in all aspects of life. He believes that right now
teachers are teaching from a generalized view. Dennis’s use of the word generalized is a
powerful word that does a good job describing the watered-down information included in
textbooks. As Kunjufu (2018) made clear, “Most books do not mention the hundreds of slave
revolts. We need White female educators to teach Black boys that their ancestors resisted slavery
in Africa, while in the dungeon, on the slave ship, and on the plantation” (p. 93). Dennis said that
he learned about these events from other Black males, and he seemed disheartened that his
teachers had not taken the opportunity to discuss these matters in class and engage the students in
productive and enlightening conversations about them.
Whereas Dennis placed a greater emphasis on what was lacking in the textbooks, Johnny
Cage focused more on his teachers and how he felt misled by them. He shared that he didn’t feel
as though history was completely taught, and if he is able to contradict what a teacher is
teaching, he doesn’t care to learn from that teacher anymore. In the previously mentioned
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encounter with his history teacher regarding the manner of death in which MLK died, rather than
listening to what Johnny Cage had to say, the teacher dismissed his thoughts altogether. Yosso,
Villalpando, Bernal, & Solórzano (2001) shared, “Critical race theory recognizes that the
experiential knowledge of People of Color is legitimate, appropriate, and critical to
understanding, analyzing, and teaching about racial subordination in the field of education” (p.
90.) In this instance, Johnny Cage felt resentment towards his teacher because she disregarded
what he had to say. From then on, he did not view her as being credible enough for him to listen
to, and he shut his teacher out by refusing to learn from her. He also felt that it wasn’t worth his
while to engage in any further conversations with her because she wasn’t well-informed and
wouldn’t be open-minded to what he had to say.
Kirkland (2013) shared, “There is the act of being silenced, which splinters into two
categories – forced silence (being made to shut up) and unforced silence (never being heard)” (p.
35). In this situation, Johnny Cage experienced unforced silence in that his teacher never heard
nor cared to hear what he had to say. She had her lesson plans and textbooks, and she was not
going to stray from them; whatever information she was given was what she was going to teach
and test.
Both Johnny Cage and Dennis felt that it was the teachers’ jobs to research topics to
either support or refute what is being taught in the curriculum. Teachers should be able to teach
students to think critically about whose knowledge is being represented in textbooks and teach
information which counters the information included in the texts (Zamudio et. al., 2011).
Uncovering the truth would allow some students to become more aware of the history of others,
and it would allow other students to feel as though their history is being included. In order to do
this, teachers must teach the whole truth.
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Although both participants wanted conversations about Black history and race to take
place, Dennis did not want teachers to speak about a topic for which they weren’t
knowledgeable. He explained that doing so could spread and reinforce false information. Dennis
believes that the whole truth needs to be taught in schools, and that even though there will never
be a case in which everyone agrees, it is still important to for all students to hear the truth, so that
they can understand other people’s perspectives and “build empathy.”
Participants expressed a number of inconsistent and contradictory responses to the
interview questions pertaining to their perceptions of teachers, Black history, discipline, and the
success of Black males.
One inconsistency among the participants’ responses was how they viewed the history
curriculum. Johnny Cage and Dennis believe that teachers should teach beyond the standardized
history curriculum, address information which has been omitted from the textbooks, and engage
students in conversations about Black history. On the other hand, Marcus had no objections to
the history curriculum and believed that all aspects of history that needed to be taught were being
taught because the content was the same as that which was being tested on the classroom exams
and AP tests.
Another inconsistency was the participants’ views of their teachers’ overall attitudes
towards teaching. In the first interview, all three participants overwhelmingly depicted their
teachers in a positive light by stating that they loved their jobs, enjoyed their students, and tried
to make sure the content was understandable. When discussing their history teachers; however,
Johnny Cage and Dennis described them as unwilling to listen, reluctant to have conversations
about Black history, and closed off to some of their students’ ideas. Marcus even went so far as
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to complain that at his school, students are not permitted to choose their own educational
pathways which will ultimately affect their ability to prosper.
When discussing discipline issues at the participants’ schools, contradictory and
inconsistent responses were made by all three participants. In the second interview, Johnny Cage
and Dennis both revealed that they do not believe there are many discipline issues at their school
and that there is no specific demographic of students which receives more discipline referrals
than another. This response directly contradicts the scenario Johnny Cage described in his first
interview when he referred to unfair disciplinary action taken against him for wearing a du-rag to
school. This information is also in direct conflict with the school’s online statistics showing that
Black males have the highest percentage of discipline referrals, despite being the least
represented ethnicity at the school.
In my first interview with Marcus, he mentioned that he had not had any negative
experiences with an administrator or teacher because he had never been a “bad student.” In my
second interview with him, though, he stated that, “there’s a lot of Black people, you know, like
money, like girls, they like drugs. And that’s the things that mess you up in this world” (Marcus,
interview 2). On the one hand, Marcus disassociates himself from “bad students,” but on the
other hand, he lumps himself in with people who to whom he ascribes negative behaviors.
The contradictory and inconsistent responses suggest that majoritarian tales can have a
negative impact. Although Marcus is attempting to deconstruct the majoritarian story through his
actions by proving that Black males can be successful, he is at the same time conceding to the
majoritarian story by perpetuating the negative stereotypes about Black people.
Enrolling in rigorous college preparatory classes and earning high grades prepared them
for college, but this academic success also served as a counternarrative to negative social
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stereotypes about Black males. Participants were keenly aware of the negative stereotypes about
Black males and the odds that they were against.
As I shared in the student profiles, all three participants in this study attained high levels
of achievement throughout school. Little (2018) stated, “In many schools throughout the country,
Black boys are “learning” under a perpetual state of surveillance or hypervisibility” (p. 142).
Regardless of performance, Black males are perceived to lack the knowledge they need to
experience success in the classroom; however, each of these three students countered the
narrative by making conscious efforts to excel in school. They were also aware of the academic
supports in place which enabled them to achieve at such high levels. Johnny Cage, Dennis, and
Marcus attributed their success to combinations of things including the need to get through it,
support from teachers and parents, and genetics. Marcus gave the most detailed response and
explained that doing well in high school builds a strong foundation for life outside of school. As
Reed (1988) shared, “Education is the key that unlocks the door to social, economic, and
political mobility” (p. 37).
The final question I asked all three of my participants revealed that they possessed a
critical race consciousness in that they were aware of the power relationships which stem from
being a Black male in a White dominated society. The advice that they provided for other Black
males transitioning into either their last year of high school or their first year of college
demonstrated their awareness of this. They advised Black males to be aware of their
surroundings, aware of who they can and can’t trust, and aware of the barriers preventing them
from attaining their goals. Carter (2008) explained that “…the presence of such consciousness
coupled with pragmatic attitude about the utility of schooling can aid urban Black students in
achieving their academic and life goals despite facing structural constraints on social and
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economic mobility” (p. 14). Despite the issues surrounding race, privilege, power, and
oppression in and outside of schools, Johnny Cage, Dennis, and Marcus were able prove that
Black males are capable of high achievement.
Summary
This chapter presented the findings from the conducted interviews with the three
academically successful Black male participants. After careful analysis of the data, five common
themes and six findings were identified based on the participants’ responses to the questions.
Emergent themes included making teaching in a culturally responsive manner, making personal
connections, writing is power, telling the whole truth, and taking care of business. Findings from
this analysis included the following: (1) Personal connections between participants and teachers
encouraged academic success and engagement in the curriculum; (2) Curricular choice supports
college and career readiness; (3) Participants used writing as an outlet to express themselves and
to reflect on life; (4) The importance of teaching beyond the standardized history curriculum was
voiced by some, but not all the participants; (5) The negative impact of majoritarian tales on
Black male students’ beliefs about education was evident in the responses of the participants. (6)
Participants used academic success strategically as a means of securing future success and as a
counternarrative against majoritarian tales about Black males.
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CHAPTER V
DISCUSSION OF FINDINGS
The purpose of this dissertation project has been to determine how Black males
experience high school mainstream curriculum and how their ideas and suggestions can be used
as a guide to create a more culturally sustaining pedagogy. In chapter one, I introduced my
research by discussing the history of Black education in the south, the debt owed to Black
Americans as a result of their long fight for educational equality, and the need for centering
Black males in the curriculum. I also discussed critical race theory as my theoretical framework
and counterstorytelling as my methodology. Chapter two reviewed relevant literature on critical
race theory (Bell, 1992; Delgado, 1995; Dixson & Rousseau, 2006; Ladson-Billings, 2009;
Solórzano & Yosso, 2001, 2004), White women rejecting White privilege (Warren, 2012;
Vaught 2011; Picower, 2009, 2021; & Emdin, 2016), anti-deficit research (Kendi, 2019;
Alderman et al, 2019; Gillbron, 2006, & Flintoff, Dowling, & Fitzgerald, 2015), and culturally
relevant pedagogy (Gay, 2018; Paris & Alim, 2017; Ladson-Billings, 1995). Chapter three
detailed how counterstorytelling was utilized in the study as well as how the themes of integrity,
humility, and solidarity guided the decisions made. Chapter four included the counterstories from
the three participants as well as the themes and findings which emerged from the data.
I utilized counterstorytelling (Delgado, 2017; Solórzano & Yosso, 2002) to represent the
data collected from the two interviews I had with each of my three participants. The three
academically successful Black males were able to give me information regarding their
experiences with their high school teachers and the curriculum.
In this chapter, I discuss six findings that emerged from this inquiry and make connections
between these findings and the research questions which guided this study. Following this
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discussion, I concluded the chapter by presenting curricular implications of the findings and
outlining directions for future research.
Research Question One
How do Black male high school students describe their experiences with mainstream
curriculum?
Findings Relevant to Research Question One:
Finding One: Personal connections between participants and teachers encouraged academic
success and engagement in the curriculum.
For the Black male learners in this study, there was strong desire for teaching practices
that blended personal connections with curricular content. The participants expressed the need
for personal connections between themselves and their teachers. Those connections motivated
them to remain engaged and be successful in the class.
Johnny Cage, Dennis, and Marcus detailed positive experiences with teachers who
developed a strong rapport with them and took their thoughts and ideas into consideration. One
of the suggestions all three participants shared centers around the interactions between teachers
and their students. The participants explained that regardless of the content being taught and the
students’ interest level in it, teachers have the ability to draw students into it by developing
strong, respectful relationships with them. All three of the participants mentioned that they had
been in classes where the content was boring, but the teacher made the class engaging, and they
have been in classes in which the content was exciting, but the teacher made it dull. The
participants understood the relationships between content, pedagogy, and relationship building.
They also advised other teachers to be engaged with their students, sustain relationships, and to
show honesty and vulnerability. These are characteristics of the teachers they found most
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influential. Students who might otherwise be disinterested in a topic are more willing to
cooperate and engage with teachers who genuinely care for them. As Francois in Picower (2021)
stressed, “Teaching is 90 percent about relationships. And relationships are dependent upon my
being able to see you, to understand you, and to value you, and then help you to get to where you
want to go” (p. 148). Once strong authentic teacher-student relationships are developed, teachers
can begin incorporating culturally responsive pedagogy which “is a vehicle for social change, an
empowering device, through which students of color gain access to knowledge previously denied
them” (Irvine & Armento, 2001, p.14)
Participants expressed the need for culturally competent teachers who are aware of the
disproportionate statistics stacked against Black males and who, by fostering their senses of
identity, agency, and voice, work to ensure that these same statistics are not perpetuated in their
classrooms (Wright, 2019). Educators who are teaching Black males, specifically White
educators, need to be open and accepting of new ideas presented to them outside of the White
Supremist influenced curriculum. Gay (2018) speaks directly to the need for White teachers to be
open and accepting when she writes that, “…too few teachers have adequate knowledge about
how conventional teaching practices reflect European American cultural values. Nor are they
sufficiently informed about the cultures of different ethnic groups.” (p. 14). Rather than
dismissing Black males and their knowledge, teachers should recognize their own shortcomings
when it comes to various aspects of the curriculum and should welcome and embrace their
students’ knowledge.
Finding Two: Curricular choice supports college and career readiness.
Participants desired a degree of control over their courses of study. Participants expressed
their preference for having curricular content structured around the students’ needs and interests.
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They all believe that curricular choice supports college and career readiness and that elective
options would better prepare students for college and their later careers.
Critical race theory emphasizes the importance of experiential knowledge, specifically in
the field of education. Waxman and Huang (1997) asserted that students are the experts of their
experiences in school and “their perceptions of the learning environment are also essential for
understanding the opportunities for learning that are provided to each student in class” (p. 14).
Recognizing the knowledge and experiences Black males and other students of color have can
help guide educators in determining what students need out of the curriculum and what will help
them to be successful.
Johnny Cage, Dennis, and Marcus all feel that the incorporation of curricular choice into
schools is a way to shift the current curriculum and encourage more engagement and success in
the classrooms. In a study on how trust influences academic achievement in Black males,
Rhoden (2017) established that, “Student voice was an important component when building an
overall school culture. Students felt they had choices, and their voice could determine the course
of their education” (p. 60). Dennis offered a specific suggestion of incorporating surveys into the
classroom which could help teachers better acquaint themselves with the students’ needs and
interests and, in turn, inform and drive their instruction. All three participants also suggested
formatting content classes similar to the way elective classes are formatted in which students
choose which best pertain to them. Kinloch, Burkhard, & Penn (2017) believe that “all educators
must reimagine schooling practices in ways that both affirm students’ knowledges, perspectives,
community realities, and life goals, and critique systems or racism and inequity” (p. 51). Howard
(2008) proposed that the traditional curriculum needs to be reevaluated to include “the
experiences, histories, and issues that are germane to African American males” (p. 977). By
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listening to the ideas and suggestions of Black males, revisions of the curriculum and
instructional approaches can be made, and a shift to a more culturally sustaining curriculum can
be achieved.
Perry, Steele, and Hillard III (2003) made it clear that in order to be committed to
improving the academic experiences and performance of Black males, teachers and schools must
first acknowledge that there is a problem. By not honoring the students’ requests, the schools are
essentially sending the message that they know better than the students what is best for them,
that the current system is working, and that students’ opinions are not valued. Marcus’
experience of being forced to take a specific pathway without being able to switch to his desired
health pathway is an example of this. If the vision and mission of his specific high school is to
create success by providing a “genius-awakening” education, it would seem as though allowing
the students to choose their own paths would make the most sense.
Finding Four: The importance of teaching beyond the standardized curriculum was voiced by
some, but not all the participants.
While one participant stressed the value of what was included in the history curriculum,
the other two participants described it as “pointless” and focused on what was either missing
from it or misrepresented by it. Although some of their answers were contradictory, all agreed
that history classes were “the weakest link.” Alridge’s (2006) explanation of how master
narrative dominate the textbooks would account for the reason why Dennis, Johnny Cage, and
Marcus consider history classes as being expendable and inapplicable to them. Alridge (2006)
wrote,
The dominance of master narratives in textbooks denies students a complicated, complex,
and nuanced portrait of American history. As a result, students often receive information

139

that is inaccurate, simplistic, and disconnected from the realities of contemporary local,
national, and world affairs. When master narratives dominate history textbooks, students
find history boring, predictable, or irrelevant. (p. 663)
Dennis himself pointed out that curriculum makers are producing a curriculum which fits
the master narrative and tells us that Americans are good and decent, that egalitarian relations are
valued, that racism is a thing of the past, and that prejudice and discrimination are bad (Sue,
2015).
Although many people believe that America has become a post-racial society and that
race is a nonissue in the classroom (Seriki, Brown & Fasching-Varner, 2015), racism still
persists today not only outside the schools, but inside the schools too, and it will continue to
plague the school systems until we address the inequalities facilitated by them. One of the areas
that is in need of the most revamping is curriculum and textbooks, which do a better job
reinforcing and promoting racism and stereotypes rather than disrupting them (Zamudio et. al,
2011). The current curriculum is communicating to certain groups that they are less worthy and
that their history is less desirable (Sue, 2015), but it would be better to write textbooks that
engage discomfort rather than distorting history which only brings comfort to White children and
teachers (Loewan, 2007).
Emdin (2016) advised that in order to be an effective White teacher, White teachers must
teach without fear. They must enter the classroom acknowledging their biases, admitting what
they do not know about Black history, and being willing to learn and understand from their
students. Chang and Conrad (2008) suggested that adults must be prepared and willing to follow
the leads of students by building on their ideas and bringing in their own viewpoints and
concerns about racism as it applies to specific situations with this one being the curriculum.
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Just as Duncan-Andrade (2008) recognizes that one of his duties as an educator is to
confront racism in order to contribute to a more just nation, all teachers must do the same.
Whenever they arise in the classroom, teachers need to embrace opportunities to have
discussions with their students about inequalities; however, conversations about race and racism
are often resisted by many teachers due to their “uncomfortable” nature (Seriki, Brown, &
Fasching-Varner, 2015). Teachers tend to either avoid the topic in its entirety or relay false
information based on their own beliefs or own “truths.” In my interview with Johnny Cage, he
described one such instance in which his teacher missed a valuable opportunity to engage in a
productive dialogue with her students about how history can oftentimes be misreported and/or
misconstrued. These tough and uncomfortable conversations are necessary for the process of
social justice to move forward in the classrooms. Tatum spoke directly to this need when she
wrote that productive dialogue must take place in order to raise race consciousness which will
hopefully lead to effective action and social change. If teachers are closed off to the students and
refuse to consider anything other than what is in the textbooks that are provided to them, Black
males and others of color will continue to be silenced by the educational system.
The participants in this study felt that the students at their schools were mentally and
emotionally prepared for conversations about race, but that it was the teachers who were resistant
to having them. The participants expressed that they had respect for their teachers, but that they
would have even more respect for them had they embraced uncomfortable conversations rather
than ignoring them. As Loewan (2007) stated, “If knowledge is power, ignorance cannot be
bliss” (p. 342). Critical race theory allows individuals to look into and question how race and
racism have been institutionalized and maintained (Sleeter, 2017). It is a commitment to social
justice and encourages individuals to address the systemic inequities that are in place and vow
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not to further perpetuate them. Committing to social justice is a process and a goal. The
distribution of resources, time, and knowledge is not going to happen overnight. The process
begins, however, with the teacher acknowledging that textbooks do not include all the content
that needs to be talked about surrounding the topics of race and racism. Teachers cannot continue
to use the excuse of ignorance for teaching inaccurate information.
Even though it was evident that the majoritarian tales had a negative impact on the
participants’ thinking, it was also clear that the participants understand the contradictions
between curriculum and pedagogy. For example, Johnny Cage explained that the historical
information he was taught was represented accurately most of the time, although it wasn’t
completely taught. He also felt that if he could contradict what the teacher was teaching, he
didn’t want to learn from them. It is evident from Johnny Cage’s remarks that he has insight into
the curriculum that is taught and the ways in which teachers present the information.
Connecting Findings One, Two, and Four to Research Question One
The experiences of Black males in education have been researched and interpreted by
many others, including the dominant group, and researchers have presented facts, statistics, and
solutions based on Black males’ performances in school. Researchers, however, have historically
failed to take into consideration that the experiences of Black males are “overshadowed by the
master narrative that amplifies Black male underachievement, disengagement, and attrition”
(Harper, 2009, p. 708). Furthermore, Black males themselves have rarely been a direct source for
the information being reported. Howard (2001) captured the need for the inclusion of Black
males’ opinions when he wrote, “If the programs, practices, and policies rendered within the
framework of the places called schools are delivered with students’ best interest in mind, we
must ask why their voices and viewpoints are so blatantly omitted” (p. 132).
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Even though many avenues have been researched, cultivating Black males’ ideas and
suggestions to create better educational opportunities have been ignored. Duncan (2002) made
clear that the first step in addressing the inequalities Black male students face is to listen to their
academic and social experiences in school. In this study, the participants were given the chance
to share their ideas. Relevant to research question one. findings one, two, and four suggest that
Black males want their high school experience to be a more a more inclusive one which takes
into consideration their social, emotional, and intellectual needs and values their experiential
knowledge.
The participants in this study have voiced their desires to be included in the decisionmaking process, which directly affects them and will impact their futures, but as of yet, their
opinions have not been considered. Noguera (2008) discussed the importance of teachers being
open to their students when he stated that, “Of course a willingness to listen to students implies
that adults actually want to hear what students think, that they respect them enough to listen and
learn, and that they will be open to suggestions they might make.” I recognize that this would
require a shift in thinking and that the amount of pre-planning it would take on the schools’ parts
would be tremendous; however, I think that any degree to which the students’ opinions could be
taken into consideration would be beneficial. If their interests could be incorporated into and
drive the courses they are taking, the students would most likely be more engaged in their
classes, which in turn might translate into higher achievement.
Research Question Two
How might the suggestions and/or ideas offered by Black male high school students in this study
inform a shift from the current curriculum to a more culturally sustaining curriculum?
Findings Relevant to Research Question Two
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Finding Three: Participants used writing as an outlet to express themselves and to reflect on
life.
Despite the statistics which state that 70% of 4th -8th grade students are characterized as
low-performing writers (Tatum & Gue, 2012), all three participants viewed writing as a strength
of theirs both in the classroom and outside of school, although they all used different forms of
writing to express themselves and as an outlet to reflect on life. Duncan-Andrade (2008)
concluded that, “Freire argued that in order for students to make sense of what they are learning,
they must learn to see the text as an extension of their lived experience and their lived experience
as an extension of the text” (p. 158). Because students routinely listen to music and enjoy it,
studying its lyrics and/or using its beats to deliver lessons should help students connect more to
the lessons and become more engaged with the content.
Finding Five: The negative impact of majoritarian tales on Black male students’ beliefs about
education was evident in the responses of the participants.
Although the participants have been able to use their academic success as a means to
secure future successes and to subvert majoritarian tales, their experiences also illustrate the
impact majoritarian tales have unknowingly had on their views. While the participants were
aware and continue to be aware of the challenges they face due to systemic racial inequalities
and disparities in education, they were at the same time unaware of how some of their responses
play into the dominant mindset. hooks (1989) explained how this mindset can take over by
saying,
One of the clear and present dangers that exists when we move outside our class of
origin, our collective ethnic experience, and enter hierarchical institutions which daily
reinforce domination by race, sex, and class, is that we gradually assume a mindset
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similar to those who dominate and oppress, that we lose critical consciousness because it
is not reinforced or affirmed by the environment. (p. 78)
Johnny Cage and Dennis embodied a critical consciousness when discussing their discontent
with the history curriculum; however, they displayed a contradictory mentality when asked about
discipline and their teachers’ overall attitudes towards teaching. There was a disconnect between
challenging deficit thinking and majoritarian tales through their experiences and views and being
representational of them. These master narratives foster invisibility of White domination in rules,
policies, and everyday procedures (Yosso & Solórzano, 2004). Majoritarian tales attempt to bury
the realities of life for Blacks and other people of color and “present the experience of the
dominant group as normative and universal” (Yosso & Solórzano, 2006, p. 230). Through this
normative mindset, the participants in my study viewed some of their experiences in school as
ordinary, when they were actually racially motivated.
Finding Six: Participants used academic success strategically as a means of securing future
success and as a counternarrative against majoritarian tales about Black males.
Enrolling in rigorous college preparatory classes and earning high grades prepared them
for college, but their academic success also served as a counternarrative to negative social
stereotypes about Black males. Participants were keenly aware of the negative stereotypes about
Black males and the odds that they were against. All three participants were able to challenge
deficit thinking by displaying self-confidence in their achievements, acknowledging their unique
strengths in school, and setting lofty goals for their futures. By listening to direct accounts from
the participants themselves, I was able to understand their motivations for learning and the ways
in which they took ownership of their academic success despite the structural racism shrouded in
education and the statistics stacked against them.
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Fordham (1988, 1996) contends that Black students who achieve academic success
experience conflicted feelings and feel the need to reject their racial identity and distance
themselves from the Black collective. The experiences of the participants in this study challenge
Fordham’s assumption. Johnny Cage and Dennis both attended a predominately White school in
an affluent area with less than 10% of the school’s population being Black and receiving free or
reduced lunch. Meanwhile, Marcus attends a school with 98% of the population being Black and
100% of the students receiving free and reduced lunch. Although Johnny Cage and Dennis
mentioned that being a Black male came with an extra layer of surveillance and scrutiny, and
Marcus felt that negative stereotypes are inherently associated with being a Black male, they all
managed to achieve academic success. As evidenced by their clear desire for accurate
representation in the history curriculum and in their advice to other Black males as to how they
can pursue success, it is apparent that all three males embrace their Black identities.
Connecting Findings Three, Five and Six to Research Question Two
Critical race theory and anti-racism emphasize the need to build upon and respect the
experiences of minoritized groups as a way to challenge the racialized ways of schools and
society (Gillborn, 2006). Listening to the experiences of young Black males is “required in order
for a complete analysis of the educational system” (Ladson-Billings & Tate, 1995, p. 58). By
utilizing their authentic voices, Black males can be used as an agency for change.
Relevant to research question two, findings three, five, and six suggest that Black males
can succeed regardless of the educational environment in which they are taught, but at the same
time, they are unsuspectingly complacent to dominant ways that influence the schools. This
suggests that despite the achievements being made by Black males, there is still the need for a
culturally sustaining curriculum which promotes cultural individuality rather than conformity.
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Responses from participants in this study suggest that creative writing and curricular that
intentionally challenges the negative impact of majoritarian tales are necessary components of
this culturally sustaining curriculum.
Creative Writing
Writing is a lifelong skill, which serves many purposes. In a study on the sociocultural
benefits writing has for Black males, Tatum & Gue (2012) found that writing can be used to
honor their voices and to increase their engagement and participation in the classroom. Tatum
(2013) elucidated how writing “offers students a new kind of power as they craft – through their
own writing – a stronger sense of self” (p. 127). In school, teachers are required to adhere to
strict daily schedules and pacing schedules for each subject area. The types of writing that
students engage in are prescribed by the curriculum, and the process of writing itself is
formulaic. As such, students write to attain a grade and not to acquire a life-long skill.
Participants in this study viewed writing as being cathartic, yet the rigidity of the current
curriculum does not encourage the development of independent reflective writers, who are free
to write without the fear of being judged. Because teachers typically feel compelled to “grade”
all the work their students submit, they unwittingly inhibit their students’ desire to write.
Furthermore, grading the quality of writing can sometimes be subjective and not allow for
individuality. Consequently, student differences may not be taken into consideration and
honored. As indicated by the participants’ responses to the interview questions, writing could
potentially be used as a means for Black males to embrace their Blackness, express their
uniqueness, and advocate for their personal needs.
Curricula that Intentionally Challenges Majoritarian Tales
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Critical race theory in schools has been an increasingly debated, newsworthy topic over
the past year. I have read numerous posts on social media made by former classmates, watched
the topic headline on the news, and been asked my own thoughts about it. From the comments I
have read and discussions I have engaged in, it is apparent that most people have a very
superficial and limited understanding of CRT and its benefits.
One of the main arguments critics have against CRT being taught is that they believe in
order to achieve equity in schools, the theory advocates discrimination of White people. They
fail to realize that CRT is not about individual behavior, but about systems and policies
embedded in education which result in inequalities. Another argument against CRT is that it will
create greater division between Blacks and Whites because all Whites will be viewed as
oppressors and all Blacks as victims. What critics fail to realize is that by pushing for the
elimination and ban of CRT in classrooms, they are the ones creating a greater divide. Teachers
will feel even more hesitant and reluctant to speak out about the history of Blacks and other
people of color. In addition, those who experience the effects of racism will continue to feel
undervalued and not heard.
In early June, Georgia’s State Board of Education voted to ban CRT in classrooms. A
school system in which one of my participants is a student responded with an eloquent
explanation of how the removal of CRT from the educational curriculum is a mistake and would
gravely set back their work of advancing social justice and equity in schools. The school system
shared that the decision was based on the general lack of understanding of CRT and that despite
the decision made, they will continue to teach with equity at the forefront. This includes
providing students with an honest understanding of history and “calling attention to the longestablished systems that reinforce racism and uphold white privilege” (APS, 2021, p. 1). This
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information is needed in order to institute a culturally sustaining curriculum which makes the
effects of race, power, and privilege on education a focal point.
Significance of the Study
There is a long history of students’ voices, specifically those of color, being ignored in
the curriculum. Howard (2001) bemoaned, “The scant attention paid to students’ voice is
inexcusable given their role as the primary clientele in K– 12 schools” (p. 132). Too often,
teachers overlook the value that children of all ages can add to the learning experience. Because
they are the “students,” teachers view them as inexperienced, less knowledgeable, and simply
depositories for information (Freire, 1993). Perhaps this is because teachers have been unwilling
to listen to them and do not therefore realize what a store of knowledge they have or what an
invaluable source of information they can be. This study is significant on multiple levels
including personal, curricular, and broader level of social justice. Each level is discussed below.
As a White teacher of Black males, this research has helped me work through my
Whiteness by acknowledging, rather than ignoring like so many others do, the privilege I have
and the power I hold in the classroom. In order to incorporate culturally relevant practices into
my teaching and become an anti-racist educator, I must develop a critical consciousness of the
ways in which power, race, and privilege have a direct impact on Black males’ experiences of
the curriculum (Picower, 2009). By listening to the ideas and suggestions of my participants, I
was able to gain a clearer understanding of their curricular needs in order to better serve my
Black male population. I know that only asserting my intentions means nothing if I leave the
dominant systems unchanged in the classroom (Gillborn, 2006). By using the information gained
through this research, I am now able to make decisions in my classroom based on a collective
sense rather than personal. I am learning to understand the influence I can have in the classroom
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and how the choices I make affect the entire classroom population. This new knowledge;
however, was gained after personal reflection and self-assessment. I know now that I will
continue to get better at functioning in a collective way when I first recognize my personal
actions. Although this research may not extend outside of my classroom, I know that I am able to
make shifts in my own instructional practices as well as create dialogue with others.
Failing to talk about how race and racism play an important role in Black males’
educational experience only further perpetuates the current injustices (Howard, 2008). Moreover,
neglecting to promote conversations about these issues in the classroom can suppress
individuals’ willingness to talk about their experiences (Sue, 2015). Before being able to have
these discussions, educators must develop cultural competence. This begins with listening to
their students of colors.
In this study, Black male high school students had the opportunity to speak freely without
judgement about their experiences with school, their teachers, and the curriculum in general. In
response to questions I asked about the curriculum, the participants gave insightful answers and
offered manageable suggestions as to how the curriculum itself can be improved upon and how
the teachers’ delivery of the curriculum can be altered to achieve greater student engagement and
higher learning outcomes.
Without prompting, Johnny Cage suggested that teachers in each content area specialize
in specific topics and serve as “coaches” for other teachers. In doing so, teachers would have
greater access to more reliable information. Their coverage of topics might in turn be more
thorough and teachers might feel more comfortable engaging in conversations with their students
which before they might have avoided. Dennis too, offered feasible suggestions. He proposed
that textbook creators be composed of a team of people of various ethnicities and races, so that
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the curriculum is more representative of all cultures and more inclusive of different perspectives.
The participants’ recommendations precisely show why the voices of Black male high school
students should be to help inform the curriculum.
Critical race theory has an activist component in which the end goal is to aid the project
of social justice and social change (DeCuir & Dixson, 2004). Ladson-Billings and Tate (2006)
stressed that, “Researchers must peer into the unknown and cultivate habits of vigilance and
awareness, a radical openness, as we continually remind ourselves that in an infinite and
expanding universe our ignorance is vast…” (p. 88-89). While listening to my participants, I had
to be willing to accept they were the experts on this topic, and I was the learner. The aim of this
research is not solely focused on the academic outcomes of Black males, but on positive social
and educational changes (He & Phillion, 2008). Through this research, the participants’
experiences and suggestions are being used to uncover the injustices present in the current
curriculum and to determine the actions needed to be made to promote change.
Curricular Implications
With so much deficit-based plagued research on Black males, there is a significant need
for more studies that rewrite the narratives of young Black males and emphasize the intellectual
potential they obtain (Warren, Douglas, & Howard, 2016). The findings in this study can inform
curriculum on a broader level by bringing to light the significant impact teachers can have on
their students’ experiences in school. Additionally, we need to recognize that textbook creators
are promoting an inaccurate account of Black history and history in general either by their
omissions of historically significant events and/or their inclusion of misleading, biased accounts
of it which reflect the distorted views of the majority and minimize the oppression and suffering
of Blacks throughout history.
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Teachers further heighten the problem by avoiding racially sensitive topics, disengaging
in potentially constructive conversations with their students, or by refusing to entertain any
perspective other than their own. Recognition of the problem, though, is not enough. As Gillborn
(2006) pointed out, “But simply asserting our anti-racist intentions means nothing if we leave
unchanged the dominant systems of testing, the curriculum, teacher education, and punitive
inspection regimes that penalize schools serving working-class and minoritized communities” (p.
15). King (2017) stressed, “The Black history curriculum needs to come from a Black
perspective with topics specifically geared towards the Black experience, and many times these
narratives are and need to be independent of the way we typically frame U.S. history” (p. 17).
This quote lends credibility to what Dennis said about how curriculum and textbook creators
should be composed of a team of people representing a cross-section of America and different
viewpoints across cultures.
Based on the conversations I had with my participants, I know that it is crucial that I
continue to develop relationships and make personal connections with my students. Each of the
participants fondly shared with me vivid elementary school experiences, which proves that,
beginning at a young age, forging positive relationships with students can have far reaching
effects. With the overwhelming pressure on test scores, data, and student performance, finding
the time to have conversations with students beyond the curriculum can be a difficult task.
Although daunting at first, these conversations can have a meaningful impact on the students
which can eventually make teaching and learning a less daunting undertaking.
Based on the findings, I know that I also need to continue to critically reflect on the
things I say and do in class. Although the curricular decisions I make are well-meaning, I need to
ensure that I continuously reflect on my content knowledge and the quality of my instruction. I
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need to be cognizant of how my students respond to the information and to the effectiveness of
my delivery of it, and then I need to adjust my teaching accordingly. In the second interview,
Dennis explained that his core knowledge of history was established in elementary school but
built on in later years. For this reason, it is essential that the lessons that I and other elementary
school teachers teach be truthful, unbiased, and high quality.
I cannot speak with authority about the high school curriculum other than what I heard
first-hand from my participants or experienced myself when I was in school, but I am wellversed in the elementary school Social Studies curriculum across grade levels. Students at an
early age begin learning about prominent Black figures such as Harriet Tubman, Frederick
Douglass, and Rosa Parks, but they are often taught about them in isolation, out of context, and
at a time that coincides with Black History Month. Aside from a handful of legendary Black
individuals, students are given the impression that most American heroes were White, and that
White people are responsible for the founding, exploration, and settlement of America. This
minimalization of Black people’s contributions to American history results in some students
believing that there are very few Black individuals that resist White supremacy to stand for
justice. In addition to expanding the bounded list of Black historical figures about whom students
are taught in school, students need to recognize that ordinary people can also be heroes. Black
people who are subjected to racist remarks and racists acts but have the courage to stand up and
speak out about these injustices can also be considered heroes. Anytime anyone makes a
sacrifice or takes a risk to do what is morally right for the greater good, they are exhibiting
heroism. Heroes do what is right without the expectation of receiving anything in return, and
many “heroes” go unrecognized for the very reason that they are everyday individuals who
recognize injustices, bring them to light, and demand that something be done about them.
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This type of curriculum caters to White students, leaving students of color at a
disadvantage. Paris and Alim (2017) best explained the need for a more equitable curriculum
when they stated that,
Beginning with this understanding – an understanding fought for across the centuries
allows us to see the fallacy of measuring ourselves and the young people in our
communities solely against White middle-class norms of knowing and being that
continue to dominate notions of educational achievement. (p. 2).
Furthermore, elementary school students have limited exposure to the term slavery. Slavery is
taught in conjunction with the Civil War and Southern plantations and is “cleaned up” to make it
less contemptable and to minimize the struggles of enslaved people. King (2017) suggested that,
“The curriculum will need to balance narratives of victimhood, oppression, perseverance, and
resistance, but unlike current renditions of the curriculum, it should contextualize issues that
connect with the present” (p. 17).
School should be a place where each student is celebrated and a place where students
learn, grow, and thrive. Students should be able to find connections between themselves and the
curriculum and themselves and others. As Kincheloe (2008) stated, “Understanding that
schooling should ground itself on a transformative vision of the society, we want to construct
rather than simply reinforce the social arrangements of the status quo” (p. 60). In order to break
away from the social arrangements present in society today, students need to be exposed to two
things: the truth and everyday individuals who are fighting for justice. I contend that
incorporating culturally sustaining pedagogy will help balance the curriculum and foster cultural
equality which is missing in schools today. By doing this, students-specifically those of colorwill begin to gain a better understanding of their cultural, racial, and ethnic identity, an identity
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that is too often disregarded in the current curriculum. This type of cultural sustaining pedagogy
focuses on decentering the White gaze. Not only will the practices be valued, but they will also
be sustained. Paris and Alim (2017) made clear that, “Instead of being oppressive, homogenizing
forces, CSP asks us to reimagine schools as sites where diverse, heterogeneous practices are not
only valued but sustained” (p. 3). This will allow students to learn more about their own heritage
as well as the heritages of others. It will help students develop a deeper understanding of and
appreciation for themselves and others and foster compassion and tolerance.
Implications for Future Research
The work that I have done has already been shared with my third-grade colleagues and
administrators. Although the administrators listen to what I share, nod their heads in agreement,
and praise me for the “good work” I am doing, they never pursue further conversations with me.
I do not believe that they fully buy into the changes that are needed for Black males and other
students of color to succeed. This is evident in this year’s “back to business” attitude which
includes data meetings, district assessments, vertical alignment, and standardized testing. The
current mindset is that, “…the only way to measure a child’s knowledge is through prepackaged
high-stakes state tests, the results of which undermine teachers’ autotomy, de-professionalize the
teaching field, and leave dark children in the crosshairs of projected inferiority” (Love, 2019, p.
101- 102). We have been indoctrinated to believe that by analyzing data, we can better
understand our students and personalize instruction to meet their individual needs, yet in none of
our discussions have we ever looked at the breakdown of how different subgroups perform in
comparison to others. Love (2019) believes that schools need abolitionist teachers who can tear
down the old ways of viewing education and establish new approaches to the educational system
that work for everyone.
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Regardless of the mindset of others, I plan to continue to implement what I know to be
the best practices in my classroom. Each day, I will “check my biases at the door,” respect and
honor my students’ individualities, and strive to provide a high caliber, equal education for all of
my students regardless of their culture, gender, or race. I will continue to share my ideas with my
colleagues and the administration and speak out against the unjust treatment of others. I will seek
out opportunities to make positive changes in the educational experiences of all students.
The participants in my study were a unique cross section of the Black male population in
that they do not typify most people’s perceptions of them. Instead, they were all successful in the
classroom, participated in extra curricular activities, and planned to attend college. Their school
experiences, however, were not completely positive. They expressed some discontent with either
the curriculum, teachers, and discipline policies or all of them. If these highly successful students
had some negative experiences throughout their schooling, it is important to consider what might
it mean for the students who are not able to make connections with their teachers, are not
considered “good kids,” and do not have sports and writing as an outlet. One implication of this
student is that future research is needed to explore the school experiences of less academically
successful Black males in order to see if their thoughts and suggestions differ from the
participants in this study.
I remained in touch with my three participants throughout the coding and analysis
process to seek clarification for any questions I had. Johnny Cage, Dennis, and Marcus expressed
their gratitude to me for incorporating their opinions and suggestions into my work. I plan to
share with them the results of my research, and I hope that their input in this study will be
another source of pride for them. Although I know this study has its limitations due to the small
sample size and the unique population of participants, I feel as though the information I gained
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will help me to become a better educator. Over the course of this doctoral program, I have grown
exponentially as a student and as a person, but I know that unlearning fallacies and relearning
truths is an ongoing process that will not stop with me when my coursework does.
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EPILOGUE
The Ongoing Enlightenment of the Nice White Lady
Throughout the process of writing this dissertation, I have gone through cycles of
unlearning information that I thought I knew to be true and relearning accurate and truthful
information. I am a recovering nice White lady who is continuing to recover by listening to and
learning from those who possess knowledge about areas in which I lack. At the beginning of this
writing process, I believed myself to be well-informed about the educational needs of Black
males and their experiences with the curriculum. I felt confident in my ability to speak and write
on their behalf because of my personal connections to the Black community. My circle of friends
throughout high school was largely Black; I’ve taught in a predominately Black school for the
past eight years; My boyfriend of seven years is Black. What I soon realized is that, despite my
interactions with the Black community, it is impossible for me to escape my White privilege
identity and to write honestly, with humility, and free of bias about social injustices which I have
not experienced. I understand now that I will never be able to truly empathize with someone who
is different from me because our life experiences are not the same. Lalami (2019) stated, “It’s not
as if you can give a prescription to a writer: Take two teaspoons of empathy, a drop of
research.” My impassioned pleas to revamp the curriculum do not hold water without the
counterstories of Black males who have experienced discrimination first-hand.
Conducting the interviews was an illuminating experience for me. Even at a young age,
the participants in my study were cognizant of the flaws in the educational systems, biases in the
teachers, and barriers and challenges Black males face and must overcome. This is a realization I
did not come to until I was in my late twenties as a doctoral student, and I am continuing to
unfold more layers of understanding every day.
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Even more illuminating to me has been the feedback I was given during each of my
defenses and the ongoing advice I have received from my doctoral advisor, Dr. Ross. Each
defense and each set of revisions has elucidated for me how basic my understanding of White
privilege and the educational needs of Black males are, but I am receptive to new ideas and
willing to accept that my understanding of the topic is limited. After each new learning, I
discussed the information with colleagues and consulted with Black individuals about their
experiences. Self-reflection, however, has been the most fundamental component of my writing
process. I have reflected back on times when I made racist remarks, acted in prejudicial ways,
and formed opinions based on widely held stereotypes. At first, I felt guilt about how I made
others feel. I have since learned that guilt only shifts the focus to me from those who were
shamed by what I said or did. Continuing to challenge White supremacy is something that I
struggle with often. There are times that I still find myself thinking in a closeminded way or
acting in a way based on false assumptions. My own struggles are compounded by the fact that
not only does society in general continue to spread lies, make racist remarks, and demonstrate
hatred towards those non-White, but so do the people that I come in contact with on a regular
basis. This is an ongoing problem that I will continue to be confronted with and need to work
through for the rest of my life as racism will never come to an end. As difficult as it is for me to
challenge the racist ways of the world, I know that it is even more difficult to be Black in a racist
world.
As a nice White lady, I have had to continually remind myself that the focus of this
dissertation is not on me and what I have done in the past, but on the changes I can make and
actions I take in the future. I know that my ongoing journey nice White lady does not end here.
As an educator of Black males and other students of color, I must continue to be aware of my
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biases, continue to be open to new understandings, and continue to accept that there is always
more for me to learn.
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APPENDIX A
INFORMED CONSENT

Informed Consent
for
Counter Stories of High School Black Males and Their Experiences of The Mainstream
Curricula
I am Nicole Turner, a graduate student at Georgia Southern University, and I am conducting a
study on counter stories of high school Black males and their experiences of the mainstream
curricula.
The purpose of my research is to explore how high school Black males’ experiences of the
curriculum can be used to inform myself and others to develop a culturally sustaining pedagogy.
Your participation in this research will include two one-on-one interviews in which you will
provide your personal experiences of schooling and respond to other curriculum related
questions. The interviews will be scheduled to take place on two separate dates at times and
places, which are convenient for you. All interviews will take place through Zoom.
You do not have to participate in this research, and you can stop whenever you want. There is the
potential risk that a question(s) may arise that you may not feel comfortable answering, in which
case you have the right to decline to answer any such questions. All of your answers will be kept
secure, and a pseudonym will be used in place of your real name.
Each of the interviews will last no longer than one and a half hour. Interviews will be conducted
through Zoom. We are careful to ensure that the information you voluntarily provides us is as
secure as possible; however, you must be aware that transmissions over the internet cannot be
guaranteed to be completely secured. Your confidentiality will be maintained to the degree
permitted by the technology being used. You will be subject to the privacy policy of Zoom. If
permission is granted, each interview will be recorded and kept secure at all times. If you agree
to be part of the study, my associate will provide you with my contact information if you wish to
contact me to schedule a meeting. If you are uncomfortable with this option, communication
regarding scheduling the Zoom meeting will be done through my associate.
One benefit to you as a participant is that you will be given the opportunity to share your ideas
and to add to the literature about a topic in which your voices are seldomly included. A benefit to
society includes hearing suggestions and ideas from Black males that could potentially influence
the way Black males are viewed in the classroom. This research will also help me grow as an
educator who teaches predominately Black students.
After interviews are collected and transcripts are typed, they will be stored securely on a flash
drive, and printed copies will be secured in a locked case to which only I will have a key. I will
be the only person who will have access to your information. The data will be maintained for the
duration of the research and after three years it will be discarded. Deidentified or coded data
from this study may be placed in a publicly available repository for study validation and further
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research. You will not be identified by name in the data set or any reports using information
obtained from this study, and your confidentiality as a participant in this study will remain
secure. Subsequent uses of records and data will be subject to standard data use policies which
protect the anonymity of individuals and institutions.
You have the right to ask questions and have those questions answered. If you have questions
about this study, please contact either my faculty advisor or me using the information located at
the end of this informed consent. For questions concerning your rights as a research participant,
contact Georgia Southern University Institutional Review Board at 912-478-5465 or
irb@georgiasouthern.edu.
There is no compensation for this study.
There is no penalty for deciding not to participate in the study. You may decide at any time you
don’t want to participate further and may withdraw without penalty or retribution.
All information will be treated confidentially. There is one exception to confidentiality that we
need to make you aware of. In certain research studies, it is our ethical responsibility to report
situations of child or elder abuse, child or elder neglect, or any life-threatening situation to
appropriate authorities. However, we are not seeking this type of information in our study, nor
will you be asked questions about these issues.
You will be given a copy of this consent form to keep for your records. This project has been
reviewed and approved by the GS Institutional Review Board under tracking number H21382.
Title of Project: Counter Stories of High School Black Males and Their Experiences of The
Mainstream Curricula
Principal Investigator: (Nicole Turner, 770-601-8465, kt03285@georgiasouthern.edu)
Research Advisor: (Sabrina Ross, sross@georgiasouthern.edu)
If you consent to participate in this research study and to the terms above, please sign your name
below by either printing the document or by using Adobe Digital ID signature.
______________________________________
Participant Signature

Date

I, the undersigned, verify that the above informed consent procedure has been followed.
______________________________________
Investigator Signature

Date
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APPENDIX B
MINOR’S ASSENT
Hello,
I am Nicole Turner, a graduate student at Georgia Southern University, and I am
conducting a study on counter stories of high school Black males and their experiences of the
mainstream curricula.
The purpose of my research is to explore how high school Black males’
experiences of the curriculum can be used to inform myself and others to develop a culturally
sustaining pedagogy. Your participation in this research will include two one-on-one interviews
in which you will provide your personal experiences of schooling and respond to other
curriculum related questions. The interviews will be scheduled for two separate dates through
Zoom at a time that is convenient for you. Each interview will last no longer than one and a half
hours. We are careful to ensure that the information you voluntarily provide to us is as secure as
possible; however, you must be aware that transmissions over the internet cannot be guaranteed
to be completely secure. Your confidentiality will be maintained to the degree permitted by the
technology being used. You will be subject to the privacy policy of Zoom.
Your participation in this research is optional, and if you do choose to participate
in it, you can stop whenever you want. There is the possibility that a question may arise that you
may not feel comfortable answering, in which case you have the right to decline to answer any
questions you don’t feel comfortable answering. All of your answers will be kept secure, and a
pseudonym will be used in place of your real name. If permission is granted, each interview will
be recorded and kept secure at all times.
One benefit to you as a participant is that you will be given the opportunity to share your
ideas and to add to the literature about a topic in which your voice is seldomly included. A
benefit to society includes hearing suggestions and ideas from you and other Black males that
could potentially influence the way Black males are viewed in the classroom. This research will
also help me grow as an educator who teaches predominately Black students.
If you or your parent/guardian has any questions about this form or the project,
please contact me at kt03285@georgiasouthern.edu or my advisor Dr. Sabrina Ross at
sross@georgiasouthern.edu. Thank you!
If you understand the information above and want to be a part of the project,
please sign your name below by either printing the document or by using Adobe Digital ID
signature.
Yes, I will participate in this project:
_______________________________________________
Participant’s Name:
______________________________________________________________
Investigator’s Signature:
___________________________________________________________
Date: _____________________
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APPENFDIX C
INITIAL INTERVIEW QUESTIONS
Interview Questions
1. Tell me about the hobbies you enjoy outside of school.
2. How long have you been a student in this county?
3. Have long have you been in this cluster of schools?
4. Describe a recent success you have had in school.
5. What is the earliest memory you have of school?
a. Do you consider this memory positive or negative, and why?
6. Did/Do you have a favorite teacher in school?
a. If so, tell me what makes this teacher your favorite?
7. Did/Do you have a favorite class in school?
a. If so, what makes this class your favorite?
8. Describe a positive experience you have had with a teacher and/or administrator.
a. Can you recall a negative experience?
b. What was the biggest difference between the two experiences?
9. How would you describe your current teachers’ attitudes toward teaching?
10. Is there a teaching approach or method of teaching that your respond to best?
a. If so, what is that approach, and why does it best suit you?
11. Is there a teaching approach or method of teaching that you do not respond well to?
a. If so, what is that approach, and why does it not suit you?
12. How do you learn best as a student, and do your teachers teach in a way that tailors to your
needs?
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13. Out of all the classes you have taken in high school, which one(s) have you found to be most
beneficial, and why?
a. Which have been least beneficial, and why?
14. Have any of the classes had a significant impact on you personally?
a. If you are comfortable sharing, would please describe in what way(s) you were personally
impacted?
15. Describe what make a class meaningful to you.
a. Describe what makes a class meaningless.
16. To what do you attribute your interest in a class?
a. Is it the teacher, the content or both?
17. Do you object to any of the classes being taught in school?
a. Do you object to any of the content that is taught?
18. What do you think you should be learning about/taught in school?
a. Should schools offer more content-based classes or electives?
19. Are there any classes you would like to see offered that are not?
a. Is there any content which you feel needs to be included but isn’t?
20. Are there any factors you believe would promote student engagement?
a. Are there any factors you believe would increase student achievement?
21. If you could give your teachers one piece of advice, what would it be?
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APPENDIX D
RESPONSES TO FIRST INTERVIEW QUESTIONS
Interview One – Johnny Cage (Participant One)
Researcher
All right. So first, tell me about the hobbies you enjoy outside of school.
Johnny Cage
Most of the hobbies I enjoy out of school, I was an athlete, so basketball was probably one of the
most like the one that took most of my time. Other than that, I like listening to music. I like I like
producing music. I make beats sometimes as well. And I pretty much always had an extra
extracurricular to take my mind off of school whenever I got out of school. So basketball and
most music was like key.
Researcher
How long were you a student in ------- County?
Johnny Cage
My whole life, my whole 12 years was in ------- County public school.
Researcher
And then what about the ------ Cluster?
Johnny Cage
My whole life.
Researcher
So, describe a and I know that you have just graduated, but describe a recent success you have
had in school or when you were in school.
Johnny Cage
When I was in school, I mean, right now at least, probably the best is getting through the last
year. You know, that whole I guess it was more or less because of the pandemic, of course.
Yeah, definitely getting past the last year of school that I feel like that was an accomplishment
because I know a lot of people that didn't. So, yeah, definitely. That's probably it.
Researcher
What is the earliest memory you have of school?
Johnny Cage
Earliest memory. Probably kindergarten, probably probably kindergarten, more than likely. I
remember kindergarten pretty pretty I mean, that's probably like the most when people kind of
like your first interaction with other people. Besides, unless you want the preschool and you
were just that interactive. I wasn't really interactive in preschool, I know in kindergarten it's
when I was like a lot more outgoing. I talk to more people. I was more sociable with my teacher.
I was I was I guess I guess I kind of got an understanding about people around me. I was I was
less afraid of things that it I was pretty that was my first like, I remember that pretty well.
Researcher
Do you think or do you consider this memory positive?
Johnny Cage
Oh yeah. Yeah, yeah. I mean, any time. I mean that that was a good, good time. Yeah oh yeah.
Researcher
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Did you have a favorite teacher in school? And if so, tell me what makes this teacher your
favorite.
Johnny Cage
Yes, ma'am. I had a favorite teacher. My favorite teacher of all time was probably my sixth grade
math teacher, Miss -------. She she was my favorite teacher, probably just because of just how
she went about teaching. I was more or less like, you know, I was I wasn't a problem kid,
anything like that. I was definitely talkative. And she would take that and she would pretty much
spin it. And she would pretty much use my my communication issues and use it basically to fuel
into, I guess whatever she was talking about that day and that helped a lot, then instead of
sending me to the office and sending me to another somebody for discipline, she would do it and
I would flip it and I could I would get the lesson with that. We'd still be talking things like this. It
definitely was her.
Researcher
And then did or do you have a favorite class in school?
Johnny Cage
My favorite class in school probably was math. I like math a lot and language arts a lot. I like I
like reading and reading comprehension. I like reading and writing a lot. And in math was one of
my favorites because of it never changes. I never really had to, and it came pretty easy once
people listen to somebody teaches you to do something, just do it. So, it was never really
difficult. Language rights always came with it's you know, people were they were they were
judging what you wrote about social studies came with it was just history science was just
history, math everything was *snapping*.
Researcher
That's what I teach now. So, I understand it. Describe a positive experience you have had with a
teacher and or an administrator. So, a positive experience with them.
Johnny Cage
Positive experience I've had with a teacher. I've had plenty. The teachers probably the one I
remember the most right now is my my senior year, Miss --------, my language arts teacher. She
was just really, really, really, really impactful. Like she, the things we were study and I know she
differed off of the lesson a couple of times. And the things we would study, she would get a lot
more into than the other teachers did. So that that made her a lot more appealing and a lot more. I
went to her a lot more when it came to certain stuff and in as far as administrators. I mean, I had
a couple I mean, I was really I was cool with all of my administrators, I really I can't pinpoint a
specific time where we was just like you know, I was it was just me and him and me and the
other engaging, but we never really had any issues. I mean.
Researcher
Can you recall a negative experience?
Johnny Cage
With a teacher or an administrator?
Researcher
And/or either one.
Johnny Cage
Got you. Probably my first negative experience with an administrator was getting in trouble. It
was my fault though, but. It was negative just because of the way it was handled. But being my
younger self, I wanted it to be handled a different way.
Researcher
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So, can you elaborate on that? So, what what how did you get or what the punishment did they
give?
Johnny Cage
So basically, my first referral in school was because I had I used to wear a hair garment, my hair,
used to be shorter, and so I used to wear this hair garment called a durag and we was not
supposed to wear it on campus. And so I used to wear wear my hoodie. Now I really, I didn't see
administrators at my table when I used to go to school really. So, I used to do that. And one time
I did see it was a you know, *snaps* it wasn't really no warning, but it was more or less like, you
know, I see you. I feel I felt more or less like, OK, you kind of you kind of showing it was like,
all right, you're the test dummy, basically, like
Researcher
Yeah
Johnny Cage
I'm going to basically to do this to you and make sure nobody else do it type thing. So that I
really that wasn't I didn't like that at all. I knew I knew what that was. So, you know that that was
it.
Researcher
So basically, you made an example of.
Johnny Cage
Exactly exactly what the lack of better words, like of better words.
Researcher
And this I'm going to kind of refer back to this past year, so how would you describe your senior
year teachers attitudes towards teaching?
Johnny Cage
OK, let's think. My language arts teacher that was Miss ------, she was she was really I mean, that
was great. That was a great I had her two years in a row. That was a great experience. I have
nothing bad to say, Math was I honestly, if I'm being honest, I can't I can't say I'm pretty biased
because I was in dual enrollment as I was since I was in school and in high school. And so, two
of them I had you know language arts in and the science class here and both of those were they
were perfectly fine, they were.
Researcher
And so, with dual enrollment and with your high school classes, could you tell a difference in the
approach of the teachers or how they did it?
Johnny Cage
Oh yeah. Because when so it was like, so when you are a senior you always get those teachers
that tell you when you're in school, I mean, when you're in college you know, this isn't going to
slide. And so, when you have you have both of the same like you doing both at the same time,
you can really see, like, OK, you know, when you're in high school, you can definitely get away
with a lot. Like I would, I ain't gonna lie I'm out of school now, I used to four or five weeks turn
in an assignment and then I would just ask you know, are you still taking this? And they would
be like yeah. And in college, you know that's real. They're on you. And they're going to be I
mean, unless they just don't care if you show that you have an interest in the class, they're going
to be on you about doing your work. And in high school, I mean, they're going to be on you, but
you can basically choose whether or whether it's not so.
Researcher
Is there a teaching approach or a method of teaching that you respond to best?
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Johnny Cage
Um. Uh. As long as the teacher like, can I like the way the teacher is able to listen. Cause I feel
like some students, their questions or what they have difficulties on might be a little bit deeper
than what the teacher may think. And a lot of times, teachers, they like they like to *snaps*
they'll tell you, like, OK, I want you this, I want you to do this, and I want you to do this. And
most of the time the normal common mistakes that other students have and sometimes the other
students don't have those mistakes. They have other things that are wrong. Or they might they
might have like a difficulty with something else. And the teachers really don't. Sometimes some
teachers do. Sometimes teachers don't. They don't take the time to realize that or like actually get
into, like, the student to see, like, OK, what's wrong with or what do you not understand or
whatever, you know? So, I like when, you know, not when they're like right next to you, of
course, because if you don't need it, you don't need it.
Johnny Cage
But definitely if you if you have an issue, I like that when a teacher goes into debt like. Really,
really corrects that issue. This allows you to sometimes they just scratch the surface if a student
has a question, and they'll go over the question and it'll just be like the baseline answer and that
student wants the teacher to go into depth. He doesn't want that teacher to just scrape the surface.
He wants to know like give me an actual explanation. I want to know how it is, where, you
know, so I know at least that's how it was for me. I want to know exactly how stuff goes so I
don't get confused. And so, when a teacher is not able to give me step by step how this goes, why
I'm doing it, what I'm doing it for, I get confused. And so, you know, that that was just me
though.
Researcher
That's understandable. Is there and I guess the opposite of that. So is there a teaching approach or
method of teaching that you would not respond to well? And like thinking about do you work
best with just lectures or or hands on visuals things like that? What approach does not sit well
with you?
Johnny Cage
Lectures, lectures, lectures, hands on is is great. I mean, I'm a hands-on guy. Hands on is
basically I learn. But lectures and like and things like that I feel like it's a little bit because
lectures is how like the pandemic basically showed everybody, you can't do online school. It was
basically all lectures and all online. And that's one way I can't I really I can't learn because I need
to I need to be hands on face to face, because that's I mean, really, I don't study a lot as long as
I'm in class because when I'm in class, I'm paying attention, I'm engaged, and most of the time I
retain information it's it's really only like when is lecturing and I have to pay attention for a long,
long, extensive period of time where it's like, OK, it's not going to stick with me unless I go and
like review it some more or I have a chance to keep on and keep on seeing it. It's not going to
stick with me.
Researcher
And do you feel like the your high school teachers basically throughout your whole high school
experience, do you think that they really taught to the way they approach that you learn best with
hands on, or do you think that they are more so focused on lectures?
Johnny Cage
It was a mix. It was it just they really depended on the teacher. It was a lot of teachers where
everything was hands on. They wanted you to they, the teacher was a hands-on learner, so they
understood what it took for a student to be hands on. So that's how they engage with their
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students. And so, and vice versa, if a teacher is not a hands-on learner and they like to lecture and
talk, then they'll they're going to give the students that, you know, a lot. Some some people, they
they can do that. Some people can't. So.
Researcher
We had already talked about that. Alright out of all the classes, classes you have taken in high
school, which ones have you found to be the most beneficial and why?
Johnny Cage
Math and literature, math and literature. History, if feel like history you can know if you want to
know that. I mean, everything is here. Everything is I mean; you can research whatever you want
to if you want to know what you're going to find out. Science, unless you go out into the field for
that, I really don't feel any need. It's like like certain stuff, with weather, things like, you know,
necessary you know. But science, I definitely don't think, but language arts and math being able
to speak clearly, write clearly, know different vocabulary words, being able to add, multiply,
subtract and divide quickly. You know, that's that's all things that people that you know, you
need on a daily basis, regardless if you see it or not you need that on a daily basis.
Researcher
I wish my third graders would do that.
Johnny Cage
That's one thing you got to know. I'm glad I'm glad took language, language arts I'm glad I took
it seriously because people that don't take it seriously normally don't speak well. And like, I pride
myself on the way that I talk because I talk to a various people because I like that.
Researcher
And then so out of all of them, I know you said more on science and social studies, but is there a
specific class that was least beneficial?
Johnny Cage
Um. I'm not I can't say because, I mean, social studies, why I say it was it was it wasn't beneficial
to me. Social studies would probably the the weakest link for sure, because science encompasses
like I feel like science definitely you need to know know climate weather, you know, stars. I
mean, even things you question you know science most of the time, answers it. History. I feel
like you can I mean; you really can get that information. If you want to do it or if you need to
you know.
Researcher
Have any the classes, again, that you took in high school had a significant impact on you
personally, and if you feel comfortable sharing, would you please describe in the ways you were
personally impacted?
Johnny Cage
Language arts, language arts, because, I mean, when you know how to when you are given the
tools to write. And I mean, they give you an especially in a school in the school district I was in,
and they gave me the tools to be able to write whatever I was writing narratives in fourth grade
and poems in third. So, like, we it gives you another outlet, like writing and stuff like that, and
you're actually good at it. That helps you personally, because, I mean, I know there's been plenty
of times I've had a situation in my life I couldn't go and talk to somebody and I go and write.
Johnny Cage
And if I don't if I didn't know how to write then that would be an issue, but I know how to do.
And so, I would be able to get those feelings off in whatever way I could, writing a poem,
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writing a story, writing a song, whatever it was, I was able to write my way up out of it most of
the time.
Johnny Cage
And so.
Researcher
Do you think those classes had an impact on you being able to write and produce music?
Johnny Cage
Kind of, you know, music, music, it was like, I like beats. I know I can write a song and I've
written songs for beats for different and things like that. But I'm more or less like maybe I'm
heavy on like the behind the music type. I like the engineering and the producing portion of it.
Writing is cool. I have friends that write, and I've written of course. But writing over music is
difficult it's real real it's really, really difficult, you know. And so, writing a poem is a lot easier if
you if you write a stanza, you can get everything you need out right there rather than writing a
whole song and having, you know, you can be stuck on a verse for hours. And I've been stuck on
verses for hours and nah. And so, I'm writing in music is easy, but I'd rather sit there and write a
poem or write like something that I feel like poems are real real meaningful.
Researcher
Describe what makes a class meaningful to you.
Johnny Cage
When uh when the teach, I mean a meaningful classes to me. I mean a meaningful class to me
mean like a teacher is really, really engaged for each of the students. Like when the teacher like
actually engages, talks to, and knows their students, you know, of course there is going to be
students that don't want to be known. But when when the teacher goes out of the way to show
that, you know, I want to be not just to teach to you in your life, those are always the best classes
because you have a deeper relationship with the teacher than even you realize at that time. You
know, I mean, my language teacher. Yes, she was as a teacher at the same time. I know to this
day I can go there and talk about whatever I want, you know, and when you know that it has a
way, way deep impact on you to just school at that point. And so, yeah, I have some teachers that
went out their way to tell me, you know, I'm strictly your teacher, you know, after this year, I
don't want to see you, you know, and that's perfectly fine. I'm the same way. But I've also had
teachers when they done came to me and said look, I want to help you learn whatever you need
to do and also whatever you want and whatever's going on with you, I want to be there for you as
well. And those like the those are the best teachers for sure.
Researcher
And then what is the opposite of that, what makes a class meaningless?
Johnny Cage
Uh. It's a good question. I'm not going to say anything really makes it a class meaningless. If
you're there, I'm going to do the work. You know, I don't think anything really is meaningless.
But I will say you can be uninterested. I can be. I mean, it's going to be stuff I'm going to have to
learn. But I can definitely say I've been sitting there, and I haven't been there, like for myself.
I've been there mentally because I have to retain information and learn. But as far as myself
being, I'm just there learning and as you know. And that's really it.
Researcher
What do you attribute your interest in a class? What makes a class interesting to you? And again,
is that the teacher, the content or both?
Johnny Cage
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Both, both because I've had I've had amazing teachers teach boring classes. And I've had terrible
teachers teach things I want to know. And so it is really just it really just depends on the
atmosphere. You know, I've had, I remember my first time learning really the only reason I
remember space like space and like science like the stars and things like that is because of the
teacher. And I was like just made it to class while the like the content was interesting, the
teacher, she would break she would bring in studies of the Earth. She would bring in Venus.
Should would bring in Uranus. We would we would build all the planets. We would build the
stars. It was just different things she did to like to engage with us. And so that was a good.
Researcher
Do you object to any of the classes being taught in school?
Johnny Cage
Uh... No.
Researcher
OK. Do you object to any of the content that's taught in schools.
Johnny Cage
Not yet. Not yet.
Researcher
Do you believe that the content that is taught is represented accurately? More so I guess, because
you talked about such as being the weakest link, so do you think that the information taught in
social studies is represented accurately?
Johnny Cage
It's most of the time represented accurately but is not completely taught. And so, and that's like,
that's like the the biggest thing for me, like when I'm able to if I can if I can contradict what
you're saying and you're supposed to be my teacher, I don't want to learn, you know, like I feel
like.
Researcher
Can you give an example of that?
Johnny Cage
So, OK. I was in 10th grade when I found out Martin Luther King didn't die on impact of a
gunshot, and my teacher was arguing with me that he died on impact of a gunshot. And I was
like, I can rebuke everything, I can rebuke everything you say. And at that time, I was like, I
don't really want to learn from you, if that's that's your that's your history. You know what I'm
saying because I know that's incorrect, you know, and I feel like where that that was it wasn't it
didn't lie to us about that. Yes, he was shot. Yes, he technically died on impact they say, that's
not the case, though. And so, you know, things like that it was different things like that too.
Researcher
And do you think that that is more so of the lack of knowledge of the teachers or the lack of the
information that is provided within the content that they're supposed to be teaching?
Johnny Cage
I feel like it's it's both. I mean, of course, the teachers should know, but I mean, the schools, they
make it. I know they they tell yall what to teach, you know, and they really don't want you to go
off course. And I'm not going to, that's yall's job. So, it's not my place to tell the truth. But yeah,
definitely.
Researcher
And continuing with that. Now, do you feel as though it should be changed, like especially with
that one particular instance, I'm sure that there are they’re others that you can I mean, that you've
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experienced where you feel like the information was not accurately or not the whole information
was not presented or the whole situation or things like that?
Johnny Cage
Well, I never after that incident, honestly, I never bought another, I never really said if I if I felt
that something was inaccurate, I just would look it up. And if I was correct, I will keep my
mouth shut. And if I wasn't, I'll keep my mouth shut. You know, that really that really kind of cut
me off my whole like my whole OK, I'm going to argue with teachers now. Nah, I'm not. But
yeah, I mean.
Researcher
And have you had, like, when you were in dual enrollment or even now have you had a history
class yet that you've taken? And do you think that it's different as a college standpoint than high
school?
Johnny Cage
Well, this summer, I took an African Diaspora class,
Researcher
OK.
Johnny Cage
And so that that that was a lot different. That was a lot different because they they that was the
main focus. And so, I, I mean, of course that was cool, and I enjoyed it, but I wasn't my motive I
wasn't wanting more or less wanting to know, I mean, they had accurate information, but it was
only African-American, and I want to know every everything, you know.
Johnny Cage
So, I mean, African information, of course, a lot of it is misconstrued, but it's a lot of other things
that is not about African American history that was misconstrued as well. And so, you know, you
can argue you can argue on both sides. And so, I just try to do, while I was it was good to be in
that class, I know it's a lot more than I want to learn. And I haven't been told or told the truth
about this stuff.
Researcher
What do you think you should be learning about or taught in school?
Johnny Cage
Money, money. Probably the easiest thing to go through is money. I mean, in most of the time,
nobody knows how to really use it as like how it is supposed to be used. I mean, I know why I
can't really say I've been put into it. It's cryptocurrency and stuff in my house. So, I've been
introduced to a lot more stuff, but I know for a lot of my peers, I mean, nobody really tells them
about money because you don't really, I really don't know why. Honestly, I don't know why. I
took, I took a course in in high school that I was supposed to take, I forgot what it was, I forgot
what it was called. But it was for it was a money class that was supposed to teach us how to
invest and things like that. Unfortunately, I wasn't I wasn't able to take it. So, I'm not able to give
you, like, the content of the course because of dual enrollment, but that probably needs to be
implemented very, very quickly in the school because I mean, money, losing money, not
knowing how to use it as a tool and not a necessity. I mean, I think that needs to be kind of
taught definitely because people think they need it, it's not needed.
Researcher
And then do you think that schools should offer more content-based classes or electives?
Johnny Cage
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Content content-based content-based classes. I think the content needs to be needs to be, not
changed, but I think it needs to be, it needs to be upgraded. But definitely content.
Researcher
And when you say upgraded, what do you mean?
Johnny Cage
Like, OK, like with electives, you mean like they choose? Right?
Researcher
Right.
Johnny Cage
OK, so when it comes to, I feel like we should have like I feel like if if you want to do science
you should choose. Like I don't want to do physics because I'm not going to use it. I feel like that
should be a choice. Like, OK, if I'm going to do science, I'm going to choose the ones I'm going
to do. I want to do biology, chemistry, this and that, because, I mean, it's no use in having useless
information.
Johnny Cage
I forgot everything I did in physics after the first year, you know, so I feel like that happens to a
lot of people. And if we had if we had a kind of like way of making the content like an elective,
being able to choose what you want to learn, it would it would allow the students to if would
give them it would give them a lot more control and they probably enjoy their class and their
school years more because they're learning content they actually want to learn.
Johnny Cage
It'll be easier for them. When you're forced to learn, content is forced, I mean it's hard to learn it
because no one they weren't given a choice. I mean, of course, like like I say, language arts and
math, you have to know that because you have to know how to talk, you have to know how to
write, you have to add and things like that. But when it comes to social studies and science, I feel
like you should be able to choose. I feel like social studies and science particularly should be
electives. I feel like those two should be or at least they should have an elective system where
you can pick and choose what part you want to learn. And so that's how I feel about that.
Researcher
And then, I know you talked about so are there any classes you would like to see offered that are
not so just more so of the money?
Johnny Cage
Yeah, definitely. Definitely more money classes. Definitely more money classes. And probably
money classes and just mental health class mental health classes. I mean a lot of people I mean,
high school being kids in general, nowadays, mental health is just terrible. Just cause of social
media. So, if they had a class strictly for people that may struggle or kind of struggle or whatever
the case may be with social anxiety or mental issues, but that would be that would be great great.
I mean, it would be you know, that would be incredible. There's a lot of students that go through
it on the daily that teachers don't even know. And if they had a class or even if they had, they had
a club that allowed the students to just say, if you have issues with your mental health or if you
want to talk, you know, and I know they offer it sometimes and sometimes they have like
actually like, look, you know, we see this and we are here.
Researcher
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Is there any content which you feel which you feel needs to be included, but isn't? So, I guess
within the courses that are already there.
Johnny Cage
Uh. Language arts is good, math is good. Let me, I mean if you want to implement money in
math, which I mean that probably could work. Social studies as long as they teaching it correctly.
You know, that's fine. Science is, I feel like science probably could lose some. I feel like they
don't really need to add any more. Honestly in this day science probably lose, I mean it's only a
particular I'm not going to lie there's only a particular amount of students that really enjoy that
information.
Johnny Cage
And I'm one of them, but it's a lot that don't. And when you give that information it's just a space
that's wasted.
Researcher
It's a lot.
Johnny Cage
Exactly. Like I have, I have information about science I know I don't need. But, you know, so,
you know.
Researcher
Um. Are there any factors you believe would promote student engagement?
Johnny Cage
No. No. Nah, if the student is I mean, of course, the teacher it's different ways the teacher can go
about it. If the student isn't fully engaged just by themself. I know, regardless if I want to be
there, if I don't want to be there, I'm going to listen and pay attention, because I know that's the
information I need to learn. If the teacher is not, I mean, if the student is not there to learn, it's
really nothing that the teacher can do.
Johnny Cage
I mean, you can you can't force anyone to learn. I've seen I've seen it tried and yeah.
Researcher
And do you think that there are any factors you believe that would increase student achievement?
Johnny Cage
Nothing besides more incentives. I mean, they are. That's pretty much it. And I know everything
is, I mean as I know that it was an accomplishing feeling whenever I did my work. That's really
all the achievement I needed, you know. And unless they need some type of incentive or
something like that, I mean, I'm biased, of course, because I was always doing my work, but I
mean, if they need something like that to kind of like speed them up, it would probably an
incentive. Like, look, if you if you graduate high school free Chick-fil-a cards or something like
that, you know. It would probably, you know, the graduation rates shoot up. Yeah, definitely
incentive.
Researcher
And then last question, if you could give your teachers one piece of advice, what would it be?
Johnny Cage
Just take the time to learn your students, just take the time, try to engage as much as you can,
take the time to learn your students, know which ones know which one needs more help, which
one needs more assistance, which one need more talking to which one doesn't need more talking
to, just know, because I
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mean as long as you know and you can do your your job correctly as a teacher and you can
operate like that you're pretty much good. I mean, because students are going to treat their
teacher is like what they need almost. I feel like that student that's like, oh I like that, I want to
ask them, I want to talk to you. They probably need somebody like a parent or somebody and
they're going to treat you like that you know. If a student is more standoffish, you know, they
might they might just need that space, you know, if they know want you to come in space they're
going to allow you to. So, I feel like yeah that's about it.
Researcher
Well thank you so much for taking your time out and I will speak to you soon.
Johnny Cage
Of course. Of course.
Researcher
All right. Thank you. Have a good weekend.
Johnny Cage
You as well.
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Interview One – Dennis (Participant Two)
Researcher
All right. So, first question. Tell me about some of the hobbies you enjoy outside of school.
Dennis
I play basketball, so I enjoy playing basketball and just going to the gym or going out usually go
work out with like a trainer and we'll have like group sessions with other athletes. So just being
around, like athletes and just working out and working on our games is fun. And then other than
that, getting into cybersecurity for my major in college. So, I've been applying for an internship
for that and just learning some stuff about that. And other than that, I enjoy writing and just
chillin with friends.
Researcher
And then how long, I guess, now were you a student in ------- County?
Dennis
Five years.
Researcher
Where were you before that?
Dennis
I was still pretty much in the area, but I was I was in a private school called ------. It's in ------, so
I guess it's still in ------ County. But as far as like ------, I was only there for five years.
Researcher
And then were you in the ------- cluster the whole five years?
Dennis
Technically, I was in the ------- cluster, but all five years that I was in ------- County, I went to ------, so.
Researcher
And then thinking about high school, describe a recent recent success you've had in school.
Dennis
I remember. I guess a success would be, me coming back from injury torn Patellar tendon and I
came back, and we made it to the Elite eight for basketball the same year. So that was cool.
Playing the state tournament and stuff.
Researcher
What is the earliest memory you have of school?
Dennis
Hmmm. Like of school ever?
Researcher
Ever
Dennis
I remember in, like first grade. I came to school wearing we had like a costume day, and I came
to school wearing like a Ben Ten outfit, and I had like me and my mom had, like, made it like I
didn't buy it from
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anywhere. We had like the watch that. Like, they had the like I had like we had basically just
created a whole costume and I wore it to school, and I really liked it when we made it.
Dennis
And I was like looking in the mirror and I was like, I really like this when I went to school, like
all of a sudden, I got really embarrassed and like I remember like crying when I got, like, into the
classroom and stuff and everybody was like, why are you crying? And I don't remember, like,
the whole situation, to be honest. But it was pretty it was pretty funny looking back
Researcher
At that time, it was a negative experience, but, now I guess not so much.
Dennis
Yeah, dressing up was funny, I guess.
Researcher
Right, did or do you have a favorite teacher in school?
Dennis
Yeah, I did my sophomore year, I had a teacher named Mr. ------, and she was like she was my
also my academic advisor, or my my academic coach for basketball. So, we were pretty close.
And she was always pushing me like I was like, I guess like I said, I like writing. So, she was my
language teacher and she always pushed me to, like, take the honors classes and go higher
because she saw my potential. So, like and then when she became my academic coach, like, it
was a little bit more like just like encouragement, trying to get me to push myself because she
saw how good of a writer I was.
Dennis
And so, with that, like, it made me gain a lot of respect for her because she's because she saw a
lot in me and she wanted me to be my best, so.
Researcher
And I guess I could probably tell this, but did or do you have a favorite class in school?
Dennis
Yeah, language arts
Researcher
And then is there a specific type of writing that you enjoy doing or just writing in general?
Dennis
I would say writing in general, but like. I particularly enjoy like just journaling, to be honest, like
I just like writing, like my thoughts or like. Just like Bible verses or stuff like that, like it's pretty
interesting fun for me to do. It helps me get my mind off things and stuff, so.
Researcher
Describe a positive experience you have had with a teacher and or an administrator.
Dennis
Teacher. Trying to think of a good one. So, I want to say. My junior year, there was this coach,
or he was one of the coaches on my basketball team, his name is Coach ------ and basically, I just
had a really good sophomore season playing basketball and stuff. And junior year I was about to
be like more involved with
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the varsity team. And so. So basically, like, I was kind of like. I knew everybody on the team,
but I was kind of like new still, and like I was.
Dennis
Kind of just like. I knew I had talent, but I was I had lacked certain confidence. So, my coach,
like he really like he saw the talent that I had, and he like would always encourage me and told
me, like, if I put in the work, like, I can do really great things on the court and like that always he
would always like text me like every week or check up on me like. A couple of days a week, just
making sure, like my head was straight and stuff so like that relationship was like really
important to me because it helped me stay levelheaded and realize, like.
Dennis
Kind of helped build my confidence a little bit, but I'd say that was positive and still like things
don't really go as planned because I ended up having some injuries and stuff. But just that, like
positive, like relationship really helped me get through everything. I can't really say I had a
positive experience with an administrator, so I never really, like talk to them. I feel like they
never really like. Care to like or build a relationship really
Dennis
So, it was just like as long as you're following the rules, I don't really care.
Researcher
And then can you recall a negative experience you've had with a teacher or an administrator
either or.
Dennis
Um not really, I mean, I feel like all the teachers at ------ are pretty good as far as, like my
experience with them, but I mean, if you ask somebody else, they probably say something
different. But all of my experiences were pretty good.
Researcher
How would you describe, so thinking to your high school teachers, how would you describe their
attitudes towards teaching?
Dennis
Most of the teachers that I encountered, they seemed like they enjoyed their job. It seemed like
they love just like being around kids and like teaching kids. But of course, there's always those
few kids that don't pay attention and they're rowdy and stuff. So that's when, like, we kind of see
teachers get annoyed and be like, oh, like it seems like they would rather be doing something
else at the time. But I mean, that's understandable.
Dennis
So, I mean, all my teachers seem like they enjoy themselves.
Researcher
Is there a teaching approach or a method of teaching that you respond to best?
Dennis
For me, I'm a hands-on type of person, so if a teacher like. It's important for me to have a teacher
that will. Kind of like, a good approach is, I remember my language arts teacher, well, she was
my teacher, junior and senior year, she gave out papers with questions on, like, the best way
people learn. And like, they were to ask, like, would you prefer or like when we take notes, I
have PowerPoint that you can look
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after class or if I have like put videos up or would you like me to when were reading when we
read a certain passages but we read certain passages, I'll pause and know like, go over what we
just read and then move on to the next, stuff like that, just like having a teacher like have a kind
of a hands relationship with also resources outside of class, where if you were kind of confused,
you can kind of look back at those. I thought that's a good approach.
Researcher
Is there a teaching approach or a method of teaching that you do not respond to well?
Dennis
I'd say when a teacher just like that was a PowerPoint on the screen and goes over it and just like
it doesn't really like give any context or like explain what they're talking about, they just have a
bunch of stuff on the screen and you just take notes, like sometimes taking notes and just reading
it will be fine. But like that really only helps me if I like the notes are kind of like similar to the
tests or like a quiz, because I feel like I'm not gaining really any understanding if I'm just writing
stuff down on a paper.
Researcher
And do you think that your teachers then taught in a way that tailored to your needs, or do you
think that majority of them did stick to the PowerPoint and just putting information up?
Dennis
I'd say a lot of them were pretty hands on, but like when it came to, like math classes and stuff,
I'd say like people are pretty hands on. But like I'd say, like when it came to, like, history classes
and stuff like that, teachers were just throw PowerPoints on there. I mean, to an extent, history
wasn't that bad for me because I mean, a lot of history is just taking notes and remembering it for
the test.
Dennis
But. Some for some other people I could see, like that was kind of hard for them because like a
lot of a lot more people like to know why things happened and stuff like that. So, when the
teacher just throws PowerPoints on the screen, they don't really get the context that they might
need to be successful in there. It's like it's harder for them to.
Researcher
Makes sense out of all the classes you've taken in high school. Which one have you found to be
the most beneficial in why?
Dennis
I'd either say I took a math and finance class that for the first semester was pretty beneficial
because it was mostly like we watch the videos and my teachers were like, explain like
budgeting and like how to save your money and stuff like that. But the second semester that I
kind of like I was, I started taking dual enrollment the second semester, but like towards the end
of the first semester , it became more like book work, where just like you just you're just putting
in equations and stuff, which could have helped, but like I feel like with the way the world is
now, I'm not going to be like writing stuff, like writing out equations on a piece of paper in my
car, figuring out like that. So, yes, I mean, so but I mean, it would say that class was beneficial,
and Econ was pretty beneficial just understanding how the economy works and stuff.
Researcher
Which class was the least beneficial and why?
Dennis
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Least beneficial. Certain math classes, I felt like were not really beneficial for me, but because I
don't know if I'll be like. Like geometry, basically, like I'd say, like you're not going to be
working with shapes really in the real world and stuff like that, and then. I'm not sure, like a
maybe an architect or something, and then. I'd also say. Some of my history classes were
pointless, but I mean, I guess it's good to know your history, so I can say mostly just Geometry
for me.
Researcher
And then history, knowing your history, or being pointless, following up with that, do you think
that because I know you talked about that was the main main classes that just put-up PowerPoint
and things. Do you think that the information that they presented within those history classes was
accurate?
Dennis
I'd say so, but I also think that a lot of stuff was missing in textbooks. I feel like especially like as
far as like. Black history is concerned, I'd say, like. A lot of it was just to seem like, oh, slavery
was a thing, and then Martin Luther King came and then all of a sudden slavery and then
Abraham Lincoln abolished slavery, and then slavery was done and then prejudice was
happening. And then Martin Luther King came and then he died.
Dennis
But then all of it was gone. I thought I didn't really get into much detail as far as like what
actually happened, because I feel like once that stuff was going on with, like the George Floyd
situation and stuff, I started hearing a lot more about like Black History. And I started figuring
out, finding out about like other instances of like black people getting killed, not necessarily by
the police, but just like.
Dennis
Back then, in the old days like this from like people on the street or like. I forgot exactly what
this one instance was called. I think it was in like Oklahoma. Something happened with like it
was like a. I forgot it's like it was like a town that got, like, burned up. Yeah. And like, I never
knew about that until, like and there's like a whole bunch of stuff, like a whole bunch of other
instances where like I didn't know anything about all this black history until, like, I actually
started to look into it a little bit myself. So, I'd say like with that. I'd say they definitely going
more in depth like black history, especially
Researcher
Do you think that that would be received well by your teachers like you? Can you picture your
teachers teaching that and it being received by all students the same?
Dennis
No, I actually don't. I think that some there will be some teachers that will enjoy talking about
that because I mean, that's just the type of person they might be but like other people they may
feel uncomfortable with that topic and. There's always other people with different views and
political views and stuff, so, I mean, some people will take that well. Some people may feel
uncomfortable in the moment and then once they, like, hear it they will be more receptive to it.
And there will just be people that simply don't want to understand.
Researcher
Do you think it needs to be included?
Dennis
I think it needs to be included, but I don't think that everybody will. I mean, I don't I don't think
in any situation there will be a case where everybody agrees with a certain topic, like there's
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always going to be somebody that disagrees. So, I think that it's still an important thing to hear,
and I feel like everybody should hear about it no matter if I mean, they may dislike it because I
feel like it's important for people to be empathetic and to understand other people's perspective.
Researcher
Absolutely. I agree. Have any of the classes that you've taken impacted you personally? And if
you feel comfortable sharing, would you please describe in what ways you are personally
impacted?
Dennis
I really don't like I wouldn't say I was really personally impacted by any certain class in high
school. I feel like I was more I had more of the mentality, like I just want to get through this
class, so I can graduate. But if there was any class like that had an impact on me, it was
definitely language arts just because, like the relationship I have with the teachers and stuff. So
especially the my my last three years of high school, like all my language arts teachers were
good, but like my freshman year, I was kind of like a more reserved person. So I didn't really,
like, build a relationship with, like the teacher and like ask questions and stuff. But like with my
sophomore year teacher, which I said was my favorite, she was always like we literally it wasn't
always about language arts. Like it was about like we would talk about like how my grandma
watched Young and the Restless like soap operas and stuff. And like we just talk about stuff like
that and like the relationship building in that class was like it's like really cool.
Dennis
Plus, the other teacher, there's two teachers in that class. The other teacher was my head coach's
wife. So, we all were kind of like in the same circle as far as basketball is concerned and stuff.
So, we talked we saw each other like we talked on stuff. And then my teacher, my junior and
senior year, she was in training by the my teacher sophomore year was training her to be a
teacher, so they kind of like were the same they had the same teaching style and stuff.
Dennis
So, I got along with her really well, too. And she was always receptive to me. And she listened to
what I had to say. I listened to what she had to say. There was a lot of respect going on between
us, so. I mean, we saw, like I remember after, like, every time I see her, we'll still, like, have a
genuine conversation. I remember telling her, like when I was about to leave and go to dual
enrollment my second semester of this year, because I just felt like my, like it got to a point
where, like, me and that teacher were like, so like comfortable that, like, I didn't really, like, take
that class seriously, so I was like, I need something like to challenge more, she would always she
would like agree with that and tell me like. She would like also want to push me and like tell me
that I need to, like, continue like push myself to be better. So.
Researcher
So, she thought of you as more than just a student. She saw past that?
Dennis
Right
Researcher
Describe what makes a class meaningful to you.
Dennis
A class that would be meaningful to me is like a class that would teach you things that will get
you eventually need to apply in your life in the future, like. I wouldn't say I mean, I would say
some classes, like a lot of math classes, are very beneficial, language arts classes can be
beneficial to an extent. But when you're reading like old passages and stuff, I feel like that's not
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really that beneficial. But like I'd say, classes that talk about I feel like there's not any classes like
in school right now that talk about like mental health or like things that you actually have to deal
with as far as like emotions and like things you have to go through. I feel like it's all like, OK,
you have to do this to get a job and then you get an interview here and then you'll make this
amount of money, but nobody talks about the things that come with that. So I feel like more like
even financial base classes, like classes that teach you how to deal with money and save your
money and build money or like classes that talk about mental health and ways to cope with
different situations or trauma that someone may have in their home life or stuff like that, like
those would be really beneficial classes and maybe take away some or maybe not take away, but.
Just like make a make more of a point to include those other classes that I just mentioned, instead
of like pushing like pointless classes that somebody may not need in the future.
Researcher
So, I guess I can do this, but describe what makes a class meaningless. So, if you're sitting in a
class that makes it meaningless to you.
Dennis
Just like it's not like something that will need to apply in future, I guess.
Researcher
All right, what do you attribute your interest in a class, do you think it's the teacher the content or
both?
Dennis
A mix of both, I'd say the teacher is probably the most important because you can be learning
like the most boring subject, but if the teacher can keep your attention and I mean, I feel like it's
a good class and you'll get what you need out of it, but if the teacher is like doesn't like their job
or doesn't take it seriously or is like it's so boring, you're going to want to fall asleep or even if
it's like something that you're interested in and the teacher is boring, like you're not really going
to be paying attention as much as the teacher that's involved in trying to keep your attention and
stuff.
Researcher
Do you object to any of the classes being taught in school?
Dennis
Nah, I can't say I do.
Researcher
Do you object to any of the content that is taught?
Dennis
No, I wouldn't say so, I wouldn't say so. I haven't had anything where I was or I've been in class,
I was like. Why, why, why would they say that or why would they teach that?
Researcher
What do you think you should be learning about or taught in school, specifically high school?
Dennis
I'd say time management skills because in college, you might get a job in college, and then
there's also a whole bunch of other responsibilities that you have to take care of, like financial
aid and all that, and just like managing your class time period. How much time you have to
study. So, I'd say time management is something that should be taught. I'd say just like life skills,
like being able to talk to people, being able to communicate and get your point across in a
efficient and comprehensive, comprehensible way, I guess, and then I'd also say just like
teaching principles of like work ethic, because at the end of the day, if you don't work for what
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you want, you won't get anything. So like teaching discipline, teaching ways to, I guess, kind of
goes back around with time management, just like planning out your day and like how to make
your day the most efficient, I guess.
Researcher
Do you think that schools should offer more content-based classes or electives?
Dennis
I'd say content. Maybe. I don't know. So, I guess I would say content, but I'd say I make the
content more like. just more fun. Like, I've always liked electives more because. So, I took
STEM eighth grade year and like. I like I just had the most fun in that class, like my teacher was
just like she would teach us what she had to teach us, but we also had a lot of fun.
Dennis
But like, I feel like content is like more important to like somebody's future, but I feel like if
you're going to teach more content, I feel like it should be like. In a more interesting manner, like
I feel like a lot of teachers that teach content, they're just like, oh, I was good at this. So I'm
going to teach it so I can make money and whatever. But elective teachers, I feel I like my
STEM teacher, she really loved, like STEM and like technology and stuff. And I mean, it wasn't
really a class that like you have really had to, like, be that great in, you just had to pass the class,
but she made it like. I like I would have probably never taken my class if I didn't have that
teacher, but she made it more fun, so.
Researcher
And then we kind of talked about that, are there any classes you would like to see offer that are
not? So, you said more like mental health classes, emotions and financial classes, right?
Dennis
Yeah.
Researcher
And then is there any content which you feel needs to be included, but isn't like any specific
content that you feel like it's missing?
Dennis
Uh. Nothing like I feel like I mentioned that when I said the black history thing as far as history,
but like. Other than that. I feel like I guess more classes should be offered that like. I feel like
there should be more of a choice in some cases, the classes that you could take like that will
correspond with what you kind of want to do in the future earlier, like instead of just really in
college where that happens, I feel like that should be incorporated in high school a little bit.
Dennis
So, I'd say that.
Researcher
Are there any factors you believe would promote student engagement?
Dennis
I'd say, for me personally, it really just depends on the teacher. Like if my teacher is engaged and
seems like she's enjoying enjoys what she's doing, like even if you're not like even if you're not
looking at the content, as much like if your teachers are really enthusiastic, you might even like,
make fun of her a little bit like dang why is she so like into what she's doing. But you're, like,
paying attention.
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Researcher
Yeah
Dennis
Like, I feel like as long as, like, the teacher is, like, engaged and she seems like she's enjoying
her job and she's like she knows what she's talking about. Also, she can explain things in an
efficient and good manner. Like I feel like that will keep students engaged. Whenever a teacher
like walks in, and is like, "good morning, hi, how are you guys doing today? And so, I’m going
open up a PowerPoint" and we're doing the same thing every day. Like eventually when you
open up, open up a PowerPoint every day, people are just going to take out their phones and just
be on their phone and try and focus on something else because you're just like nothing's
changing. It's just like nothing is dynamic is just like a stagnant class throughout the whole year.
So, I just say, like, the teachers are really just the important thing, at least for me.
Researcher
And then following up with that, do you think there are any factors you believe would increase
student achievement?
Dennis
Maybe I feel like the younger you go; I feel like it's a reward is more like like we make people
try and do better in school. I don't know what type of reward that would be, because, of course,
I'm just going to be like giving out money or something for getting good grades and stuff like
maybe like a field trip or something or like going like going somewhere with your classmates or
maybe a no homework day or something. Something rewarding that a student might like.
Researcher
And then final question, if you could give your teachers one piece of advice, what would it be?
Dennis
I would say try and build a genuine relationship with your students and like you kind of said
earlier, like try and see your students more than students, see them as like the person, like a
person and like a person that has emotions and feels good when a teacher encourages them or
guides them or pushes them to be better, instead of just teaching them the content and saying, I
don't really care about the student outside of the classroom, or if they pay attention to my class or
not, like they're going to do what they want to do, I guess.
Dennis
And some students and even some students there at their home, their parents are just like, you
know what like. They're not really showing them much attention, they go in school and they're
like not really interested in what they're doing, and then if nobody pushes them, they're just
going to really stay in the same place that they're at, they're not really going to get that much
better. So, I just say, like encouraging a student, pushing them, trying to help them out. Seeing
more than a student.
Researcher
So those were wonderful, wonderful answers. So, again, I'll just reach out to you then at that
time, we can schedule our second follow up interview.
Dennis
OK. Cool.
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Researcher
Thank you so much. And I will talk to you soon.
Dennis
All right. Thank you. I really appreciate this opportunity.
Researcher
Of course. Have a great weekend.
Dennis
You too. Thank you.
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Interview One – Marcus (Participant Three)
Researcher
All right. So, the first question is to tell me about some of the hobbies you enjoy outside of
school.
Marcus
Well, first things first, I play basketball, so that's one of my main hobbies, I like basketball, I like
soccer and I like reading. But pretty much my hobbies are just like exercising, like, that's what I
like doing. Pretty much.
Researcher
OK, how long have you been a student in -----?
Marcus
I've been in APS since the sixth grade. I went to B Middle School; I think in like 2015 or 2016.
Researcher
OK
Marcus
So, I've been I've been here quite a while.
Researcher
And then where were you before that?
Marcus
I was in Pennsylvania. I went to an elementary school called ------ Elementary in --------,
Pennsylvania. That's where I was at before I came to --------.
Researcher
OK.
Researcher
Describe a recent success you've had in school.
Marcus
In school? So, I usually struggle with ELA, you know, like I'm very smart. I like writing, but it's
like it's usually like the reading comprehension part of ELA that I struggle with. So basically, on
the S.A.T. this year, I scored higher in my ELA than I did in my math, which I was pretty happy
about being the fact that I'm not really good at ELA like that. And I also taken, IB course, in
ELA, which I had the highest grade in the classroom, so.
Researcher
Alright. Awesome. So, what is the earliest memory you have of school,
Marcus
Earliest memory? Well. How do you want me to describe that answer?
Researcher
Like do you remember, is there anything specific that you remember or remember from like
elementary school that stood out or any anything like that from like a long a while ago?
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Marcus
I remember like in elementary school, it was always like a it was fun, it was like a field day, I
call it, and it was like this throughout my whole year I went to school, we used to do like tug of
war. And for some reason, all five years I was on the red team, like because the teams are
interchangeable, but for some reason I was always on the red team and for some reason I could
never win a tug of war with my group.
Marcus
I, I don't know why, but like, we just never won. For all five years at elementary school, so I just
never won.
Researcher
But you remember that every year, like you remember playing tug of war every year?
Marcus
Yeah. We play tug of war every year around Mayish like middle of May like the special day. We
always have a field day, and we have like teachers bring like pizzas for lunch and stuff like that.
It was just an overall fun day.
Researcher
Alright, did or do you have a favorite teacher in school, and if so, tell me what makes this teacher
your favorite?
Marcus
Well, my favorite teacher, to be honest, is this actually pretty recently. His name is Mr. -------.
The reason I like him so much is because he's just he just he just knows me is all I can say, you
know, he knows, like, the way I present myself and like, he knows how to interact with me very
well. And, you know, some and it might be showing favoritism. But like, sometimes he gives me
little prizes and gifts and stuff, and I really appreciate them and, you know, yeah he's my favorite
teacher.
Researcher
Did or do you have a favorite class in school, and again, if so, what makes this class your
favorite?
Marcus
My favorite class in school is math. I enjoy math a lot it is my strong suit is math. I recently was
in I.B., uh what is it, math? I think it's called with Dr. ------. It's pretty simple, but with Dr.------.
And I just I don't know, there's just something about calculating that makes me just calculating
math it just makes it so fun. Because there's just so many solutions for certain problems and, you
know, it's fun to try to solve things.
Researcher
I agree and it's a rewarding feeling when you get the right answer.
Marcus
It's very satisfying.
Researcher
And when you say, are you saying IB classes?
Marcus
Yeah, it's like International Baccalaureate.
Researcher
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OK
Marcus
It's higher, it's like a higher level than AP, that's what I was told. It's like more rigorous or
something.
Marcus
Have you ever heard of IB before?
Researcher
I have not so we in Gwinnett, we only have AP classes, so I have not unless it's changed since
I've been in school and now, they have them, but I have not heard of that.
Marcus
OK.
Researcher
But that's very impressive. Describe a positive experience you have had with a teacher and/or
administrator. So, either or.
Marcus
Teacher or administrator. Um, there was in eighth grade, uh eighth grade or seventh grade. It was
seventh grade. It was an administrator, and her name was Dr. ------. For some reason, every time
I see her like it just, she just made my day happier. I don't know what it was, but like the way she
just, you know. Because usually in middle school, I was very like down sometimes and you
know she just would bring me up most of the time. She would usually help my morale a lot.
Researcher
And she and she was an administrator?
Marcus
Yeah, she was an administrator.
Researcher
Can you recall a negative experience that you've had with a teacher and or an administrator?
Marcus
Actually, no, because I've never been like a bad student.
Researcher
Alright. And you can kind of think about, too, this past year, but how would you describe your
teachers, your current teachers' attitudes towards teaching? How do they feel about teaching? Or
if you can tell.
Marcus
They're just trying to make teaching very easy for us. Cause you know not everybody in the class
is the same because I adapt to certain ways of teaching very fast, and some students might not be.
But teachers, their objective really is to make sure that everybody understands the concept of
what he or she is teaching and not only to use it in the classroom, but to use it outside the
classroom.
Marcus
And it was one of my teachers, his name is Mr. Anthony, was actually for the past year, he
teaches physics. He did a very great job of, uh how should I put it, he did a very great job of like
dissecting the
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concept well for us to understand, because if he didn't do that, God knows, I wouldn't have
passed that final exam to be honest with you. I would not passed that final.
Researcher
Is there a teaching approach or a method of teaching that you respond to best?
Marcus
I'm pretty straightforward, I just need like an example of how to do it and then soon as I
understand the example, I just get it immediately. But I'm mostly a visual learner.
Researcher
And then opposite of that is there a teaching approach or method of teaching that you do not
respond well to.
Marcus
I don't like videos, like videos to me is I don't respond well with videos. Like videos of teaching.
It might help like in certain classes it might help, I would say like history class in might help.
physics class it might help. But like for me, like English class or like math class it won't help me
with videos.
Researcher
And do you believe that your teachers incorporate a lot of visual, since you are a visual learner or
are the majority of their lessons kind of just lecture type lessons? How how do you think your
teachers teach?
Marcus
It varies from different teachers. You know in physics class; he likes to do a lot of videos. He
likes to explain, he likes to show basically everything. In math class, all she does a show like she
rarely does videos. History classes, nothing but videos, because it's history, like she doesn't want
to be sitting there talking to the class for like hours about history. But yeah, I think, yeah.
Researcher
Out of all the classes you've taken in high school, which ones have you found to be the most
beneficial and why?
Marcus
The most, actually the most beneficial class I took was actually recently it's called I.B. personal
and professional skills. It's like, it helps you, basically, it helps you develop for college life and
shows you like global issues surrounding not only Georgia, but like other parts of the world, and
it gives you basically an idea of how of how you know, how the world is set up and how you can
be successful. And it teaches you a vast amount of like things that you usually don't talk about in
math class, like credit like having good credit or like I how should I say it, ways to like, you
know, be successful in interviews like little stuff like that,
Researcher
Mhm.
Marcus
And it's not it's not just based on like numbers or letters or stuff is just it just surrounds the
outside of school, basically.
Researcher
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They didn't have that when I was in school, so that would have been nice. And then again,
opposite of that, what class or classes do you think that have been at least beneficial and why?
Marcus
Least beneficial. I would say geometry. That was probably the most least beneficial class. Even
though I did good in it, I didn't, I mean I learned a lot of stuff, but like. Unless I wanted to
become an engineer or like a mechanic. I really don't need geometry outside of school, I think.
Researcher
That was my worst class in high school, so. Have any of the classes had a significant impact on
you personally and if you're feeling if you feel comfortable sharing and would you describe in
what ways you were personally impacted?
Marcus
The only class that impacted me personally was probably it was, I would say, the health class I
took in 8th grade. That's the only thing I can think of personally because before I used to be like
chubby, like I didn't really care about nutrition. You know, I just ate and not exercise, but after
that class, I learned a lot about like ways to increase because health is like the key to being
successful, I guess. So, I just, after that course, I would pay more attention to it like I was eating
and I like exercise more even though I was already into sports and stuff at the time, but, you
know, it just helped me get a wider overview of, you know, how to be more healthy and stuff.
Researcher
Describe what makes a class meaningful to you.
Marcus
Meaningful. It is always about to me, it's always about the interaction, like basically the vibe the
teachers give to the students, as well as the way she teaches the class. Cause if the teacher, the
teacher basically is, how should I say, like in sync with the students and stuff and like have great
energy with the students, everything will be well, you know. Always, you know, ask students
what they need and stuff like that. I think that's what makes a teacher, a good teacher, to be
honest.
Researcher
And then opposite of that, what makes a class meaningless to you?
Marcus
Meaningless. I would say, basically, I would say, it might be sound weird, but like too serious
learning style.
Researcher
OK.
Marcus
Like you just walk into a class. OK, guys, sit down. Go ahead and take out notes and stuff like,
there's no fun warm up. Nothing like that, it's just straight to the point teaching. I mean, it might
be useful for like the top students in the class but like for the middle or lower people in the class,
it might be not helpful to them because they won't understand as fast. Yeah, I think that's. Yeah.
Researcher
And to what do you attribute your interest in a class? Is it the teacher, the content or both.
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Marcus
I think both depending on what subject it is, because I might like a teacher, but not like the
subject, but when it comes to like most subjects, I think both because if the teacher is always
excellent towards me and other students and the content that she presents is is fun to learn most
of the time. So yeah.
Researcher
Do you object to any of the classes being taught in school?
Marcus
Oh yeah, it's a lot of them.
Researcher
Can you give some examples?
Marcus
I think to me, geometry is pointless. Geometry is pointless, calculus is pointless. I would say, uh
human services is that class, it's semi-pointless. Human geography is kind of pointless. And like
trigonometry, although like all those math or extra math stuff, it's pointless to me. When it comes
to like history and stuff, I mean, I guess it's pointless, but not really. But yeah, pretty much.
Researcher
And do you object to any of the content that is taught within the classes?
Marcus
No, not really, because it is because the teachers have to follow the guidelines and the stuff that
they teach most, even though it might seem useless, it's actually very, very useful to know in the
back of your head.
Researcher
And you mentioned you kind of talked about history and went back and forth about it being
pointless or not, do you think that history is is accurately taught?
Marcus
For the most part, yes, because it just describes stuff in the past that we usually don't know about,
and usually the content of history is always fun to learn because you always learn new things
every day. And the only thing that's not fun about it is really retaining the information being
taught because there's so much, you know. But that's pretty much, yeah.
Researcher
What do you think you should be learning about or taught in school?
Marcus
I think basic math and ELA that's a given. I think we should learn more about like credit and like
real estate, because that's very important nowadays, establishing an income I would say. Because
mostly most people who are successful nowadays, that's what they you know, that's what they
strive to have a great income like seven hundred or better. Well, they establish a great
understanding of real estate. And, you know.
Marcus
Basically, like financial classes would be useful because the world is surrounded by money and it
runs through money, so.
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Researcher
Do you think that schools should offer more content-based classes or electives?
Marcus
I would say elective just because people people want to be certain things in their life, and it
would be better for most students to choose the path they want to go on. So I think it be electives.
Researcher
And then I know you always talked about that, so any classes that you would like to see offered
that are not, you just said basically like more financial classes and money classes?
Marcus
Yeah, that's pretty much. Like they have all this, like in our school, they have like health and like
army and like engineering and all that. So, yeah, pretty much just the general health, I mean,
financial classes and stuff will be very useful in most schools. So, we get like a idea of, you
know, like good credit and stuff is because that's very important if you're trying to purchase
things and what not.
Researcher
Are there any factors that you believe would promote student engagement?
Marcus
In my experience, the only thing that like at least in my school, the thing that makes things fun in
the classroom is just like those mini games and stuff. And, you know, the teachers like just being
reasonable with the students, not just not basically setting up the class where the students just
fail.
Researcher
Yeah
Marcus
Pretty much. Yeah. Just make it more like fun because that's all teachers can really do. Because
at the end of the day, you know, you can't stop the teachers from teaching you the information,
that's because that's part of the guidelines or whatever.
Researcher
And going along with that, do you think there any factors that you believe would increase
student achievement?
Marcus
Student achievement. I mean, it's like it's like a two-part thing, because some students, you
know, they're just not engaged regardless if the teachers make it fun or not. And there's some
students who are engaged at the same time. If teachers, you know, present the present the content
with clarity, then I think the classroom, he or she is teaching they'll have a high achievement rate
at the end of the year.
Researcher
And last question, if you could give your teachers one piece of advice, what would it be?
Marcus
One piece of advice. Just, to be honest, just just just teach freely and just be yourself. It's pretty
much it. And just even though you guys go through things outside of school, just when you come
to school, just be happy, because that's the only thing that's going to get you through the day.
And, you know, by being
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happy, you you cause your class to be happy and then the information would just flow easily and
stuff like that.
Researcher
Alright. Well, again, thank you so much. And I will be in touch with you soon.
Marcus
Thank you.
Researcher
All right. Have a great day.
Marcus
You too. And good luck.
Researcher
Thank you.
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APPENDIX F
RESPONSES TO FOLLOW-UP QUESTIONS
Follow Up – Johnny Cage (Participant One)
Researcher
All right, so first one, do you think students will respond more to content-based classes if
music/poems/beats were used as one of the means for disseminating the information?
Johnny Cage
Yes, yeah. It would give them a um, it'll give them a more or give them something to pay
attention to. It'll give them something more or less, because I mean you can't just grab their
attention. With just... I mean, some people like reading and things like that, but a lot of people
need something to engage with. And so yeah that would.
Researcher
Project based learning that's like a new buzzword in teaching, it refers to a teaching method in
which students learn by actively engaging in real world and personally meaningful projects. So,
do you think that learning would be more meaningful to students if they could use music to share
what they have learned? And if so, what type or types of music do you think would be most
popular among teens for this purpose?
Johnny Cage
I think it will work. With the what type of music, I mean, everybody likes different things. For
me, I mean, I like hip hop personally. I like hip hop. I mean, like I differentiate in different in
different realms, too, but I'm I'm a that's that's me. I know in this generation is more or less going
to be hip hop or R&B.
Researcher
I mean, would you say a majority of your peers would respond...?
Johnny Cage
Oh, yeah. Oh, yeah, a majority of my peers basically that's all, that's all we listen to almost so.
Oh, yes. That would work.
Researcher
OK, so when you were referring to when you were wearing your do rag and you got trouble for
wearing it to school? If I asked an administrator, what rule would he say that you were breaking
for wearing that?
Johnny Cage
He said that having something on your head, having something on your head, having something
on your head. You're not supposed to. My school is real real strict about that. I know, I know
everyone, like other schools weren't, but as far as like hats and hair accessories, you didn't really
get away it. So, I was kind of bending the rules, trying to.
Researcher
Do you think that the discipline policy is fair?
Johnny Cage
I mean. Well, as far as that rule?
Researcher
Just in general.
Johnny Cage
Uh. I mean, yeah, to a certain degree, I mean, it's a school, so they got to have they got to put a
standard on it, you know, so I understand that. But, you know, when it's high school I don't think
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you should put a cap on a student or a growing person's artistic or creative mind. You know,
somebody wants to express themselves wearing a hat or wearing a hair a certain color, wearing a
drag with outfit, wearing whatever really, they want, as long as it's not hurting or harming
anybody else.
Johnny Cage
You know, I feel like you should give them the leeway to let them express themselves how they
want to be expressed. For me, for me, I more or less my my my situation it wasn't like that. I
really wanted to just lay my hair down because that's that's waves that's what Durags do. So, I
was really there's bending the rules and trying to get away with it. But I mean, it's a lot of cases
where I mean, I had different colors with them, and I would wear them with outfits. So, I mean
that that I mean, that's a different situation.
Researcher
Do you think that the discipline policy is equitable among all students?
Johnny Cage
I would say so, I would say so, I would say so.
Researcher
Do you see Do you see a trend at your school regarding who gets in trouble most often and who
doesn't?
Johnny Cage
I mean. Nah, nah it really just depends on the person like I mean, my environment is a little bit
different. It's not a lot of kids just getting in trouble at my school either. Like a lot of kids just
there to learn, you know, they would get in trouble outside of school but in school, you know, it
was really just it was particular. It was only a particular amount of kids that would just pop off in
school, you know, and we knew most administrators and teachers knew those kids were so it just
depends on the person.
Researcher
Do you believe that reprimands from administrators would be better received, if the
administrators had a more active presence among the student body?
Johnny Cage
Oh, yeah, I mean, the only reason that I didn't know, we mean, I forgot it, Mr. -------, that was his
name, that was his name Mr. --------. The only reason that me and him didn't have a better
engagement is because he didn't know who I was. I mean, every other administration knew
exactly who I was. I played on the basketball team. I have great relationships with every
administrator at the school is just me and him don't have a good relationship because of how we
started. And that was how we started, you know, so we're probably never going to have a good
relationship.
Researcher
So, you said that one of your teachers portrayed MLK's death inaccurately and that she was kind
of arguing back and forth with you about how he died. Now, you both agreed that he did die
somewhat of a gunshot wound. If you both agree that the gunshot wound was the cause of his
death. Why do you think that she was so adamant that you believe that he died on impact?
Johnny Cage
That's a that's a really good question. That's a really good question. I was confused about. I told
her I was like, I mean, we can, we were going toe to toe, so we can look this up. You know, we
can look. And she
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was like, no, you don't. You know, I just we're in class. This is what's in the books. This is what
I'm teaching. This will be on the test. And, you know, that's really what else could I say to that?
Johnny Cage
You know, the students they're like, I mean, of course, I have could sit there and say I have the
correct answer. But if she tells them, oh, this is what you have to learn and remember to pass this
test, that's all that that part is all they are going to remember most likely because that's I mean, if
we're being honest, students only learn the information to make sure they can pass the test. And
so, you know, if you're giving them the incorrect information, that's all they're going to know.
Researcher
Yeah.
Johnny Cage
And so.
Researcher
So, do you think that your teacher's misinformation stemmed from just her lack of knowledge or
from just reading it from the textbook and learning there.
Johnny Cage
Um. I don't know, I don't think I mean, I'm pretty sure I mean, it's not, being a history teacher,
you obviously know that some of the things in the book are misconstrued to what happened in
real life. So, you know, she has to teach, she has to teach a curriculum. And so that's that's that's
what I understand the game. And you have to teach a curriculum and what's on a test is on the
test.
Johnny Cage
So, you know what I mean. She may know the truth about certain situations and certain histories,
but she may not be able to say or may not want to say what actually happened because of her
curriculum and what she has to teach. So, you know, that's on her or him, whatever the case may
be
Researcher
Now, do you believe that teachers, if they know what the truth is, I mean, because in a way, then
they're kind of spreading false truths or spreading lies.
Johnny Cage
Right. Right.
Researcher
Do you think that the teachers should make a stand and teach the truth or speak up against them?
Johnny Cage
Of course, because why would you teach? I don't I don't understand teaching the wrong
information. And I've never I don't understand that. I mean, if I look something up, if I have a
teacher and they tell me something and I look something up and it is wrong, what grounds that I
have to listen to that person anymore? Like, that's just for me, at least like my dad always told
me, you know, you make sure that, you know who you listening to is credible.
Johnny Cage
And if I can prove to you that you're not credible, I don't want to listen to you anymore. So that
takes kind of the credibility out of the out of the out of that. But at the end of the day, I'd look at
it for this is their job and they have a curriculum to teach. So, you know, yeah, they could take a
stand. But, you know, you never know how far that's going to go.
Johnny Cage

213

You never know. And I know I wouldn't I wouldn't tell them, you know, do it and then know you
make sure you have people behind you is what I would say, because you're not going to do that
alone, I don't think. You got... I feel like it was if a teacher came out and was like, look, I've had
several students dispute me on this and this and this, but this is what yall this is what you are
telling me to teach them, and this is what they're telling me that's correct. What am I supposed to
go on? And then yall let, you let them see what they want to do, because at that point, it's out of,
out of the teacher's control. A student can look at whatever they want to outside of the classroom,
you know, and if that is correct and they come to the classroom with it what is the teacher going
to say? That's not going to happen to me.
Johnny Cage
I look and her and I was like, you're wrong, you know? And she was like, no, I'm right and I was
like no, you're wrong. So, you know, this is just, you know, I feel like that, really. I mean, that
that would be pretty fun, you know, if the student said this and he's right, according to this right
here. But ya'll telling me to teach this and see what they say and see what happens.
Johnny Cage
I feel like that would be a good way to go about it.
Researcher
All right, when I asked you whether it was the teachers who lacked historical information of the
curriculum, you said both. And you went on to say that it's not your place to tell the truth. So,
what do you mean by the truth?
Johnny Cage
Like. I mean, it's like it's like I said, it's stuff in history that's not taught for a reason, you know,
or it could be a just it's not in the curriculum, because they don't want us to be in the curriculum.
And so, you know. That's the other side of it, whatever it is not being told, it's not a lie, but it's
not telling the full truth at all. You know, like when they say Martin Luther King died, he died
later on, he didn't die exactly on impact.
Johnny Cage
That's what everybody was led to believe. So, it's just telling the whole truth. If you're going to
tell if you're going to tell the history and tell the whole part of it, you know, don't just know,
nitpick, because nit picking is how you leave gray areas, gray areas is just, you know, that's
messed up. You know, I know that if you if a person finds out a gray area and it makes them
think, you know, unless they just don't have, they don't want to go too deep into it, but I know for
me, I've been trying to go deep into stuff. And so, if I want to understanding, you've got to give
me a clear cut understanding and if you can't do that. I'm not listening so.
Researcher
So, do you think, and I know we've focused more on the MLK, but do you think that other
aspects of history are also inaccurately depicted?
Johnny Cage
Oh, yeah, yeah, yeah, yeah, yeah, it's a lot of. It's a bunch of them.
Researcher
In your opinion, what percentage or do you think that other people in the student body would
agree with you that social studies content is presented inaccurately, like do you think other
people are aware as you are?
Johnny Cage
No, because people don't care. No, because people I mean at least in my generation they're not
going to look at like that, like why does it matter? You know, it's just we only going learn it from
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for the test. Now, I look at it like I mean, you know, I look, like I have a deeper I feel like I like
to get in depth of stuff a lot more, but people aren't going to care if they're learning something for
a test, that's all they're gonna learn it for, you know. You know, I know as far as African
American history, I know there are a lot of things that just are nitpicked. You know, there's a lot
of details that are extracted, you know, so I know in that realm and everything. But, you know.
Researcher
If people were more aware of the history that they, we would kind of, I wouldn't say cut back.
But like I mean, do you think that people would, if they knew more, that there would be as many
issues as there are today?
Johnny Cage
No, no, because, I mean, if you know history and you shouldn't you shouldn't allow it to repeat
itself and, you know, we just don't know, you just don't know a lot of stuff that's occurring has
occurred, been occurring, and it's going to keep occurring because nobody realizes. So, you
know.
Researcher
You stated that history was one of the least beneficial within at least high school because
students can get the information that they need or want to. If students choose not to learn about
history, what parts of history do you think students would avoid learning about?
Johnny Cage
Um. Probably like when we I mean, Aztecs I mean, I remember learning about Aztecs and the
Incas and all that, I mean, that's that's unnecessary. I mean, it's cool information to know, but it's
unnecessary. I mean, I'm not going to go over there and mess in any of they stuff no way. You
know, I feel like the only things that really need to be taught are geography obviously need to
know where you like you, where you at.
Johnny Cage
So, geography. Really, just probably like I feel like we should teach like the last. Nah, we really
should teach all the history, honestly. You really should teach all of it, but it's just we got to
teach it all though, we gotta teach it all. Yeah, if we are like we don't go too in-depth in it and
that's why I said. All the information that we want, we can get it because it's all on the internet
now. If they were to go all in depth, all the way into the information, I would be like, yeah, just
teach us all of it then, because we need to know, but they don't go in. I mean, if you're going to
do it and do it all the way, they just be playing with it we get like the basics of the information in
social studies.
Researcher
Do you think that your teachers would be receptive? Like, do you think that if, you know,
administration said, OK, you're going to get really into depth about African American history or
black history, do you think that the teachers would be receptive of it?
Johnny Cage
It just depends on the teacher, and it really depends on the teacher. I mean, I know some
teachers, they they'll cater to African American history like a lot like and that'll be that'll be their
focus like, OK, this whole semester is going to be geared towards African American history. And
that's what it's going to be geared towards. Now I know teachers that they'll skim through it. You
know, now I've had those teachers that'll skim through it. We will will spend a week on the
triangle slave trade, you know what I'm sayin? It'll be like a like a minimal amount of time on
something that we could spend months, you know?
Researcher
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Why do you think that is?
Johnny Cage
I mean, I don't know I don't know, I mean, we have some teachers that's a lot more invested in
that type of history for students. And we have some teachers that think it is not it doesn't matter.
And so, you know, like I said, I mean that it really depends on the person, really their views
honestly.
Johnny Cage
I've had teachers tell me, like, to me, it doesn't really matter. It's not going to be on your test, so
I'm not going to teach it. And I've also had teachers go into great depth about different things.
You know, I've asked questions that go outside the curriculum that they've actually answered my
questions. So, it really just depends on the person. That's kind of what led me to go out, go out
class first and like seek other learning.
Researcher
If it were left up to students to either learn or not learn about history and they chose not to. What
do you think or what kind of impact might that have on future generations? Like, do you think
that the truth become buried or even further misconstrued?
Johnny Cage
Yeah, I mean, because if you don't know the history, anybody can tell you anything. I mean, I
know the only reason that I pride myself on knowing that history is nobody can dispute it.
Nobody can tell me or weigh my weigh my views on anything because I've read what I need to
know and they're accurate. And so, if you if you haven't read or put the time into gaining that
information, you're going to clueless. Like they say history just repeats itself and that is
happening now.
Johnny Cage
So, you know, the more we, the more they don't know, the more is just going to keep getting
probably like worse, just keep falling back to stuff that they used to do is just going to keep
reoccurring. You know, I feel like you need to definitely need to go back in history. It's needs to
be a deeper level to make sure that we don't, we know our history, so we don't repeat it. People
don't care, so they'll just do whatever.
Researcher
Based on your observations, how did teachers react when students kind of pushed back when
they feel the teachers are relaying this information?
Johnny Cage
What do you mean?
Researcher
Like do you think that teachers are receptive? I know that the one teacher that you had, but have
you had any other instances where a teacher, a student, kind of like pushed back against what the
teacher was saying and how the teacher reacted?
Johnny Cage
Oh, yeah, I've I've had a a couple of my friends and stuff go back and forth, but it's like going
back and forth with a teacher.
Researcher
Are they receptive to what you're saying or what yall were saying or?
Johnny Cage
Most of the time? No, because they they they view us as like you are kids, you know? I mean,
that's that's really, I mean, that's really the only thing that happens to me that I they view us like,
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OK, you are the student and the teacher and I automatically --- everything because I mean, you're
putting like a hierarchy on it, like intellect I feel like it's like anybody can be smarter than
anybody.
Johnny Cage
That's how I feel. And so, once you put that, oh, I'm the teacher, you're the student, then you just
you can't learn. Even if I do give you a valuable tip or anything, you know, you look at yourself
as an adult and me as a child. So, you're not going to learn anything anyway. You're not going to
tell that respect. They're not receptive because they don't have any respect towards the students.
You know, the respect level of the the student's intellect is non-existent.
Johnny Cage
They they they view them, they view them as like, OK, like, I'm teaching you the information
and you're not going to tell me the information. So, they're not going to be receptive. Or they or
they look at it too like, oh, yea, yea, especially if they like the teacher has when like took their
time to nitpick what they want to tell the students and then a student like a student revolts on
whatever they're telling them, they're like "Oh well you're going against what I said?" I've seen
that plenty of times because they, they, they choose what they want the students to know. I've
seen that plenty of times.
Researcher
So, in your opinion, what do you think could be done to better inform teachers about the
historical truths?
Johnny Cage
I don't know, honestly, I mean, that's a good question because, I mean, we're after you went to
school, if you if you like, I had nothing to say to the teacher when she told me MLK died on the
scene. Like I had nothing to say because I was like, you mean you went to college, you had all
your schooling. So why is it that you're telling me this information is wrong? I didn't I did not
know.
Johnny Cage
And she was really genuine about it. She was acting like she was serious. You know, I've had
you know I thought it was that she was playing. She was really serious about it. And so that
frightens me almost like, OK, they only listen to the books, one, or but really you only listen to
the books, you don't you not finna go into any more depth with that, you know, and that probably
she probably didn't feel the need to go into any more depth that that's problem might not have
been her strong hold in that that in history.
Johnny Cage
She might not have wanted to go in depth in African American history, which I understand. But
if you're a history teacher, I feel like, you know, you get all the information you need to know all
the information to give accurate information, you know, so.
Researcher
When do you think that it should be? Do you think that teachers need to have a professional
learning on it, or do you think it needs to start before they even get into the field of teaching?
Johnny Cage
Probably professional learning. Because, I mean, before the before the like, if you get into
teaching, that's just like. It's honestly like your character almost. Like if you want to get into
depth. Like, I feel like it should be like you have to know this information so you're giving the
correct information. You know, if they're just going off of whatever they learn before they're just
going off of whatever somebody else told them, and that information might not be correct, you
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know. And so, they, like I get my information from websites and books, you know, and I feel
like if I get my information from websites and books and you're a teacher, why aren't you saying
the same thing? You should be getting your information the same place I do.
Researcher
Do you think students should have a say so in what they are taught?
Johnny Cage
Uh. Yes and no. Yes, and no because I feel like students will use that and they would be like, oh,
I don't want to I want to learn this, this is unnecessary. But they'll say that just to get out of work
but some of this stuff is actually necessary. Stuff you need.
Researcher
Do you think teachers should go beyond what is in the textbooks to ensure that the correct
information is taught? And if so, who would determine what the correct information is?
Johnny Cage
I feel like they should not, and I feel like they should I mean, they like yall have like I guess
different teacher heads or whatever. I feel like yall should, it should be certain teachers. If, this is
the way, if I ran a school, this is how I would be. So, if I had a history section, I would have five
teachers, right? Ok, so let's say I'm teaching five sections in this in this year, I'ma have five
teachers that have expertise in each of these sections.
Johnny Cage
And every time we go through a section, one one teacher is going to take the reigns over this
whole part. So, if we learn about geography, this one teacher is going to distribute all the
information to every one of the teachers for geography. If we have an African American history
all the history all of the teachers getting their information from one teacher because he has the
expertise, and he knows what he's talking about. If we're talking about, I mean, even if they want
to know about the Aztecs and Incas and all of that, we have one teacher, the Native American
teacher, that that his expertise is that right there. That's how I would work it I feel like that would
that I mean, that makes plenty of sense. You just hand-pick people that know that stuff verbatim
and then you don't you have the information. Good. And that's how I would do it at least.
Researcher
You should run a school.
Johnny Cage
Maybe one day, one day I might.
Researcher
And so, kind of switching gears that you mentioned that kids in general have like mental health
issues because of social media and things. What aspects of social media have negatively affected
kids do you think?
Johnny Cage
Just I mean, like Instagram is like the worst. I mean, I love it, but it's the worst app ever because
it's a false perception. Like I mean, you can post a picture of you in wherever and somebody will
be like, oh, my gosh. Like, I wish I was there.
Johnny Cage
And that just throws the whole mental off, because they they wish they were you at that point.
Kids nowadays, they look at it and they look at information, they look at social media almost as
like learning like this is crazy. Like they'll go Instagram and get all the information there. And
and Instagram is the wrong place to get that. Like they'll be looking for validation from people
they don't need validation. It's a lot of stuff wrong with social media, a lot of stuff.
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Johnny Cage
And it gets it gets kids messed up. Like real real messed up. I know for me for me, my biggest
issues, like when I was younger, I used to, like, compare myself to like basketball players, like
people like that with my same age they would post stuff. And I'm like dang, they have a lot more
notoriety to me and I would get sad and stuff. And then, like, I got I got older so I kind of got
over it.
Johnny Cage
But I mean, that happens way too often, all the time. Like people who post something about, oh,
he's more popular than me. He's better than me. Everybody is just everybody. We all the same.
And I feel like that makes me reiterates everybody like social media makes it makes it seem like
we have a hierarchy in class it makes it seem like oh like it's almost like classes for real for real.
Like rich people you are going to see rich people. You go see happy people.
Johnny Cage
I feel like, you know, you don't need I feel like you should have blinders and focus on yourself,
so you don't look like everybody else. A lot of these kids, they get on social media too quick,
way, way too fast and look at like other people like oh I want this I want that to start judging
their life on it. You just a child though. They shouldn't even be on that for real for real, you
know.
Researcher
Right.
Researcher
In what ways do you think mental health affects the behavior of kids?
Johnny Cage
I mean, kids can lash out the main people that be like robbing people and stuff like that be the
kids to be on social media looking like, oh, you got this? I want that. They start taking things like
it's just different things like that. Like what else. People with insecurities like insecure people get
real real insecure and they'll make they'll like, follow them into like their adulthood. They'll have
insecurities about stuff they've been insecure since they were like 12.
Johnny Cage
That's what happening, you know, you should be I feel I used to be secure just as a person and
that should start in like adolescence. Like I know with my parents, they started, like, ingrained
into my head, like, look, you are you like you was good. And that's that's what it is. I never had
to really worry about anybody else validating me because I always validated myself. And a lot of
kids don't have that.
Johnny Cage
They can't validate themselves because they're always looking for somebody else, somebody else
that they think is better than themselves to validate them. It's not that that's not how it should be,
so.
Researcher
All right, last two questions. So, to what do you attribute your success in school?
Johnny Cage
Really, really just needing to get through it. Honestly, like school school was it was it was, I'm
not going to lie, for me, it was pretty easy, like. Like my mom, she just she was like, look, just go
in and pay attention, you know, and do your work. And I never thought that was difficult. I never
thought that was really a problem. I would just go in school, you know, and I ended up being like
I ended up being able to learn, you know, I know a lot of kids, you know, it may not work for
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some people. It just ended up working for me. Like, I got friends that are smart in some areas and
are terrible school. I was just one of those kids that it really wasn't that difficult. Like, yeah, it
kind of got harder for me when like online school was like probably the most difficult thing that
was probably the most difficult school for me. But if I'm in a classroom. Unless it's just hard,
hard information. Hardest information I ever learned was physics. If it wasn't just hard, hard
information, then I'm pretty much keyed in. School wasn't really that hard.
Researcher
And then last question, what advice do you have for black males who are transitioning from high
school to college?
Johnny Cage
Just grind. And get a plan. Make sure you have a plan. Having a plan probably the best thing to
do because it'll set you up. Yeah, you can waiver off a little bit, but you know where you want to
be it. If you just sporadic with everything you do, everything is just like, you doing, you
probably going to be doing too much. I know for me; I was like I didn't have a plan for a while.
And I was I was interested in everything, but I never I never could focus on one thing.
Johnny Cage
And so, I would say just get yourself a plan and follow it strictly like really, really strictly and
see where you want to be. It shouldn't like nothing should waiver you off your plan to be where
you want to be, ever, you know. Like that transition apart from my high school to college, folks
just, I mean college is fun, have your fun, but handle your business like that's probably really just
makes you self-accountable and handle your business and that's it.
Researcher
Alright, well like I said, thank you again. I will try to get these typed up within the next few
days, send them to you, and then if there are any questions along the way, then I will reach out.
Or if you need any other clarification, clarification on anything, then I will reach out. But I
appreciate you. This has been very helpful, and it will definitely help me with my dissertation.
Johnny Cage
Of course. Of course. Any time. I appreciate you having me involved.
Researcher
All right. Well thank you again and I will be in touch.
Johnny Cage
All right. Thank you.
Researcher
All right.
Johnny Cage
Have a good day.
Researcher
You too.
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Follow Up – Dennis (Participant Two)
Researcher
All right. So, I know that in the first interview you talked a lot about, like the impact teachers can
have on the students and that even the most boring class depends on the teacher can make it fun.
So, do you think that teachers realize the impact that they can have on a student?
Dennis
I think some of them do. But I mean, I definitely think some of them don't realize, like I feel like
or some people just don't really look at that side. Like, they're they look at the fact that they're
there to make money and provide for their family more than try to make the experience fun for
the kids and stuff.
Researcher
You mentioned that as long as the students were doing the right thing, then administration
administrators really don't bother you. Do you think that administrators need to have more of a
presence in school?
Dennis
I honestly don't really have a preference, like I guess like administrators, like kind of like being
more involved, I guess would make the students feel more comfortable to be around them,
because usually when they see administrators, they're like, oh, there's no administrator over there
I gotta get out of here. So I guess so. I guess like having more of a presence and like building
relationships with the students would help make the school like more like less of a less of a kind
of. Like, when they see an administrator, they won't be like, oh, I gotta get away they would be
like, OK, I could just be myself and not worry about getting in trouble everywhere I go.
Researcher
So do you think that majority of people, associate administrators with really just discipline.
Dennis
Yeah, to an extent, yeah.
Researcher
Do you think that reprimands from administrators would be better received if the administrators
had a more active presence among the student body?
Dennis
Can you repeat that, please?
Researcher
Do you think that like others, because I know that you said that you did not get in trouble much,
but for those that may be frequent fliers or for those that really just get in trouble every once in a
while, do you think that it would be better received by the students if administration had a more
active presence, if they weren't just around when they were getting on to somebody or when they
were getting somebody in trouble?
Dennis
Yeah, I think yeah, I think having a more active presence would be a lot better, yeah.
Researcher
You also said that you learn best through reading and writing, do you think reading or writing
music, lyrics or poems would be an effective method for teaching or learning for you?
Dennis
I'd say maybe that for me, probably because it would probably help me to remember things
more. If I'm like writing it down, it's more like a fun way to write it down instead of just like a
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just like looking at a PowerPoint and just trying to get stuff down before the teacher moves the
next slide.
Researcher
Have you had any of your teachers use music as a method for teaching?
Dennis
No, not they use like acronyms, but I mean, it's not music, so.
Researcher
Do you think that it would be an effective method for communicating information, incorporating
music or even just really poems but music as well?
Dennis
Um, maybe. It depends on the student, really. But, I mean, for me, I kind of I'm kind of more
interested in, like music, like lyrics and stuff and like just writing like just like literature and like
art in general. So that would kind of interest me. But I mean, some students don't like reading at
all, so or writing at all. So it really just depends. I feel like in order to get like a good read on
that, it would probably have to be something you'd ask the students like at the beginning of class
or the end of the school year, to see their preference. But for me, I definitely would say that that
would help me.
Researcher
And what type of music do you think would be best received by teenagers or by high schoolers
today?
Dennis
Um. It really depends because, like, if you go on, like, ticktoc or something, you'll see a whole
wide variety of songs. So but I mean, more school friendly, I would not say, like rap or hip hop,
but if you're like talking about teenagers, they'll probably receive that better because that's what
most teenagers listen to around that age, I guess.
Researcher
You said that history was taught through PowerPoints. Is there another method of teaching,
perhaps one that teachers have not thought of using, which you think students might find more
engaging than just PowerPoint?
Dennis
I mean, I for me, like I prefer more like maybe interactive learning, like Quizlets and stuff.
Researcher
OK.
Dennis
So I feel like that would help a lot more instead of just PowerPoints. And then, like, there's so
many things that Quizlet does, like there's flash cards, there's like memory games and stuff like
that. So that's a lot more fun too. Like the teachers like in Spanish class there was like we always
do, like reviews before the tests on Quizlet. But I feel like if we did and everybody always has
fun with those. But like if we
incorporated that like within, like the class in general more, it would be make the class more fun
instead of just it being like a one once a month thing for a test or something.
Researcher
Many times history teachers will not discuss current or recent events. I think that a lot of times I
feel like teachers, especially with current events going on right now, they try to avoid those
topics. Why do you think that is?
Dennis
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Some might have very like different views from people, and it may cause a disruption in class
and might cause a lot of discussion. Others I feel like they might not be as knowledgeable on
what's going on. So they choose not to talk about it because they don't want to say something
wrong or say something that has nothing to do with the situation or push people the wrong way.
And then others I feel like they just have a they have like a there's the view that most people will
think is correct and they may share the opposite view. So they feel like they share that then they
could get fired or something. But I do feel like it's important to talk about the things like going
on. But I feel like it's important to have things going on because I feel like I mean, everybody
needs to know, like we're living in it. So I feel like everybody should be knowledgeable about it.
But I also feel like if the teacher isn't as knowledgeable about it, they shouldn't like just like go
and ramble about the topic that they don't really know about it because that could push and false
information and stuff like that.
Researcher
Do you think the students would be able to handle having the discussion if it was more so student
led and the teacher kind of just facilitated it? Do you think the students would be able to handle
the conversation?
Dennis
Older, more mature students, I feel would.
Researcher
OK
Dennis
But a lot of people just act or say stuff based on just emotions at the time, so they may be very
passionate about the topic. And then that spins out of control because people are arguing the
whole class and the teacher has to, like, calm them down. So it depends.
Researcher
So you said that you were taught about MLK specifically with history, that it was like MLK,
Abraham Lincoln, and that was really the extent of black history that you learned about in
school. What specific topics do you feel like have been left out that you think should be included
in school?
Dennis
I just feel like there should be more talk about, like what actually went went down like during
like slavery and like them like there's a bunch of more events that happened, like during like the
movement to try to push for equality and so, like, I feel like there should just be more detail on
like the things that happened in between those times, instead of just like looking at a basically
generalized view of everything. Because there's a lot of stuff that like is important to know, but
it's just simply left out because I feel like there's not a lot of effort put in to teach the students
that.
Researcher
And then do you think the effort. Do you think that that's more so on the teacher side or like the
textbook side?
Dennis
I think it's more the textbooks because, I mean, the teacher is teaching a curriculum basically, so
they get what they're supposed to teach for the year and they try to teach that. So I wouldn't say
it's the teacher's fault. I just say, like the textbook or maybe the people that are making the
curriculum. They can look more into books that talk more about or talk about those topics in
more detail instead of just like the generalized point of view.
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Researcher
Aright, um, so you said that there are some topics in history that some people will not want to
hear or learn about, but that you think it's important that they be taught so that people can
understand others perspectives. Regarding black history, from whose perspective is it taught now
and from what other people's perspectives should it be taught? So who do you think right now
the perspective is like, how is the information being shared through whose perspective do you
assume or do you think.
Dennis
I feel like most of the textbooks were written by people that were like more empowered and like
they have more privilege. So, let's say, like, they don't really understand everything that went
down. So, it's like. Like I said, it's just more of a generalized view and it's more on the positive
side because they don't really see, like, too much of the negative on their side. So, I feel like if
there was like a little bit of a mix of like people collaborating from different sides, that the
perspective of the other side could be shown more like distinctly like people to see it better.
Researcher
In your opinion, do you believe that other people at your school would agree with you that social
studies content is presented inaccurately? Do you think that other people are aware?
Dennis
Honestly, I don't think a lot of people are aware, like I feel like it's a big thing now where people
are trying to, like, post on social media, trying to inform people of what actually went down,
because a lot of people just learned what they learned in history and it left out a lot of
information. So that's why I feel like when you see, like Instagram, there's a whole bunch of
Black Lives Matter stuff and they're trying to push like how to gain more knowledge about the
situation or how you can help.
Dennis
There's a lot more people that I feel like we wouldn't have to do as much if people were taught
that in school and actually seen or saw what was going on and learned what was going.
Researcher
Very true. Oftentimes, students are afraid to voice their discontent with school, what they're
being taught and/or their teachers are, there any students that you know who have voiced their
opinions? And if so, what have they said? Like, has there anybody that's kind of challenged what
was being presented in social studies?
Dennis
Not like, while I've been in class?
Researcher
Yeah
Dennis
I've I've seen it like online, but it's just like random people. Like I haven't seen like anybody in
my class like, oh that's not true or oh you're missing something like nobody. Honestly, like there
is some of this like I've learned so much throughout high school as far as like social studies, but
like I wouldn't have really known to object to anything that was taught because I didn't really
know anything about That because I wasn't taught that, like when I was younger.
Dennis
So, like everything, I feel like history was like we learned the gist of everything we would learn
in history in high school in middle school and elementary school. They're just reinforcing it in
high school. So it's just like. I'm just basically recycling the same information that I learned when
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I was a kid, and if I didn't get taught that as a kid, then I'm not really going to know when I get
older unless somebody else tells me about it.
Researcher
And it's kind of goes along with it, but it doesn't necessarily have to be with social studies. But
based on your observations, how do teachers react when students kind of push back, when they
feel the teachers are relaying this information like are teachers receptive of students giving in
their own input about what they think is the correct information? Or are the teachers more so like
I got this I'm the teacher?
Dennis
I mean, so I guess, like I couldn't really say, because I haven't really seen it, but I feel like the
teachers that I had would have been receptive to it. But I mean, I guess you never really know
until that happens. But, yeah, I feel like they would have been if there was some objection to it,
like they would have been willing to listen. And then if they felt like if they still felt like what the
student was saying was wrong, then they would have said their piece, but I feel like they would
at least listen.
Researcher
Do you feel like all teachers at the school would feel that same way, or do you think that was
really just the main teachers that you have?
Dennis
Um, it really depends on I feel like a lot of it depends on the teacher's political views, like. I
mean, my teachers, they kind of I mean, they had mixed political views, I guess, but like. I mean,
the teachers that I had a relationship with, I feel like they would have listened and like been
receptive to it but like, I can't I can't really speak for the others because I wasn't as close with
them.
Researcher
Do you think students should have a say so in what they are taught?
Dennis
So, yeah, I think so, but to an extent, because a lot of the students would just be lazy and say, I
don't want to learn this and that's it. So, I mean, I guess that's I think like if they were like
surveys and stuff like that asked what do you think is important to learn in school? Uh. Then you
could see, like you could pick out the good and detailed responses from, like, the ones that didn't
really care about it and figure out like what would be best to teach students, I guess.
Researcher
Do you think that teachers should go beyond what is in the textbooks to ensure that the correct
information is taught?
Dennis
Yeah, for sure, I feel like when teachers are teaching stuff, they should do their own research and
like come up with their own stuff instead of just like teaching out straight out the textbook,
because some of the stuff in a textbook could be outdated or like there could be new
developments and stuff and like it could be teaching this stuff from like nineteen eighty-seven
that is like totally not true.
Researcher
You mentioned that mental health classes should be offered. Do you think that there is a rise in
students who are suffering from mental health issues? And if so, what do you think is the cause
of this?
Dennis
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I definitely do, and I think part of it is because, of course, I COVID and stuff, everybody was
inside. So, like for I know for me, like when I was I was in before covid, I was out like when I
was I wasn't playing basketball, I was out with my friends all the time because, like, when I got
when we were in lockdown and quarantine, everything, everything was like so different for me.
And it was like I mean, for me, I'd say it was good for me now because I, I kind of like got to
figure out like who I was as a person and I could be alone.
Dennis
But like for a lot of kids, like their home life is bad. So, when they go home, it's like way worse
than being outside with their friends or like being at school or like some people, they ate at
school. They didn't they don't really eat that much at home like. There's a lot of things like their
parents are losing their jobs and stuff, like there's a lot of anxiety and depression and stress that
can be put on a student during those type of circumstances and stuff.
Dennis
And then plus, like social media is just like bad like everybody everybody's like looks like
they're all perfect and they're having fun all the time. And then, like, you go on social media and
you think you're supposed to have, like, be a millionaire by like 18, 19, 20, and like have a fulltime job.
Researcher
Still waiting on that.
Dennis
Like, there's so much like unrealistic expectations, like everybody is trying to portray that they're
perfect and stuff it's like...
Researcher
Very deceiving.
Dennis
Yeah, a lot of times everybody's like, oh, I got to be like this got to be like that. And when they
look at themselves and they don't see that they feel like they're less of a person just adds on. So,
there is a whole bunch of stuff, like in this day and age mental health classes like need to be in
schools it's just like people don't know how to deal with stuff. So, I know I didn't know for a long
time.
Researcher
Do you think that mental health affects the behavior of kids?
Dennis
Yes, like kind of goes on with what I said earlier, like if people had bad home lives, like they'll
kind of carry that into the way they act in school. I'd say, like, if you have. If you were able to
during quarantine, like have more of a bond with your family and just like be able to have fun
still, I feel like if you're able to be by yourself and still be having fun, then you'll carry that same
fun to your environment and you'll be able to love people like you loved yourself during that
time.
Dennis
But if you're, like, depressed, you're going to carry that negative energy into your environment.
And people are going to be like. Like, oh, like he's acting kind of different, this person gets angry
all the time, like what's going on with him?
Researcher
Alright. Last two questions, so what do you attribute your success in school to?
Dennis
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Honestly, my success in school. A lot of it has to do with my teachers, like just like I feel like
God placed a lot of good teachers in my life. So, like. My teachers most like, especially in high
school, I can't really say I had one bad teacher, like they were all willing to help, they were all
willing to, like, be there for me, push me like especially like Miss ---------, who's my academic
coach, so she was always around.
Dennis
So, like, for her, like, if I wasn't doing well, usually I'd do well in class, but like I would if I
didn't turn something in the next time, I saw her. And she's like, why do I have to turn this into
and I'm like I'll get it done. So, like some, I had people that, like, held me accountable and like
made sure I was doing good in class. So, I'd say like. A lot of that has to do with my teachers and
then my parents when I came home, like I didn't want to be like, oh, I did bad in this class. I
always made sure, like, I at least took a little bit of a time to study and like, if I needed help, I
went to tutoring because, like, I know if I came home with 60s and 40s and 50s and all that I like,
I wasn't really going to be having too much fun when I got home. As far as like I would be in the
house all the time.
Researcher
And then last question, what advice do you have for black males who are transitioning from high
school to college?
Dennis
Um, I'd say. Make sure you have a good sense of like your surroundings, like what kind of area
in like. Make sure you pay attention closer to your behavior in the way you act towards others,
because it's a lot harder for us out here, like I'd say like a lot more eyes are on you when you're
out, especially like late night. Like my parents always tell me, like not nothing bad happens 12,
like I'm out late, like I need to I need to make sure I have a plan to get inside quickly because.
Dennis
Unfortunately, there's a stereotype where if you see a black male out at night, it's just like the
negative stereotype, like, oh, I don't want to be around him. So, you could be like the nicest kid
in the world. But nobody looks at your personality. Nobody really has a chance to get to know
you in those situations if they're intimidated by you, then they act how they act. And so, I just
say, like, you really got to keep your guard up.
Dennis
You can't trust everybody. You just gotta make sure you take care of business because like
there's a lot of people out here that the second you slip up like it's a wrap like. People, it's it's sad,
but that's how it is. I
just say you just got to stay focused and make good decision. Keep good people around you. Just
stay grounded, don't go do what everybody else is doing. Some people may have more leeway to
do stuff than you might have.
Researcher
Well, again. Thank you for this. This has been very, very, very helpful and you have provided
me with a lot. This is definitely going to help me grow as a teacher myself and help me with my
dissertation.
Dennis
OK, of course. No problem. Thank you again for including me.
Researcher
All right. We'll have a great weekend. Oh yes. Like I said, this has been great.
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Dennis
All right. Thank you too.
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Follow Up – Marcus (Participant Three)
Researcher
Right, so first question, you talked a lot about how successful you were in school and how you're
taking IB classes, and you scored well on the SAT.
Researcher
So, to what do you attribute your success in school? Did you hear me?
Marcus
Yeah.
Researcher
OK.
Marcus
I kind of. Could you like explain what you mean by that?
Researcher
Like why do you think that you are so successful in school? Like what?
Marcus
Oh. Ok.
Researcher
Yeah, basically.
Marcus
I don't know. I think it's just like a. Maybe like a gene, I guess, because everybody in my family
is very smart. So maybe it's like passed down to me, I guess. But, besides that, I just do a lot of
studying outside of school most of the time to make sure that I'm successful in the classroom.
Yeah, that's pretty much why I'm successful in school. It's nothing but like studying, to be
honest.
Researcher
And why is being successful important to you in school?
Marcus
It's because it's like doing well in high school like having a high grade I feel like that it is a great
start to you know, when you step out, when you step outside of high school and stuff. I feel like
it's a great, great start to being successful, because you get to pick, you know, what colleges you
want to attend and stuff like that, which might eventually benefit you in the future.
Researcher
Do you believe that teachers realize the impact that they can have on a student?
Marcus
Yeah, I think so, because, you know, some students, they struggle at home a lot and they might
have a special connection with certain teachers. You know, and certain teachers, make students
feel, you know, or some teachers uplift students when they're feeling not their self or when
they're down and stuff like that. So, I think most teachers do realize the impact they have on
students because they're trying to grow along with the students.
Researcher
Alright. You shared that you like writing. Is there a specific type of writing that you enjoy?
Marcus
I like diary writing. I usually like write stuff because my mom always told me the way you fix
your mistakes and stuff like that and see what you need to tweak in your life is by writing about
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it. So yeah, I think that's why I like writing, especially in diary form. Helps me to think of what I
need to change in my life.
Researcher
Alright. OK. You said that your favorite teacher was one who knew you and knew how to
interact with you. You also said that the most meaningful classes to you are the ones in which
teachers are in sync with their students and create a good vibe. Why is it important to you for
teachers to build positive relationships with their students?
Marcus
I mean, that's how the class flows without positive relationship with students, I don't think like
the classes, I don't think that class is a class to be honest with you. It's like basically like
zombies, honestly.
Researcher
And have you been in a class that you would where I mean, that you thought that the kids were
kind of like zombies where the teacher really didn't have a great relationship with the students?
Marcus
I say for the majority of students, yeah. I think even though a teacher might not it say it some
teachers do show favoritism to one or two students, you know, and it can be seen throughout the
class, that's you know, that's what creates bad vibes and stuff.
Researcher
And then what do you think are some of the things teachers either do or can do to build
relationships?
Marcus
I mean, all they have to do is really just, basically, just try to figure out what type of student
you're dealing with, honestly, try to see the way he acts like the way he thinks and stuff. Try to,
uh, work with him so he can improve on himself as well as you gaining knowledge upon, like,
how he walks Earth and stuff like that. So.
Researcher
OK, you talked about how you never really had a negative experience with a teacher, an
administrator, because you are a good student, so do you associate administrators with just
discipline?
Marcus
Well. No. Not really. I see administrators like it's like another like another helping hand
basically. I don't go to school just to be good, so they can be like oh I see the good side. I go to
school, I interact with them and see what they're up to and try to learn from them as much as
possible in these days, because I might never talk to them ever again, to be honest with you, after
high school. So, you know, I just come and get their knowledge, what they know how they can,
you know, just just it's like a like a helping hand.
Researcher
Do you believe that your administrators have an active presence within the school?
Marcus
Could you elaborate a little on that question?
Researcher
Do you think that, like, are they out and about or are they more so just out when there is an issue
or when when someone is getting in trouble?
Marcus
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Oh, no. Our administrators at the school is very interactive with the kids. They always try to see
what, you know, how to make our lives easier and better. Everything they do, it's based literally
based on the kids. Because our school I mean, we do have a lot of trouble at school sometimes,
but they don't come out when there's only trouble.
Researcher
And when you say that there's a lot of trouble at your school, what would you say the common I
guess what what do students mostly get in trouble for?
Marcus
The only thing is literally fighting that's pretty much. Anything else, it's there's no other reason
only fighting.
Researcher
And this one kind of goes along with you being successful in school, do you believe that you are
being challenged enough in school?
Marcus
Yeah, I am, because the classes I take, I really need to know how to manage my time. So, I have
AP classes on top of AP classes on top of IB classes. So, and those classes are very challenging.
So what it does to me is, it just allows me to, uh what is it, car... something with a C, I forgot the
word. But yeah, those classes, they just challenge me to be focused, that's pretty much it, just
focus and get the job done. No, no mediocrity, stuff like that that's what it teaches me.
Researcher
OK, so you shared that you're a pretty straightforward learner in that if you are given an example
of something, then you can pretty much pick it up easily on on your own or pick up on the
concept. Not all students learn in the same way or at the same rate. To what other teaching
methods do you think that students seem to respond well to? So, thinking about your peers, what
teaching style or teaching method do you think they respond well to?
Marcus
In my experience, usually, for some reason our classes, even though I don't like it, our classes are
usually run through by like videos, I guess. And I don't know what it is about videos, but when it
comes to my peers, that's how they thrive, I guess, in a classroom. At least at the high school
level.
Researcher
Alright, and then you know shared that you liked kind of like diary or diary writing, and I know
that some teachers have done this, but do you have any teachers that ever use music or music
lyrics in their classes for communicating information?
Marcus
Yeah. Last year or the previous year, the the teacher I told you my favorite teacher Mr. Tolbert,
usually he would play like some, I think Jazz. Was it Jazz or Sap music? Like at the beginning of
every class. And like picks like a phrase from the song or whatever, like a motivational phrase, I
should say pretty much. And we would analyze the phrase and see how we can use the phrase to
like better our lives pretty much. So he does.
Researcher
Alright. Do you think that this was effective, like do you think him using that music was
effective in the class?
Marcus
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Yeah, because when you analyze music like that, some people can relate to it, you know, even
though it was like Sap or Jazz. It's pretty boring, but like some people can relate to that type of
music in the real world, so.
Researcher
Now do you think, so he kind of used it as motivational or how to use it to apply it to your life,
but do you think that music or music lyrics could be used as an effective method for
communicating information like actual content within classes?
Marcus
Maybe when you're trying to get by like when you're trying to, well, maybe when you're trying
to explain a point, maybe in class, I guess. Usually when when he plays music, I should say that,
usually when he plays music. I mean, it doesn't really come off as explaining the content well,
because sometimes it doesn't surround the content at all. It's like a whole different topic, like.
The music just helps because listening to music is like. It helps people focus sometimes or most
of the time. So, I guess, it's like a, that's like a very beneficial thing for us just to be able to
dissect music lyrics and listen to the song. And also, like helps get the class going a bit with the,
you know. I don't know if that really answered the question, but.
Researcher
No, you're good, yes, it did. And then what, do you think like if music was incorporated, what
type of music do you think students respond best to?
Marcus
Well. I know almost everybody like pop songs, so. Maybe take a pop song or at the beginning of
class play it, just to bring up the vibes of the class, as well as even when you find certain lyrics in
the songs, it can help somebody in the classroom be successful. So, but usually when you play
music is just to get the vibes going right in the classroom.
Researcher
Alright, you mentioned that some students are not engaged no matter how fun the teachers make
their classes. Can you think of anything teachers could do that they aren't already doing to better
engage those students?
Marcus
I mean, no, not really, because I know the teachers always, you know, have a one on one with
them, that's probably like the first thing you guys think of. Let's try to figure out like what's
wrong, like, how can we help them? But I mean, I think that's the only situation, because at the
end of the day, the person needs to, I guess, come to his senses on his own and try to realize that,
you know, if I don't get through this class, I just have to take it again if they fail it or something.
Yeah, it's really usually up to the students, to be honest.
Researcher
Um, you mentioned that history classes are pretty much all videos. Do you think that this is the
best method for presenting historical information? So do you think the videos is an effective
method in history?
Marcus
Well, in high school, yes, to be honest with you, it actually does, because the person in the video,
even though it might be 14 or eight minutes long, those crash course guides or whatever, they do
a great job explaining pretty much detail about the whole topic that we're learning about, so. I'd
say it's pretty useful.
Researcher
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OK. Alright, you also stated that in history classes, there's a lot of information to retain. What do
you think that teachers could do to better help their students retain that information?
Marcus
Uh, notes, notes and, uh, like incorporating like a I say like a review game, that helps a lot. Like
review games before like quizzes and tests or just review games in general. Just try to make it
like, usually when you have review games it makes it fun and like, you know, it's very
interactive where people be like, oh, I remember that and stuff like that.
Researcher
Alright then continuing with history. So, you said that history is taught accurately for the most
part, in your opinion, are there any aspects that have been taught in accurately?
Marcus
Uh, not really. History is pretty much accurate, in my opinion. I don't have any objections to it.
Researcher
OK. And then kind of going along with that, is there any historical content that has either been
taught on a limited basis or left out of the curriculum altogether that you think should be
included?
Marcus
Not really, because, I mean, I had AP US history last time, and usually with the information we
are being taught is almost ninety five percent related to the AP exam. So, so everything that
we've been taught is pretty ideal because that's part of the guidelines and stuff. But like our
teacher, sometimes she would skip like sort of unnecessary information, because she knows it's
not going to be on a test, so. Even though it might be useful to us, but usually everything we
learn is almost based around a test.
Researcher
Alright, you said that and I can't remember the actual class, but that you talked about global
issues like you learned about your global issues that are not only in Georgia, but also
surrounding the United States.
Marcus
Yeah, the personal professional skills.
Researcher
Yes, yes, yes. So, you said that that class kind of have helped you develop a more global
understanding of the way the world is set up. What are some global matters you would like to
learn more about?
Marcus
More about. I would like to learn more about the, I like, like the rich oil and stuff like where it's
located and all that. Because I feel like, somehow, I don't know in the future, I can probably like
research or something. Try to, I think it's petroleum, that has to do with petroleum, right? The
oil? Yeah, if I can somehow be like have knowledge of petroleum and stuff, you know, because
oil can give you a lot of money, so.
Marcus
Yeah, yeah, yeah. Just give me a little idea of the background of petroleum and stuff, because I
can make a few dollars with that.
Researcher
Definitely. Alright. Um, would you think that including with a going along with the global
matters with this includes learning about current events? And do any of your teachers incorporate
current events into their lessons?
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Marcus
Yeah. I remember, what was the class was, it was the same class we talked about the personal
and professional skills. One day we were talking about the the the the White House riot, I believe
it was or the US something like that, and they had like a like a list of questions like how does
how does this affect how people view the government? Does it spark any ideas that we, as the
United States, to like overrule the government? Stuff like that. It was like he uses that to create
questions that we can answer and see the way we think and stuff.
Marcus
That's how he incorporated like actual global issues in the classroom
Researcher
And were the students receptive of that, like we're yall able to have actual decent conversations
without getting too heated?
Marcus
Yeah, I mean, our class is literally conversation based. That's why I like the class so much it's
literally it's almost literally no writing pretty much, unless it's like a quiz or something. But
usually, we always talk about everything going on in the world. But the only conversation that
got heated was, it was I think it was something to do with like gender roles or something. Yeah,
it got pretty ugly, I'm not going to lie.
Researcher
Like between the males and females or just in the class, period?
Marcus
Within the class, because everybody had different ideas, some people agree with, you know,
certain people, you know, especially me, I have very different ideas. Everybody gets mad at me,
but.
Researcher
And did the teacher kind of let y'all, you know kind of has it out, or?
Marcus
Yeah, sometimes he let it like he let it go until it's too far and then he'll stop. And then but
sometimes we just we'll come to the realization that it's not really that serious to be arguing our
hearts out. It was just chillout, but. The class is very fun.
Researcher
And this was an IB course?
Marcus
Yes, this was an IB course.
Researcher
OK, do you think that I know that you talked about how one of your health classes was really
beneficial to you, so do you believe a greater emphasis should be placed on health classes in
school?
Marcus
Yeah, yeah. Because I mean, without the basis of health you really wouldn't be living in this
world without suffering, I would say. That's the word. So, it's always important to teach the kids
what, how to become healthy and like things you need to do to maintain health and stuff.
Something like when schools, you know, put more focus, just a little bit more focus on the health
aspect of learning, I guess is really will that help you you won't be the person you are today.
Researcher
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And then do you think that mental health should also be included in these classes or addressed in
these classes?
Marcus
It's already, at least in my school, it's already being addressed.
Researcher
OK, so how is it how is it being addressed?
Marcus
Like we we identified different mental health issues. And see, like like we were put into
situations. Like it's like a scenario like what if you were to meet somebody with this certain
mental health issue, like how would you interact with them or like, you know, stuff like that?
Like we were put into those scenarios, we would have to write it out. That's how that's how we
were like taught mental issues and stuff.
Researcher
Was this in specific class or?
Marcus
It wasn't a specific class. It was it was in a general health class. I was in 10th grade, I believe.
Researcher
You stated that teachers have to follow guidelines when teaching. Do you think that there are
times when teachers should be or should go beyond what they are required to teach?
Marcus
Yeah, because the guidelines doesn't teach everything in the book. So teachers have to at least
our physics teacher did a great job with that because he was a physics teacher, even though he
was teaching by the guidelines, he always liked because he's actually a, he's actually a scientist
like he actually creates stuff in a lab, it's kind of cool.
Researcher
OK.
Marcus
But he when it comes to the, like even though the stuff the thing he's talking about is related to
what we're learning, of course, when he takes an extra mile to explain, usually he's always trying
to figure out how we can use this in the real world. I guess. Pretty much. I mean, it's really hard,
I mean it's not hard to explain it, but like I don't know.
Researcher
And then last two questions. So, do you think that students should have a choice in what they are
learning?
Marcus
Yeah, of course, but our school doesn't look too good of a job with that. Just because the fact that
because I want to be a medical doctor.
Researcher
OK.
Marcus
I know it's, I know it's not like the schools fault, but I mean, it kind of is, but so I was trying to
be, I was trying to be in the health class, like as my pathway, because at the time I was I think I
was in JROTC like army stuff, and I asked to switch my pathway to health and they was like the
only reason we can't put you in the class is because it's already too many students in there.
Marcus
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And I told them I was like because I had told my mom and my mom came up to the school and
stuff like that. And I was like, how come you're trying to I literally I asked my counselor I said
I'm trying to become a medical doctor, how come you won't like, you know, adjust to my needs,
I will say. Because as a student, I want to learn in the medical field and stuff, so it's pretty much
they're like deviating me off the path that I want to take, I would say.
Marcus
So instead of me taking a health class in school, I would probably have to go out of my way to
like learn health on my own, I would say.
Researcher
And when when do you choose these paths?
Marcus
We choose them, it's actually, you're given a pathway in ninth grade and you choose you choose
whether or not you want to change it.
Researcher
OK.
Marcus
Yeah.
Researcher
And I guess once you choose it in ninth grade, then it's really hard to change it or you can't
change it.
Marcus
Yeah, it's hard depending on how many students want to be in that pathway. Because I was when
I came in high school in 9th grade, I was already given the pathway of JROTC
Researcher
Mhm.
Marcus
And then I asked to switch to health. They didn't switch it. 10th grade I was still in JROTC, and
then they switched my pathway again to culinary arts and I was like, really? Like, I don't want to
cook. I don't want to be a cook, but it's all good.
Researcher
So, they choose initially, they choose for you. Do they have any basis of what they choose your
pathway? I mean.
Marcus
No. There's no basis. They just literally give you a random pathway. And you just choose to
accept or not really. It's as simple as that.
Researcher
You would think that they would kind of align it more with college. They don't just give you a
pathway in college. You have to choose, and you can change it if you would like.
Marcus
Yeah, I don't know. That's probably the only thing about the school system that's kind of messed
up. But what can I do?
Researcher
Well, you could voice your opinion.
Marcus
Well, I already did that, but it's okay.
Researcher
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Right, and then last question, what advice and so I'm going to be specific here just because that
this is what my dissertation is geared towards, but what advice would you give black males who
are entering into their last year of high school?
Marcus
Last year of high school. Just, all you got to do is just be focused. You know, not to be like weird
or anything cause you know how like society always says that you know, it's hard for like black
males to be successful and stuff, which obviously that is false.
Researcher
Yeah.
Marcus
But, you know, it's just like all you really have to do is like know what you want to do and know
what you want to be in life and just pursue it, focus on your path and don't deviate from it with
distractions. Cause you know, there's a lot of black people, you know, like money, like girls, they
like drugs. And that's the things that mess you up in this world. So. That's pretty much it. Just
just stay on the line where you'll be successful, I guess.
Marcus
That's pretty much the only advice I have to them.
Researcher
Alright.
Researcher
Well, thank you again for this. Like I said, this is definitely going to help me out. You provided
me with some great answers.
Marcus
Alright.
Researcher
Well, thank you again. And if I do need anything, then I will reach out through email.
Marcus
Yeah. Thank you.
Researcher
All right. Thank you. Have a great weekend.
Participant 4
You too.

